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Submission Guideline 
 
                                welcomes contributions of original (not previously published) 

works of interest in the disciplines of Translation Studies, English Language 
Teaching, English Literature and Comparative Studies along with related 
reports, news, profiles of eminent scholars, book reviews and creative writings.  

 The contributors are expected to submit their works for the coming issue no later 
than 30 Khordad 1389. 

  Prospective authors are invited to submit their materials to either of the journal E-
mail addresses: threshold@inbox.com / thresholdsbu@gmail.com  

  The manuscripts are evaluated by editors of each section and at least two referees 
from the advisory board. 

  The editors require the following format styles: 
 Informative title 
 Abstract (150-200 words) 
 Key words (3-5 words) 
 Introduction (500-800 words) 
 Background or review of related literature (1500-2000 words) 
 Methodology (500-700 words) 
 Results and discussion (500-700 words) 
 Notes and references 

 The name of the author(s) should appear on the first page, with the present 
affiliation, full address, phone number and current email address. 

  Microsoft word 2003 is preferred, using Times New Roman font and the size of 11 
with single space between the lines for the abstracts, and the same font with size 
of 12 with 1.5 spaces for the body of paper. Graphics can be in JPEG or PSD 
format. 

 Footnotes should only be used for commentaries and explanations, not for giving 
references. 

 References come in parenthesis within the text in the following format: (Author‘s 
surname – Page number) 

 The references should be listed in full at the end of the paper in the following 
sample forms: 
Reference to books  
 Smith, John, (1999). Milton’s Style. New York: Random House. 
Reference to an article in an edited collection  

Smith, Tom, (1999). ―Humour in Milton.‖ Milton Encyclopedia. Eds. 
Smith and Marshall. New York: Random House. 25-80. 

Reference to an article in periodicals  
Marshall, Jane (August 1998). ―Metaphor in Milton.‖ Poetry Yesterday 
26. 12: 50-65, 55. 

Reference to technical reports and doctoral dissertation  
 Smith, John (1985). ―A political study of Milton.‖ Diss. University of 
Maryland. 
Reference to website  
 Guerrero, Donna (14 Jan. 2000). La Profesoressa: Travel in Italy.
 <http://www.geocities.com/TheTropics/2939>. 

 The Editorial Board accepts no responsibility for the opinions and statements of 
the authors. 
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Editorial 
 
 
 

 
As Threshold‘s editor in chief, I should take it upon 
myself to express deep apologies on behalf of the 
magazine‘s editorial board for undesirable 
postponements in presenting you with the eighth and 
ninths issues of Threshold. We did our best to 
accelerate the process of publication, but preparing 
different sections of an abundant literary quarterly 
such as Threshold, which is according to many 
students and professors one step ahead of other 
student journals in terms of form and content, is an 
extremely challenging task and requires much 
coordination and collaboration. We believe the 
quarterly has been successful in achieving some of its 
primary goals and finding its appropriate among SBU 
English literature students. But there is still a lot to be 
done. 
 
Following our new strategies clarified in the previous 
issue we call for and welcome MA and BA students‘ 
submissions, comments and suggestions in order to 
improve and increase the quality of Threshold 
different parts because as a matter of fact your 
participation and interest in the periodical is the 
driving force behind all we strive to do and attain. As a 
result, we are open to your valuable recommendations 
and critical views concerning the magazine and 
sincerely appreciate them. 
 
   
 
     Maryam Rahimi 

Editor-in-Chief 
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PAUL AUSTER 

Mina Sheikh-Soleimani & Mahnaz Tafaghi 

 
 
Biography 
 
Paul Auster was born on 3 February, 1947 in Newark, New Jersey, to Jewish 
middle-class parents of Polish descent, Samuel and Queenie Auster. He grew 
up in South Orange, New Jersey and was graduated from Columbia High 
School in adjoining Maplewood. After graduating from Columbia University 
in 1970, he moved to Paris, France, where he earned a living through 
translating French literature. Since returning to the U.S. in 1974, he has 
published poems, essays, novels of his own as well as translations of French 
writers such as Stéphane Mallarmé and Joseph Joubert. 
 
He married his second wife, a writer, Siri Hustvedt, in 1981; now they are 
living with their daughter, Sophie, in Brooklyn. Previously, Auster was 
married to the acclaimed writer Lydia Davis. They had one son together, 

http://en.wikipedia.org/wiki/Newark,_New_Jersey
http://en.wikipedia.org/wiki/Jew
http://en.wikipedia.org/wiki/Poles
http://en.wikipedia.org/wiki/South_Orange,_New_Jersey
http://en.wikipedia.org/wiki/Columbia_High_School_(New_Jersey)
http://en.wikipedia.org/wiki/Columbia_High_School_(New_Jersey)
http://en.wikipedia.org/wiki/Columbia_High_School_(New_Jersey)
http://en.wikipedia.org/wiki/Maplewood,_New_Jersey
http://en.wikipedia.org/wiki/Columbia_University
http://en.wikipedia.org/wiki/Paris
http://en.wikipedia.org/wiki/France
http://en.wikipedia.org/wiki/St%C3%A9phane_Mallarm%C3%A9
http://en.wikipedia.org/wiki/Joseph_Joubert
http://en.wikipedia.org/wiki/Siri_Hustvedt
http://en.wikipedia.org/wiki/Brooklyn
http://en.wikipedia.org/wiki/Lydia_Davis
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Daniel Auster. He is an American author known for works blending 
absurdity and crime fiction. He is also the Vice-President of PEN American 
Center. 
 
A Brief Explanations of Works 
    
Auster wrote his first novel, Squeeze Play, in 1992; however, the main 
renowned ones  traced to  him for writing are The New York Trilogy, a three 
loosely-connected detective story containing The City of Glass (1985), 
Ghosts, (1986) and The Locked Room (1986), which can be considered as 
having been written with great clarity, and touched by symbolism,  
metaphysical, and also epistemological concerns.   
 
The City of Glass is about a criminal novelist called Quinn, who has to use 
masks and disguises to escape from the nasty situation he is involved in. In 
Ghosts, Blue, a detective, is hired by White to follow Black and investigate 
about him. All these three are allegorical characters in the story. It takes Blue 
years to watch out Black, who is writing a book in a room across the street. 
But this pursuit is for what reason? And who is actually watching whom? The 
reply is never clear suggesting the unresolved nature of reality. 
 
The Locked Room tells us about Fanshwa, a writer who has disappeared and 
is presumed to have died or been killed. Another writer, during the process 
of searching for a sufficient biography of the missing writer, finds out himself 
and encounters the reality of his identity throughout this effort. Auster has 
used philosophical concerns and suspenseful points in the plot of this story. 
 
In the late 1990s, Paul Auster wrote In the Country of Last Things, with 
aesthetic matters, in which Anna Blume, the protagonist, is searching her 
brother in a large city, and, also, Moon Palace, in which, unlike his previous 
works, a picaresque is the main character, who is trying to find an 
inheritance of an orphan on a cross-country drive. 
 
His The Music of Chance is about Jim Nash, who decides to find his real life 
by setting out on travels, but after he falls with Pozzi, a gambler, they both 
end up in debt. Auster‘s other works are Leviathan, a story about a person 
who falls from a balcony but from then on, he gets the ability to manage to 
find the right way in his life. Mr. Vertigo is about a boy with the ability to fly 
and Timbuktu, a fascinating story, is narrated from the point of view of a 
dog. Most of these works suggest Auster's interest in the role of coincidence 
and random events. 
Auster‘s The Book of Illusions was written in 2002, in which the whole story 
is about Hector Mann, a fugitive criminal. In 2004, The Oracle Night was 
published, which is about Sydney Orr, who has already recovered from a 

http://www.danielauster.com/
http://en.wikipedia.org/wiki/PEN_American_Center
http://en.wikipedia.org/wiki/PEN_American_Center
http://en.wikipedia.org/wiki/PEN_American_Center
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fatal disease, and chances upon a blue notebook which exerts a great change 
into his life. Auster‘s more recent works are The Brooklyn Follies (2005), 
Travels in the Scriptorium, and Man in the Dark (2008) which have met 
critical acclaim. 
 
Auster is also a famous poet, and has recently published his collection of 
poems containing selections of three and a half decades of original poetry as 
well as the translations of the French poets.      
 
As a screenwriter, Auster is best-known for his collaborations with the 
director, Wayne Wang, including Smoke (1995), Blue in the Face (1995), and 
The Center of the World (2001). Auster, also, wrote and directed Lulu on the 
Bridge (1998), starring Harvey Keitel and Mira Sorvino. One of his novels 
which is about some gamblers, The Music of Chance, was made into a film in 
1993, starring James Spader and Mandy Patinkin. 
 
Significant Points About Paul Auster’ Style of Writing: 
 

 In his works, as was mentioned before, the role of coincidence and 
chance in protagonist‘s life is greatly noticeable. The impact of such 
aspect can be especially seen in The Music of Chance. His works also 
portray the human being and his relationship with the world around 
him. 

 Another prominent feature in Auster‘s literary works is that a dramatic 
change occurs in most of his characters‘ lives, especially those whose 
main profession is writing. Such changes happen in such ways that a 
person or an incident, such as an experience of a fatal illness or death, 
exerts a new alternation in the protagonist‘s mind, and causes a new 
road to appear in front of him, through which he can make a new life – a 
really lively life from then on. 

  There are two important elements the impact of which is noticed in 
Paul Auster‘s fictions. One is the influence of Jacque Lacan‘s attitudes 
as a psychoanalyzer; another influence is American Transcendentalism, 
from the early to the middle of the 19th century. 

 Streets and the hidden corners of New York City are considered as 
significant factors of setting in Auster‘s stories. 

 An interesting property of Auster‘s works is that we can feel his 
presence throughout many parts of his stories. Most of the protagonists 
are writers, as if he himself is the main character in the story. This can 
be felt by paying closer attention to the names of the characters in some 
of his fictions. In Leviathan, the protagonist is called Paul Aaron, and 
his wife is Iris (Auster‘s wife‘s name in reality is Siri Hustvedt, a well-
known writer like his husband). The character Orr in Oracle Night, like 
Auster, lives in a Brownstone in Brooklyn.  
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 Auster uses a comfortable and confident way of narration. In this sense 
he resembles WG Sebald and Milan Kundra, since their usual factors 
like fate, the nature of being, and the search for happiness can be seen 
in all his works. 

 
Some Quotations from Paul Auster 
 

 ―The idea of contrasts, contradictions, paradox, I think, gets very much 
to the heart of what novel writing for me is. It‘s a way for me to express 
my own contradictions. ― 

 ―All I wanted to do was to write - at the time, poems, and prose, too. I 
guess my ambition was simply to make money; however, I could to keep 
myself going in some modest way, and I didn't need much, I was 
unmarried at the time, no children.‖ 

 ―I don't think that you can be prescriptive about anything, I mean, life is 
too complicated. Maybe there are novels where the author has not, in 
the least, thought about it in terms of film, which can be turned into 
good films.‖ 

 ―There's hope for everyone. That's what makes the world go round.‖ 

 ―We construct a narrative for ourselves, and that's the thread that we 
follow from one day to the next. People who disintegrate as 
personalities are the ones who lose that thread.‖ 

 ―You see, the interesting thing about books, as opposed, say, to films, is 
that it's always just one person encountering the book, it's not an 
audience; it is one to one.‖ 
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 Edward Albee, a Macrocosm in Microcosm:  

an analysis of his early one act plays  
 
Monir Gholamzadeh1  
 
 
 
 
 
 
 
 
 
Abstract:  
 
Hailed as the “American Ionesco”. Edward Albee (1928- ), the 
American Absurdist playwright and Pulitzer Prize winner, is best 
known for his widely acclaimed play Who`s Afraid of Virginia 
Woolf?. My main focus in this paper, however, is on two of his 
one-act plays, Zoo Story, and The American Dream, both of which 
are equally praised as the Virginia Woolf play, and has 
contributed to raise Albee`s voice as one of the most original 
Absurdist Playwrights and the first American playwright to have 
achieved this purpose. Furthermore, in the microcosm of his one-
act plays we can find threads that connect them to larger issues of 
gravest importance to Albee.  
 
Key Words: Edward Albee, Brecht, Zoo Story, American Dream, 
Capitalism 

 
 
 
 
 
 
 
 
 

                                                 
1 English Literature, MA 
   Allameh Tabatabaei University 
   monir.gholamzadeh@yahoo.com  
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Whereas Albee`s pronounced fame was made certain by Who`s Afraid of 
Virginia Woolf?, it was with this same play that Albee found success in 
theatrical career and established his stance as an Off-Broadway playwright. 
He received wide acceptability and authenticity for the originality of his tone, 
and his one-act plays. Those of Zoo Story and The American Dream, are 
what I try to show, best represent the epitome bringing about his iconoclastic 
gift into focus. In his off-Broadway stance, in his separatist non-conformity, 
and his awareness of the nuances, Albee pertained to triumph the sham 
Broadway theatre, and by finding the problematic agenda in a tremendously 
gripping way, he challenged at once the vast dictum, and the related minor 
interrelation.  
 
Hinchliffe, a theatre critic, in his study of British drama of 1950 to 70 
distinguishes between two types of playwrights; he classifies them as 
committed ones and its alternative, which would be the Absurd dramatists. 
Whereas he finds the Brechtian plays, fitting in the former category not to be 
satisfying, it is with Beckett`s Waiting for Godot that, he believes, his 
country`s need for realism is appeased whilst it is performed (13). His 
argument about the tradition of theatre is followed by attesting that Anti-
Theatre of the Absurdists was not a deviation as it was brief period of 
photographic realism. Therefore, there is a compelling need to free oneself 
from the former assumptions about the character and the values, in order to 
reflect the haunted contemporary world and its lack of meaning. It was with 
Martin Esslin`s famous The Theatre of the Absurd, however, that the term 
absurd was introduced and some playwrights were presented as its 
practitioners. Edward Albee, the American playwright is thus demonstrated 
as an Absurdist.  
 
Kenneth Tynan, another theatre critic, sympathetic to Brecht, and a later 
follower of militant theatre (Hinchliffe 14), in response to Albee`s Who`s 
afraid of Virginia Woolf?, finds it at least one play of Broadway to carp at 
which is tantamount to blasphemy, and also finds it ―too funny" (Tynan 
350). In my choice of a more focused analysis based on Albee's one-act plays 
I follow his own notion in his dismissal that any ―full length‖ play only 
deserves attention, and that any play should be as long or as short as the 
author feels it to be (Bottoms 16).  
 
While Albee's plays are regarded as good examples of social satire (Marowitz 
11), his depiction of what we ought to conceive as social malady, thanks to its 
intricately formed language and wonderfully spoken characters, is in no way 
in the risk of making it seem like any propaganda. At the same time his plays 
are not only bereft of psychological considerations, they are also revealing of 
emotional complexities in his characters who are derived of all walks of life, 
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the bourgeois idle, the adored professor idol, and the exemplar of a nation-
based dream.  
 
While one can find no trace of dreamlike fantasy and allegorizing in this kind 
of theatre, it had also departed from the moments of grotesquely fantastic 
production of the iconoclasts in German Expressionism, or Surrealism and 
the prophets of the theatre of a wild and ruthless theatre. Albee like Brecht 
turns out to be socially committed, moving toward a fully rational theatre, 
but as it was attacked by Ionesco, he cannot be regarded as the embodiment 
of an arid ideological theatre. Brecht`s Marxist commitment opts him to 
instruct the audience along with entertainment, an Alienation effect. Thus 
Hinchliffe, further, asserts that Brechtian theatre cannot be ideological or 
committed theatre since the audience must be left at the end of the 
performance questioning the action and the choices made during its 
performance.  
       
A tragic hero dies without a possibility of changing a world, Jerry also dies 
but all he dies for is making the greatest change ever. It is also in the removal 
of a College professor of his wife‘s illusion of an imaginary son and to realize 
the reality of their childless state. The depiction of character in Albee's play is 
not the result of testing human nature in its drastic unexpected fall, e.g. the 
full-fledged rendering of the destruction and humiliation of a noble character 
in a Shakespearean tragedy. Thanks to the  Chekhov, Ibsen and Strindberg, 
the tradition of disjoining the traditions of a long time ago, i.e. Aristotle and 
Descartes had long been established, practiced and evolved. Long had passed 
the Locke-minded act of writing down the exact observing of the mind as 
something natural and true in theatre. Such belief had been further undercut 
by the bipolar dissected mind of the Romantics, who saw it as the struggle 
between light and darkness. Ground-breaking as it was, this Romantic 
notion brought a new stage for depiction of suppressed libidinal and/or 
socio-political energies (Ghaderi). Therefore it was the Post-modern mind, 
shattered, solitary, ruptured and ripped apart in a world of emptiness 
through which all he found was meaninglessness and purposelessness. It`s 
found in the intense experience of a Jerry in Zoo Story, a helpless yearning 
of a dismissed youth searching for a true human/nonhuman relationship.  
 
It was only in 1958 one-act play, Zoo Story, that Albee found his own true 
voice, and he severed himself from the earlier manuscript that he regarded 
as both derivative and unwieldy. As an autonomous playwright then, he went 
against the stride of American Broadway which at that time underwent a 
great crisis.  
 
Peter, a semi-detached publishing man, deeply absorbed reading a book 
escapes the seemingly unimportant zoo story Jerry tries to deliver to him 
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while seated on a park bench. Jerry, a wanderer in the streets has just passed 
a long way to get to the park where he finds Peter and tries to ask him 
questions. His attempts to distract the near middle-aged intellectual into 
questions of his household, makes the man teased because Jerry attempted 
at questions and did not really carry on a conversation. Peter still half-
heartedly reciprocates with total disinterest, as Jerry says that he really 
wishes to talk with someone. Jerry questions Peter about his children whom 
he derided for not being male, his job, pets held in the house that are 
laughable for they are birds and even the salary he receives in his job, but not 
only he does not pay much attention to the answers, but it seems like a 
preplanned sort of actions for Jerry in order to want to start retelling his own 
part and playing his part. In his retelling quality and in obvious statement of 
his actions some streaks of Brechtian ―alienation effect‖ is seen.  
 
JERRY: ―I`ll start walking around in a little while, and eventually I`ll sit 
down.‖  
 
However, Jerry`s lower- class status never results in his incapability or any 
lack of competence. Rather by first arousing Peter to co-operate in the silly-
seeming questioning, he then opposes Peter`s patronizing statement by a 
prevalently emphatic patronizing tone and he succeeds in that by starting to 
turn the scheme on himself and explaining the Rooming house, where he 
lives, and the painful and low condition of living among some insensitive 
exotic people just to instigate Peter`s great surprise and sense of sympathy 

and to draw him into all he desires, some sort of ―Contact‟ communication. 
Shock-stricken Peter resumes listening to Jerry rendering his miserable state 
in unfeeling voice, and by enduring Jerry`s occasional insults, he co-operates 
by emitting the dark truths of his own life he would naturally not partake. 
Neither Jerry, the blamed intruder, is to be pulled down for his act of double 
aims, nor could Peter, the one true prototype of a correct citizen, be 
condemned for an entire ignorance and thus a total getting lost into the 
scene. Jerry is the representative of the Absurd drama, but Bennett does not 
see him a hardened absurdist. He is speaking of vulnerabilities and 
impotence, mental anguish and lack of decision and power. But he is 
eloquent enough in transmitting this to Peter, who is now dissolved in the 
audience, and one imagines this is the true embodiment of Brechtian 
didacticism in making the audience co-operate in a way unique to Albee. 
This is at once questioning the capitalist categorization of the masses and 
also in a larger global level it aims at the reluctance and benumbed 
indifference of the developed countries at the miserable state of the 
totalitarian and oppressive countries, in their detached ways for not covering 
the news in order to enlighten its people, and directing the minds of people 
towards a certain laziness and sheer attention to their abstract detached 
outlook that diligently cares for the obscurities of an abstract world of ideas, 
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besides a sheer material state of their comfort, yet never truly awakened to 
the affairs of the afore-mentioned states and those people around them who 
are oppressed, and never seeing themselves responsible for this social 
inequality that can be seen as one interpretation drawn from this episode.  
 
Philip C. Kolin, in his study of Albee`s early one-act plays, recognizes dog‘s 
treatment with Jerry and its ―feigning ignorance‖ as an act of communication 
failure, and he sees this as what prompts Jerry to teach Peter a new lesson. 
In Kolin`s words, ―Jerry hopes that, though his tactics of kindness and 
cruelty did not win the dog over, they may Peter‖ (22). The denial of any 
significance in differentiating between the relationship between Jerry and 
the dog, and Jerry and Peter is what I would like to point out as neglecting 
the aimed sources of cruelty and kindness. Unlike Kolin, I believe it is not 
Jerry who is the subject of implementing these two emotions in the two cases 
of dog and Peter. Rather in his dog story, the play within the play, a story of 
Jerry by Jerry, an enclosed script, or fiction, within the larger contours of the 
play (Kolin 22), Jerry is not the subject of as he is the subject to the cruelty of 
the outside world, and all he can do with the aggressive gatekeeper dog is to 
feed him and show kindness. Whereas in his performance on Peter, he is in 
total manipulation of Peter`s various stages of emotion from detached to 
surprised, happy, hysterical laugh by tickling, terrified, indifferent, amused, 
angry, curious, and a reluctant killer, Jerry is totally in the subject position.  
 
On the other hand, this issue is further developed by Robert B. Bennett in his 
article and by tracing Albee`s stage directions he finds ―supplication along 
with mimicry in his (Jerry`s) ambivalent last words…his death is possibly 
sacrificial…he is not so spiritually entranced as to fail to realize that his 
Christ-like self-sacrifice for Peter`s regeneration may possibly be no more 
than a glorified front to a suicide.‖  
 
Jerry`s monologue is to Peter an act of sympathy from a pain-stricken 
miserable person to unlade his darkest grievous wounds and distress. But 
Peter`s sense of satisfaction is further undermined by the end of Jerry`s 
story of dog, his friend, when Jerry repudiates all and says it was a lie. Jerry 
has succeeded to incorporate those emotions he says he has learned in his 
life. ―JERRY: I have learned that neither kindness nor cruelty by themselves, 
independent of each other creates any effect beyond themselves….the two 
combined together, at the same time, are the teaching emotion. And what is 
gained is loss.‖ (Zoo Story) Jerry substitutes Peter in his accomplishment 
with the dog, what he regards as a true contact with the dog and their true 
understanding of each other as no human can, is now operated at Peter, and 

Jerry, the ―permanent transient‟ is further unsatisfied with Peter, and his 
dictation orders him to be cruel not only to be kind, but to achieve a true 
spiritual contact. He attacks Peter on his honor, on his possession, on his 
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total being, outrages him and puts him in a position of defending his honor, 
then again he compliments him, praises him at the same time, and while he 
sacrifices his own self, he asks Peter to leave the scene of murder. Jerry`s is 
no discrepancies between action and saying. He accomplished to get the 
connection, a spiritual one (Bennett) with Peter now totally drenched into 
the zoo story. This triumph accomplished, he no longer wishes to return to 
his rooming-house status of totally unfeeling and widely departed guarded 
people and atmosphere.  
* * *  
We are not drawn into pervasive nonsense by mediating the dialogues of 
American Dream. However, There appears some debris of a dead language 
which is most typical of the Theatre of the Absurd (Esslin 338). Instead we 
immediately get drawn into the realism of the play with a strange 
engagement into the tripartite conversation of the main characters of 
Mommy, Daddy and Grandma, only to find the harsh, caustically teasing 
arguments that reveal to the great extent their divided, withdrawn scattering 
selves within the family.  
 
These arguments in American Dream may not completely recall the witty 
language of the two parties in The Way of the World, but it is no less 
revealing as this play is, first of the empty meaningless lives and values 
Daddy and Mommy both partake in, and second and in the larger form a 
caustic attack on the wrong teachings and ideology of a capitalist state for its 
superficial and materialistic outlook of life.  
 
Furthermore, inter familial relationships in the two plays of American 
Dream and Henrik Ibsen‘s The Wild Duck is also worth pondering. The 
illusion of life haunting the lives of the Old Ekdal family has now penetrated 
into the texture of the Albee‘s play, making each of the characters feel they 
cannot trust one another. ―GRANDMA: …it`s everyman for himself around 
this place…(Albee 44)‖  
 
This illusion of a contrived life in the Old Ekdal, is similarly developed by the 
American family. With this difference that Ibsen`s Ekdals are deluded to a 
trickery sort of life by a mischievous Verle, and thus have invented their own 
delusion of life, a false one; While Albee`s people are entrapped in the 
delusion of an ideal life in a nationwide scale, and it has so deeply penetrated 
into their lives, there being no skeptic Gregers possibly to descend to their 
dreaming ideal state and to awake them to their American Dream, an empty 
mandate. Even Mrs. Barker, the representative of a institution, and a 
―professional woman‖ (American Dream 37), that provides people with the 
most life-bestowing act of humanity, that of giving a child or families to 
raise, the Bye-Bye Adoption Service, is proved through the play to be an 
empty woman devoid of any ideas or wills of her own. Grandma is the 
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soundest of all, and her part acted out with the rest of the characters gets us 
to know the long nourished fallacies Mommy and Daddy live by, and through 
Mrs. Barker, Grandma clears the true history of their life with the adopted 
child, their finding with it ―all sorts of terrible things…it didn`t have a head 
on its shoulders, it had no guts,…just dreadful things…it finally up and died 
(38).‖ According to Kolin`s analysis, streaks of capitalist belief can be find 
underneath the surface level, which decrees that parents can regard their 
child as property (Kolin 31). One can even trace such idea in their reference 
of the child as ―it‖ rather than ―he‖.  
 
We find the aggressive Mommy very domineering, and who actually wears 
the pants in the family. Daddy is emasculated as he does understand being 
an easy target for Mommy, but he is still more sympathetic than Mommy 
about Grandma, and it`s Mommy who insists on threatening Grandma that 
she would ask Daddy call the van to take Grandma away. And Mrs. Barker 
who did all the ―Good Works‖ is the one who discarded her own mother 
herself many ages ago. Beneath the inverted role of Daddy as feminized, 
Mommy has posed a patriarchal rule who is not sensitive about anyone or 
anything. They welcome the Young Man in the end who is the representative 
of the American Dream, replaced by his victimized twin brother, and whose 
only gain in the years he had lost his family and his brother, ―the rest of 
myself (himself)‖ (54), had been loss, and his ―heart…became numb…almost 
as though it had been wretched from my body…and from that time I have (he 
has) been unable to love…unable to see anything but cool disinterest‖ (54). 
And this indecisive self-effacing Young Man is ready to work for Mommy and 
Daddy who receive this precious gift with open arms. The play ends in comic 
words, but the intricacies of false values drained into the life of the American 
life are related thus.  
 
In his off-Broadway stance, in his separatist non-conformity, and his 
awareness of the nuances, Albee pertained to triumph the sham Broadway 
theatre, and by finding the problematic agenda in a tremendously gripping 
way, he challenged at once the vast dictum, and the related minor 
interrelation.  
 
It was in his book named ―The Epic of America‖, that James Truslow Adams 
gives a definition of the big dream: ―that dream of a land in which life should 
be better and richer and fuller for every man‖ (Cullen 18). Adams` definition 
can be understood in many aspects and forms this dream is interpreted but 
Jim Cullen who finds the dream as forming the nation, also finds the 
contemporary Americans as basing this dream on money. This is the same 
dream that entraps Mommy and Daddy in Albee`s play. No more hailing this 
home worship, the very play and its people embody the failure of the 
American Dream, and the unrecoverable ruin it brings, demolishing not only 



 

19 

 

the material lives of the people but destroying their human relations with 
each other, creating a widening chasm that makes even family members 
strangers to each other. In fact, Cullen issues his statement favoring the 
dictum; he continues that those who come to fail in their American Dream 
are uncertain whether to put the blame on bad luck or their own selves 
(Cullen 7). It`s likely that this creed is so much entangled to the American 
history, and so sacredly guarded, that one is never assumed to question the 
very fundamentals of this grand narrative. Albee contradicts. His Mommy 
and Daddy are impotent and are filled with an empty dictum, bringing to 
total ruin what has been given to them by the state. This cannot be blamed at 
the bad luck, not even on the characters whose minds are helplessly fed so 
much by the grand narratives of their superiors and the state. Their lives are 
thus not made by a structured education of their selves in order to find their 
ways in life. It will even decide for their values. When failed their larger 
American Dream, will fix as set their next dream, a dream not a part of their 
own, but a second-ordered one, not unlike Plato`s derided second-hand 
reality in a cave. They will be entrapped there with lost visions and silent 
voices unless they have reconstituted their American Dream, each for their 
own.  
***  
By this account and through analyzing Zoo Story, I have so far derived an 
outline of some aspects of nation-wide and international streams of 
connections that Capitalism has incorporated and interpolated into the 
corpus of the globe. That of fading memory and the blunted sensibility that 
Terry Eagleton finds to be growing, can be detected in the figure of Peter and 
this is Jerry who is the resisting force in the self-obliviousness of the late 
bourgeois epoch in rewriting the heroics of revolution as the pragmatics of 
power. Jerry brings this to extremes, sacrificing his own life in order to voice 
his existence and resistance, seeking it not under the current hegemony, not 
yielding to amnesia, and not running away from the origins, as Burke 
induces (Eagleton 120). Rather to return to these origins of rational 
principles that should govern the political community in order to challenge 
and this is seen in the very person of Jerry. He is a modernist in the tandem 
of Thomas Paine, and this gazing upon the source and this backward glance 
is necessary of bourgeois ideology to attain progress. So here it is Jerry again 
establishing his own self and thus dismembering himself from the meek, 
predictable bourgeoisie who are embarrassed to think of revolutionary ideas.  
The macrocosm thus set, I will discuss a bit on the microcosm of the work of 
art from the aesthetic point of view and the relations between form and 
content. We formerly conceived a kind of formalism in the works of Brecht, 
and that is very much true of Albee in his rendering an anarchic social order 
in Brecht through the modernist gestures that he brings to the focus of 
viewer/reader through the alienation effect. And in Albee through the cynical 
viewpoint of American values.  
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The work of art, as pointed out by Terry Eagleton, and can be shown in the 
work of Albee, gathers flux, into stillness while preserving its vitality, and 
thus resolving the conflict between capitalist dynamism and bourgeois 
stability (Eagleton 122). Albee is non-conformist in the true sense of the 
word. His bourgeoisie cannot tolerate the class conflict Capitalism has 
brought about, and they are never trapped in the amnesia wished for them 
by their oppressive superiors. Jerry harmlessly initiates the peaceful 
communication with Peter, and on the spot that their mutual sense of 
sympathy is achieved, he transgresses all that he had achieved with great 
struggle. This form of revolution and everyday life intersect only to devalue 
them both. This form of bourgeois revolt is thus re-located in the civil 
society.  
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The Case of Christabel and Kubla Khan 
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Absract: 
 
In this paper two of Coleridge’s supernatural poems, Kubla Khan and 
Christabel, will be discussed. It is attempted to shed light on those 
features of these two poems which create a bizarre and fantastic 
atmosphere and then at the same time pull readers back into the 
familiar world. This task is carried out on two levels. On the first 
level the two poems are compared and contrasted and the opposite or 
parallel elements within each poem are identified. On the second 
level, an interpretation of the two poems is offered through 
psychoanalytic and archetypal approach. On revealing the meaning 
of these poems it is deduced that Coleridge was quite familiar with 
the conscious and the unconscious realms of mind and he depicts the 
attempt to integrate conscious and unconscious mind to achieve, in 
archetypal terms, individuation or psychic wholeness. In Christabel 
it is the individuation of a girl who takes a symbolic journey at night 
to go through the process of individuation and in Kubla Khan it is a 
poet who needs to bring his conscious and unconscious together in 
order to be able to compose poetry.   
 
Key Words: reconciliation of the opposites, the conscious and the 
unconscious, individuation, archetype 
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From among Romantic poets, Coleridge is perhaps the most philosophical 
and the most symbolic one. He had a great skill for infusing his poetry with 
mystery, horror, and supernatural; however the supernatural aspects of his 
poems never carry the readers away from the natural and familiar world of 
everyday experience. In fact, the supernatural parts of his poetry are so 
skillfully blended with believable and natural elements that the whole work 
looks real. The reason is that he uses symbolic and mythical elements to 
express his inner thoughts and feelings of human world. Coleridge also 
presents a series of opposites and then reconciles them in each poem. These 
two reasons account for the fact that the touch with the familiar is never lost 
in his works. The Gothic aspects of his poems represent the universal truths 
which humans have always been obsessed with. The myths and other Gothic 
elements of his poems embody natural processes of mind. 
 
It is argued that each poem consists of two parts. In the first part, with the 
use of symbols and words, an eerie and fantastic atmosphere is created and 
in the second part the opposite of the same symbols is used to counteract the 
hypnotic effects of the first part. Thus the readers are pulled back to the real 
world of everyday experience. Coleridge makes his readers oscillate between 
two poles of familiarity and unfamiliarity however the touch with the 
familiar is never lost.  
 
Christabel is an unfinished poem which explores the human psyche and 
deals with fear of evil which can lead to the loss of innocence. The poem 
exhibits a conflict between an evil figure in the shape of a beautiful woman 
named Geraldine, and the natural grace and innocence of a young girl called 
Christabel. The poet's depiction of evil is fascinating, mysterious, and at the 
same time terrifying. The supernatural description of Christabel is 
―something of a peculiar and exquisite cast, which stands unrivalled in 
modern poetry‖ (Jackson.46).   
 
Christabel is a young Christian lady who stands for innocence and Geraldine 
is an evil who is going to work her spell over Christabel and corrupt her 
innocence. From the very beginning of the poem the readers are plunged into 
a ghost-ridden atmosphere which is dark and haunted by the terrifying 
voices of spooky birds such as an owl, harbinger of death, singing the song of 
death: ―Tu__whit!___Tu__whoo!‖ (3). The Gothic imagery is masterfully 
painted to reveal the immediacy and fear of the approaching encounter 
between innocence and evil, and its later horrifying results:  

Is the night chilly and dark? 
The night is chilly, but not dark. 
The thin gray cloud is spread on high, 
It covers but not hides the sky. 
The moon is behind, and at the full; (14-8). 
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 Dark and chilly night with a full moon signals the coming of an imminent 
danger whose source is unknown.  
 
The ambiguity and uncertainty is created first through the time of the events. 
The first line suggests that it is the middle of the night by castle clock and the 
time is also echoed by the mastiff bitch who: ―maketh answer to the clock, / 
Four for the quarters, and twelve for the hour‖ (9-10). Then the cock starts 
crowing drowsily. This question comes to mind whether it is midnight or 
dawn. The explanation of the untimely crowing of the cock might be 
accounted for by a ―belief that the crowing of a cock at an unusual hour is a 
sign of some untoward event‖ (Adlard. 108). The other question-raising 
image used in the poem is that of a ―toothless mastiff bitch‖. A dog is 
responsible for protecting a house; but how can a toothless dog be a 
trustworthy guard?  
 
Other descriptions of natural scenery are: chilly night and gray clouds and 
Christabel looking small and dull. The spring comes up, but slowly. The lady 
is all alone in the wood to pray for her betrothed knight. She walks to an oak 
tree where ―naught was green upon the oak‖ (33). The enigmatic description 
conjures up some questions in mind: why is she there all alone if she is well 
loved by her father? Why does she have to pray under an oak tree in a dark 
wood in the middle of the night? To add to the sense bewilderment Coleridge 
also states that Christabel sneaks out of the castle: ―She stole along, she 
nothing spoke‖ (31). Why should she walk secretly out of the castle to pray?  
 
Another skillfully depicted scene which is filled with horror and fear is that of 
the appearance of Geraldine. This scene is so artistically and visually 
presented that it resembles a scene from a Gothic movie. First Christabel 
―sprang up suddenly‖ because something ominous and suspicious ―moaned 
as near‖. Christabel does not know what it is. She thinks it is the sound of 
wind, but then a static descriptions of trees are given that ―there is not wind 
enough to twirl / The one red leaf, the last of its clan‖ (48-9). Then, 
Geraldine materializes and her appearance is both enticing and daunting. 
Christabel sees a ―damsel bright‖ who is dressed in a ―silken robe of white‖ 
which ―shadowy in moonlight shone‖. Words such as moonlight, wan, 
damsel bright, white, shadowy, richly clad, and… add to the supernatural 
quality of this part. But after all, Geraldine pretends to a helpless woman 
who is in search of protection. At first Christabel is startled but then she is 
fascinated by the beauty of Geraldine. So far the feeling of threat and ill 
omen is abated because Christabel seems to be attracted by this encounter. 
She finds Geraldine a lady who is ―beautiful exceedingly‖.   
 
Other supernatural elements which add to the ominous quality of the first 
part of the poem occur when she is accompanied to the castle by Christabel. 
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Geraldine is not able to enter the castle on her own because ―according to a 
legend, a witch can not cross the threshold by her own power because it has 
been blessed against evil spirits‖ (Norton Anthology. 1561). This evidence of 
the coming of evil is further reinforced by the angry moan of the mastiff 
because ―dogs are enemies of ghosts and drive them away by barking‖ 
(Adlard. 108).             
 
They get to Christabel‘s room where ―not a moonbeam enters‖. In the room 
there are several pictures carved such as a ―lamp with twofold silver chain 
fastened to an angel‘s feet‖. The angel stands for Christabel who will be soon 
chained by Geraldine‘s spell. Inside the room the ―lamp burns dead and 
dim‖, the flickering light contributes to the eerie mood. Suddenly the voice of 
Geraldine alters because she sees the protecting spirit of Christabel‘s mother. 
Apparently Geraldine, being an evil spirit, can espy spirits and thus tries to 
drive away the spirit of Christabel‘s mother: ―Off, wandering mother‖.  
Allusions to the ghost of Christabel‘s mother intensify the mysterious mood 
of the poem.  
 
The evil is now fully revealed when Geraldine ―unbound the cincture from 
beneath her breast‖ and the sight terrifies Christabel that she can not even 
―tell‖. She casts a spell on Christabel that tomorrow she can not tell of 
Geraldine‘s ―mark of shame‖ and ―seal of sorrow‖. After this highly 
emotional and climatic scene, the tension is tempered by a description which 
suggests that the encounter had not been so horrifying and Christabel feels 
relaxed and content. The supernatural effects are once more eased:  

And see! the lady Christabel 
Gathers herself from out her trance; 
Her limbs relax, her countenance 
Grows sad and soft; the smooth thin lids 
Close o'er her eyes; and tears she sheds- 
Large tears that leave the lashes bright! 
And oft the while she seems to smile 
As infants at a sudden light (311-8) 

 
Furthermore, Christabel‘s experience is described as a ―sweet vision‖ as if 
―she knew her mother near‖. She also calms herself by thoughts of saints 
aiding men because ―the blue sky bends over all‖ (331).     
 
The second part of the poem bears little resemblance to the first part. The 
first part can easily be read as a Gothic short story with a wealth of 
supernatural elements which successfully work out the effect of horror on the 
readers. In the second part there is very little of the suspense and horror of 
the first part. Actually the second part of the poem is more concerned with 
the story of Sir Leoline. He is obsessed with the death of his wife that by his 
order the bells toll every morning. The castle every morning echoes with the 
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sound of death. He also suffers from a dispute which led to his separation 
from his friend Lord Roland. When he hears Geraldine‘s story he finds a new 
chance to reconcile with his friend and thus he sends Bracy to inform Lord 
Roland of his daughter‘s safety.  
 
It is already mentioned that one of the techniques used by Coleridge is to put 
opposites together in order to give a sense of reality by reconciling them. The 
most conspicuous opposite in this poem is that of part 1 and part 2 which are 
very different in their treatment of subject matter. Part 2 does not have any 
of those words which connote a dreamy or terrifying mood, while such words 
are abundant in part 1. In part 1 a deadly silence reigns and every thing is 
still. ―There is not‖ even ―wind enough in the air / To move away the ringlet 
curl‖ (45-6) and Christabel is praying under an oak tree where ―naught was 
green‖ while Part 2 begins with a ―matin bell‖ and the sky is blue. It seems 
that every one is in action such as the sacristan who is tolling the bell. In 
contrast with the still and quiet night in part 1, we are given a morning 
beginning with the sound of bell that ―not a soul can choose but hear‖ (343). 
Furthermore, part 1 ends with this line: ―For the blue sky bends over all‖ 
(331). The word ―blue‖ functions as a pivot between part 1 and 2. The whole 
story in part 1 takes place at night filled with terror. After that word ―blue‖ 
shifts the story to part 2 which takes place in the blue morning.  
 
The description of landscape in both parts sheds light on the opposite quality 
of these two parts. Part 1 takes place in a limited and confined space: first a 
wood, then a castle and ends finally in Christabel‘s bedroom. The depicted 
atmosphere is a dark one where little greenery grows, whereas part 2 takes 
place in the morning with at least the mention of a wider scope of space 
―from Bratha Head to Wyndermere‖ (344).  
 
The setting of part 1 is in a wood replete with unknown and terror which is 
associated with a dim moon and two female figures. Wood is also associated 
with disorder. Part 2 takes place in a court which is the place of order. This 
order is signified by Sir Leone‘s ―decree which imposes custom and law‖ 
(May. 711-2). The sun, associated with male figure shines in the second part. 
While the first part is dominated by Christabel and Geraldine, the second 
part is dominated by Sir Leoline. Coleridge dexterously balances the two 
parts of the poem by the opposite pairs of order/disorder, moon/sun, 
day/night, male/ female, and confined space/wide space.  
 
Most of the opposites mentioned in Christabel are also identifiable in Kubla 
Khan which is another fragmentary poem by Coleridge that Swinburne calls 
―perhaps the most wonderful of all poems‖ (Jackson. 17). Coleridge 
―conceived it in a reverie in which mental pictures seemed real‖ (Fulford. 
55). He tries to give readers ―a share in imagining the world differently‖ 
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(ibid). Thus, whatever the landscape is in Kubla Khan, it is still a 
transformation of the real world to perceive the everyday things differently. 
Besides, Coleridge in this poem, like Christabel, makes use of his theory of 
―the balance or reconciliation of the opposite or discordant qualities‖ 
(Mercer. 46) to keep his readers in a world of reality despite the fantastic 
atmosphere he depicts. He is seeking ―objects of nature‖ that are ―symbolic 
language for something within‖ him, a ―forgotten or hidden truth‖ 
(Patterson. 1037).   
 
Coleridge believes that a poem‘s primary function is ―pleasure, not truth‖ 
(Norton Anthology. 1599). In Kubla Khan the immediate pleasure comes 
from its outlandish setting far from any contact from mundane concerns. It 
is a paradise on earth which expands ―twice five miles of fertile ground / 
With walls and towers girdled around‖ (6-7). This garden is infinitely 
beautiful and apparently contains the secret of eternal bliss. Nevertheless, 
this eternal bliss is threatened with fear of destruction in the final lines of the 
poem.  
 
The first vivid opposite is in the description of the atmosphere. Coleridge in 
the first part of the poem is describing a vast and infinite scope such as a 
―stately pleasure-dome‖, ―caverns measureless to man‖, ―forests ancient as 
the hills‖, ―twice five miles of fertile ground‖, and…, but in the second part 
beginning with the river sinking ―in tumult into a lifeless ocean‖ the images 
are very finite and limited in scope. The grandeur of the first part is modified 
by limiting the scope of space in the second part. This is very similar to 
Christabel where the contrary is true. In part 1 the scope is confined to a 
dark wood and a castle room while in part 2 a wide scope of places such as 
mountains, jungles and lakes (From Bratha Head to Wyndermere [344]) is 
described. Coleridge by reconciling the opposites never lets imagination run 
wild.  
 
The first stanza of the poem is concerned with creation: ―In Xanadu did 
Kubla Khan/ A stately pleasure-dome decree‖ (1-2) while in the second 
stanza there are admonitions of an imminent destruction such as ―chasm‖, 
―ceaseless turmoil‖, and ―a woman wailing‖. The poet also hears ―voices 
prophesying war‖ (30) which are harbingers of the possibly coming 
destruction. Apart from the opposite pair of creation and destruction, there 
is also the opposite pair of harmony and discord. If the poem is divided into 
two parts, in the first part Kubla Khan is creating harmony and tries to 
harness the wild nature while in the second part the nature runs wild again 
with a ―chasm, with ceaseless turmoil seething‖ and a river which sinks ―in 
tumult to a lifeless ocean‖. The garden Kubla Khan is trying to create is a 
place of harmony but it stands in contrast with ―ancient forest‖. A garden is 
artificially made and therefore is ordered, but a forest grows in wild and is 
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the location of disorder. River, a sign of natural forces, is also ―incompatible 
with the order of Kubla‘s pleasure-grounds‖ (Fogle. 114). It is a beyond the 
power of man to harness the wildness of nature and the river which ―slants 
athwart‖. Kubla Khan is trying to imprison the nature in his pleasure garden, 
but the force of nature threatens the destruction of his garden.  
 
The opposite pair of order and disorder exists in Christabel as well. As 
mentioned before, wood in part 1 of Christabel is a place of disorder, but 
court of Sir Leoline is a place of order. In Kubla Khan first order is presented 
and then disordered, whereas in Christabel first disorder is depicted and 
then the order of the court. Just as nature is imprisoned in Kubla Khan‘s 
garden, Christabel is also like a prisoner in her overprotective father‘s castle 
and that is why she sneaks out of the castle at night. Nature with the force of 
fountain which ―burst huge fragments vaulted like rebounding hail‖ is trying 
to break free from the imposed order of human beings. Christabel also 
sneaks out of the castle and goes on a journey at night to gain individuation 
and move out of the shadow of his father‘s dominance.  
 
The dome is a place for pleasure and its round shape is convex. The pleasure 
is apparently ―such a deep delight‖ (45) accompanied by the music of ―a 
damsel with a dulcimer‖ (38) that it takes on hedonistic connotations. This 
hedonistic image is also qualified with the religiosity of the sacred river and 
the concave form of chasm. The sacred river bears religious connotations and 
the height of pleasure embodied in the shape of dome is soon buried in the 
dark image of the chasm. The garden with the dome in the middle is 
associated with fertility and ―blossomed incense-bearing tree‖ and ―spots of 
greenery‖ while the chasm is associated with sterility and ice and is further 
described as a ―savage place‖. To sum up, after the description of the 
beauteous forms and exultation of ten miles of fertile ground, the readers are 
plunged into the depth of a chasm which is a place of despair and infertility.   
 
In both Christabel and Kubla Khan there are two female figures whose 
presence is associated with moon which is itself a female archetype. ―A 
woman wailing for her demon-lover‖ reminds one of Christabel who is 
praying for her knight but she also points to the evil Geraldine. The second 
woman is a damsel with a dulcimer who summons up the image of an 
innocent girl like Christabel.  
 
As stated earlier, both Christabel and the speaker of Kubla Khan go through 
the process of individuation in which the disparate elements of their psyche 
are integrated to achieve psychic wholeness.   
 
Christabel lives in a castle where every morning the sound of the bell echoes 
the tone of death by the order of her father who cannot get over the grief of 
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his wife‘s death. He is also overprotective of Christabel but still loves her ―so 
well‖ (24). Taylor in ―Coleridge‘s Christabel and the Phantom Soul‖ suggests 
that ―he [Sir Leoline] hardly knew his child‖ (716) because all the walls and 
the rules of castle have kept them away from each other. Spatz also suggests 
that ―Baron‘s love for his daughter is distorted by the knowledge that his wife 
died in childbirth‖ (113). So, Christabel under the shadow of her father‘s 
dominance and on the verge of her sexual initiation ventures out of the castle 
to come to terms with her sexuality. She is a motherless, neglected girl who is 
denied a voice of her own and that is why she is portrayed as a ―figure some 
what too faintly drawn…without any of the traits of a distinctive personality‖ 
(Jackson. 181). She walks out of the castle‘s walls and towers which 
symbolize patriarchal authority. Her venture is an archetypal journey at 
night to achieve womanhood and identity. Therefore she moves from the 
darkness of the night in part 1 to the light of day in part 2 where she is 
transformed into a mature woman.   
 
The journey is taken in the darkness of the night which is symbolic of ―chaos, 
mystery, and the unknown‖ (Guerin et al. 158). She goes to an oak tree with 
―mistletoe‖ in spring. Both spring and mistletoe are archetypes of fertility. 
Fertility is the birth of her new identity which at the end of the poem is 
perfected by her metamorphosis into a new character. Her encounter with 
Geraldine is marked both with attraction and repulsion. She finds Geraldine 
a figure of exceeding beauty, but at the same time she prays to ―Mary 
mother‖ (69) for protection. The reason for such mixed feelings is that she is 
trying to gain psychic wholeness by bringing together her conscious and 
unconscious mind. Geraldine who is described by Bracy as a serpent is the 
unconscious and repressed desire for ―sensuality‖ (Guerin et. al. 160). 
Archetypically speaking, she also represents original sin and fall of innocence 
and the beginning of the world of experience for Christabel.      
 
During their encounter Christabel has the active role. She actually invites 
Geraldine to the castle for protection and she even helps her to enter the 
castle. In he room there is a reversal of roles where Geraldine becomes the 
active person and Christabel passively follows her dictates. In rituals of 
initiation the person who is undergoing initiation usually partakes of a 
sacred drink which effects the completion of initiation. Christabel and 
Geraldine both drink a ―cordial wine / of virtuous power‖ (192-3). Wine 
symbolically functions as the sacred drink and they drink it before going to 
bed. The bed scene is marked with Christabel‘s horror at seeing the body of 
Geraldine who is actually her own unconscious or repressed desire for 
sexuality. The horror is the fear of unconscious which is revealing itself to the 
conscious. After Geraldine embraces Christabel, the symbolic integration of 
conscious and unconscious is done and Christabel is ready to come to terms 
with her new sexuality and identity as a woman. She utters an expression of 
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resignation which follows ―her initiation into mature sexuality‖ (Taylor. 713): 
―So let it be!‖ (235). Then ―she seems to smile / As infants at a sudden light‖ 
(317-8). Light is an archetype of a new discovery and knowledge. Her new 
discovery as mentioned before is that of her identity as a woman and not an 
overshadowed, meek maiden anymore.  
 
Christabel who has always been infantilized by a negligent father is now 
changed. But this metamorphosis has to be perfected in encounter with her 
father where she, for the first time, asks her father to drive away Geraldine 
who represents her unconscious side of mind, the experienced side which 
she has always feared to approach. When she has come into touch with her 
repressed sexuality she feels she has sinned: ―sure I have sinned! said 
Christabel‖ (381). Therefore, she wishes to push away her sexuality once 
more into her unconscious. But she has already gained the experience and 
she has to go through a final metamorphosis to perfect her individuation and 
unify all her psychological conflicts. It is at this point that she begins to 
imitate serpent-like aspects of Geraldine: But Christabel in dizzy trance/ 
Stumbling on the unsteady ground/ Shuddered aloud, with a hissing sound; 
(589-91). Then her voice and face also begin to impersonate Geraldine: 

The maid, devoid of guile and sin, 
I know not how, in fearful wise, 
So deeply had she drunken in 
That look, those shrunken serpent eyes, 
That all her features were resigned 
To this sole image in her mind: 
And passively did imitate 
That look of dull and treacherous hate! (599-606) 

 

The change of their role is now complete. Geraldine was only a part of 
Christabel‘s unconscious mind and now after this reversal of role the meek 
and voiceless Christabel is abandoned and left alone and Sir Leoline walks 
away with Geraldine who is in actually the metamorphosed Christabel, a 
woman with a new identity and individual personality: ―And turning from 
his own sweet maid,/ The aged knight, Sir Leoline,/ Led forth the lady 
Geraldine!‖ (654-5). His sweet maid is Christabel the child, and lady 
Geraldine is Christabel the woman who has successfully gone through 
individuation. At this point the psychic wholeness is achieved and her 
psychological conflicts are resolved.     
 
The case of a neglected motherless young girl who is experiencing sexual 
initiation and is also distanced from her father gives rise to such a 
psychological nightmare. Fulford also asserts that in ―Christabel the disease 
is traced to sexual roots‖ (56). The hunger for love ―provokes imaginings of 
unearthly love‖ (Taylor. 710) and thus the nightmarish and supernatural 
scenes are only the workings of Christabel‘s imagination which creates an 
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evil Geraldine. But the evil only exists in her mind and is a part of her 
psychological conflicts which need to be resolved so that she can gain 
individuation.  
 
Kubla Khan also demonstrates the same process of individuation of a poet 
who resolves and unifies the conflicts of his conscious and unconscious to 
compose poetry. Milne considers the poem to be an account of poetic 
creativity and the mazy motion of the river in his words suggests ―mind in 
activity‖ (19). The process of creation is delineated through archetypal and 
psychoanalytical approach and it will be revealed that in this poem a 
harmony and psychic wholeness is achieved which is the necessary condition 
for composing poetry.    
 
Kubla Khan orders the construction of a garden and a dome of pleasure in 
the center of this garden. The river runs ―five miles‖ with a ―mazy motion‖ 
though ―wood and dale‖ and finally returns to the ―caverns measureless to 
man‖. In doing so, the river completes a circle around the garden. Therefore, 
it can be concluded that the garden is a round one with a ―stately pleasure-
dome‖ at its heart. Circle is an archetype of ―desire for spiritual unity and 
psychic integration‖ (Guerin et. al. 158). Within this cycle there are myriad 
conflicting opposites which have to be reconciled. Some of these conflicting 
elements and the way they have been reconciled have already been 
delineated.  
 
In this created circle conscious mind can come into grips with unconscious 
mind. Inside the garden everything is divided into two groups: those 
associated with sun and those associated with moon. Sunny pleasure dome, 
gardens bright, and forests with their sunny spots of greenery are associated 
with sun, a male archetype of consciousness. There is also a sacred river 
which flows into a sunless sea and a chasm and caves of ice associated with a 
waning moon, a female archetype of unconscious. In this circle all these 
images of conscious and unconscious (male, female) interact to come into a 
harmony for creation. The sacred river (water imagery) stands for collective 
unconscious and birth as well. The harmony is achieved through the 
fertilizing quality of the sacred river. The river is in motion and it runs 
through ―wood and dale‖ (26) to fertilize them with ―incense-bearing tree[s]‖ 
(9).  
 
Chasm which is a dark gap is an entrance into the unconscious and the 
picture of a ―woman bewailing her demon lover‖ (16) which conjures up the 
savage and unknown foreshadows entry into the dark recesses of chasm or 
unconscious. Right after this image the dark chasm is mentioned again but 
this time with ―ceaseless turmoil‖ and ―a mighty fountain‖ which embody the 
agitation of the irrational and chaotic unconscious. Following that, ―huge 
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fragments‖ are burst out and then the river flows again: ―It flung up 
momently the sacred river‖ (24). The river then flows and comes back to 
―caverns measureless to man‖. Fears of disintegration come back again and 
―ancestral voices prophesying war‖ is heard.         
 
The major shift in the poem occurs with the appearance of ―I‖ in line 38. ―I‖ 
appears right after the image of a ―damsel with a dulcimer‖. The damsel with 
a dulcimer is an archetypal poet now able to compose poetry: ―And on her 
dulcimer she played‖ (40). The conscious and unconscious come into unity 
and the conflicts are resolved. The speaker has gained individuation and 
identity and is now able to address himself with personal pronoun ―I‖. The 
poet is able to create and compose a song ―of a deep delight‖ (44). A ―miracle 
of a rare device‖ and ―a sunny pleasure-dome with caves of ice‖ (36) testify to 
the fact that psychic wholeness and integration is achieved and opposite pair 
of ―sun‖ and ―ice‖ is reconciled. Now the damsel plays on her dulcimer and 
the poet is able to compose delightful songs.  
 
Through archetypal and psychoanalytic approach, it was demonstrated that 
the supernatural elements of Coleridge poetry have their roots in collective 
unconscious and therefore they all take on familiar meaning. It is just the 
process of creating psychic wholeness that produces such bizarre effects in 
the unconscious mind of Christabel or the poet in Kubla Khan. Coleridge 
also presents a series of opposites or conflicting elements which are either 
reconciled in the poem or their presence is qualified by its opposite and this 
is another way of creating a supernatural atmosphere which is still familiar 
to the readers and they always feel they are in touch with the world of 
familiarity.     
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Abstract: 
 
In this paper the researcher has traced the Lacanian notions of 
wholeness, fragmentation, the Other and the Formation of Ego in 
two short stories: “The Mirror, the Target” by Italo Calvino and 
“My Son the Murderer” by Bernard Malamud. Both of these stories 
are significant in their portrayal of the formation of the self in the 
characters they represent, they also portray the fragmentation of 
these characters and the significance of the presence of the Other in 
the formation of the Ego. 
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In this essay I will first give a brief summary of Lacan‘s notions of the 
imaginary order, the symbolic order, and the real order, the wholeness, the 
fragmentation, and the other and, also, their role in the formation of the ego. 
Then I will attempt to trace these notions in two important short stories, 
Calvino‘s ―The Mirror, the Target‖ and Malamud‘s ―My Son the Murderer‖ 
 
The Lacanian model of human psyche: 
 
Lacan gives us a ―three-part model of the human psyche: the imaginary 
order, the symbolic order and the real order‖ (Bressler 153). The imaginary 
order is the part of the psyche that contains our wishes, our fantasies and our 
images. This order is closely related to an infant‘s pre-oedipal stage, during 
which the child cannot speak, has no sense of limitation and boundaries, and 
is joyfully united as one with its mother. 
 
Somewhere between the ages of 6 and 18 months the child enters the mirror 
phase. At this phase the infant begins to recognize its image in the mirror; as 
Sean Homer says, ―this mirror is not necessarily literal, but rather it is a 
reflective surface or even the mother‘s face‖ (13). During the mirror stage the 
child becomes aware of himself for the first time as an independent being 
that is separate from his mother. Although at first the child confuses the 
image with reality, later he accepts the image as his own and becomes aware 
that his body has a total form. 
 
The child realizes that he is in the control of the image in the mirror and this 
gives him a sense of ―mastery‖ and ―completeness‖ (Bertens 161). At the 
same time the child feels fragmented and not yet unified by observing what 
Lacan calls objet petit a, which are certain objects like the child‘s bodily 
wastes, the mother‘s voice and breasts and the child‘s own speech sounds 
which he recognizes as separate from himself. Lacan believes that ―at this 
moment of being fascinated by our image and yet feeling fragmented, the ego 
emerges‖. He believes that ―ego is the effect of images‖ (Homer 12), and its 
function is to refuse to accept the truth of fragmentation and alienation and 
thus it leads us to ‗misrecognition‘. 
 
However, misrecognition is the basis for what we see as our identity. 
According to Lacan we need the response and recognition of others and of 
the Other (3) to arrive at what we experience as our identity. We become 
what we are by the way the Other views us, ―we become ourselves under the 
gaze of the Other‖ (Homer 13).  
 
―Via the mirror stage the child enters the Symbolic order‖ (Bertens 162). In 
this phase we learn language. The mother dominates the imaginary order, 
but the Father dominates the symbolic order. In this stage the child enters 
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the world of the language, in which the real – the real world which we can 
never know – is symbolized and represented by language and other 
representational systems that work like language. Lacan calls this massive 
conformation of power that works through language ―the name of the 
Father‖ (4). Here he speaks of the phallus as the signifier of that patriarchal 
character. For Lacan, ―the phallus is always symbolic‖ (6). 
 
Through the influence of the Swiss linguist, Ferdinand de Saussure, Lacan 
accepts the arbitrary nature of the linguistic sign, but questioned two of the 
fundamental premises of Saussurean linguistics: the indivisibility of the sign 
and the prioritization of the signified over the signifier. What Lacan is 
proposing is to reverse the priority Saussure bestowed upon the signified in 
the signifier/signified relation. Lacan‘s formulation now reads: what a 
signifier refers to is not a signified but another signifier which in turn refers 
to another signifier in an almost endless chain of signification. For example, 
if we try to define the meaning of a specific word or concept, we can only do 
so through other words, we are caught in a continual process of producing 
signs. Therefore, signification is always a process – a chain. Meaning is not 
fixed, or as Lacan puts it, there is ―an incessant sliding of the signified under 
the signifier‖. However, Lacan is not suggesting that there is no fixed 
meaning at all. There is what he called ―anchoring points‖ or ―points de 
caption‖ (7), where as Homer says, ―this incessant sliding of the signified 
under the signifier stops‖ (17) and allows for moments of stable signification. 
 
Saussure revealed how there was a structure within us that governed what 
we say; for Lacan that structure is the unconscious.  The unconscious is at 
once produced and governed by the rules of language. For Lacan, the 
unconscious consists of signifying material. The unconscious is a process of 
signification that is beyond our control; it is the language that speaks 
through us rather than the language we speak. In this sense Lacan defines 
the unconscious as the discourse of the Other. ―The big Other is language‖ 
(Bressler 154), the symbolic order; this Other can never be fully assimilated 
to the subject; it is a radical otherness which, nevertheless, forms the core of 
our unconscious. Lacan is not saying that everything is reducible to the 
symbolic, but that once symbols have appeared; everything will be ordered, 
or structured in accordance with those symbols and the laws of the symbolic, 
including the unconscious and human subjectivity.    
 
For Lacan, the symbolic order is a totalizing concept in the sense that it 
marks the limit of the human universe. We are born into language – the 
language through which the desires of others are articulated and through 
which we are forced to articulate our own desire. We are locked within what 
Lacan calls a circuit of discourse. We are born into this circuit of discourse. 
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We are subjected to this symbolic order – the order of language, of 
discourse; we can not escape it, although as a structure it escapes us. 
 
The Oedipus complex and the role of the Father are reformulated by Lacan. 
The Oedipus complex is reformulated as a ―symbolic structure‖; for Lacan 
the threat of castration does not involve an actual bodily threat but a 
―symbolic process‖ (7), as the infant assumes a position in the symbolic order 
as a desiring subject. The role of the father in psychoanalysis depends not on 
the presence of an actual father but upon a signifier, the paternal metaphor, 
which substitutes the desire of the mother with the symbolic law. It is 
through the intervention of the Name-of-the-Father that the dyadic 
relationship of the imaginary is broken and the phallus is installed as the 
original lost object. The phallus is the original object-cause of desire and the 
central organizing signifier of the unconscious.   
       
For Lacan the unconscious is governed by ―the rules of the signifier‖ as it is 
―language that translates sensory images into structure‖ (Bressler 156). The 
unconscious is constituted through the subject‘s articulation in the symbolic 
order. Lacanian unconscious is the effect of a trans-individual symbolic 
order upon the subject. The unconscious is structured like a language in the 
sense that it is a signifying process that involves coding and decoding, or 
ciphering and deciphering. The unconscious comes into being in the 
symbolic order in the gap between the signifier and the signified, through the 
sliding of the signified beneath the signifier and the failure of meaning to be 
fixed. In short, the unconscious is something that signifies and must be 
deciphered. Lacan speaks of the unconscious as the discourse of the other. 
There is an important distinction, made here, between the little other and 
the capitalized big Other. The other always refers to imaginary others. We 
treat these as whole unified others and, in turn, they, also, give us the sense 
of being the complete whole beings. This is the other of the mirror phase that 
the infant thinks will completely satisfy its desire. On the other hand, the big 
Other, is the symbolic order; it is that foreign language that we are born into 
and must learn to speak if we are to articulate our own desire. It is also the 
discourse and desires of those around us, through which we internalize and 
inflect our own desire. What psychoanalysis teaches us is that our desires are 
always inextricably bound up with the desires of others. In the first instance 
these are the desires of our parents. These unconscious desires and wishes of 
the others flow into us through language – through discourse – and 
therefore desire is always shaped and molded by language. We can only 
express our desires through language and we learn that language from 
others. According to Lacan just as there is no such a thing as unconscious 
without language, it is through language that desire comes into being. The 
Unconscious desire, therefore, emerges in relation to the big Other- the 
symbolic order. 
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The psychoanalytic subject – the subject of the unconscious – can only come 
to being through others and in relation to the Other. As Lacan puts it, the 
subject unfolds in the locus of the Other. The Lacanian subject is constituted 
through two movements: the first corresponds to the process of alienation 
through language, the second to the separation of desire. However, Lacan 
never precisely designates the point at which the subject appears, because it 
never appears as such. The subject has no permanence or persistence. Lacan 
always refers to the subject as arriving or having just arrived; as always too 
early or too late. 
 
Lacan‘s concept of the real is among his most fascinating concepts. The 
category of the real developed from an early marginal status to being the 
central category of Lacan‘s later work. ―The real is not a thing‖ (Hawthorn, 
207); it is not a material object in the world or the human body or even 
‗reality‘. For Lacan, our reality consists of ―symbols and the process of 
signification‖ (Hawthorn, 208). What we call reality is associated with the 
symbolic order or social reality. The real is a very paradoxical concept; it 
supports our social reality but also undermines that reality. It is the 
unknown that exists at the limit of this socio-symbolic universe and is in 
constant tension with it. The real is that which resists symbolization. It is 
beyond the symbolic and the imaginary and acts as a limit to both. The real is 
thus associated with ―the death drive and jouissance‖ (Homer 43) as the 
ultimate, unspeakable, limit of human existence. Jouissance is opposed to 
desire – it is the dissatisfaction that we experience with the failure of our 
desire – and it is through fantasy and the objet petit a that the subjects 
sustains themselves in this impossible scenario.  
 
The Lacanian notions of Wholeness, Fragmentation, the Other, 
and the Formation of Ego and Calvino’s “The Mirror,the Target”: 
 
The first story to be discussed in this essay is Calvino‘s ―The Mirror, the 
Target‖. The narrator and protagonist of this short story is Fulgenzio. As a 
boy he has spends a long time in front of the mirror pulling faces which: 

gave me the chance to try out different ones, faces 
that appeared and were immediately replaced by 
other faces, so that I could believe I was a different 
person, many people of every kind, a host of 
individuals who one after the other became myself, 
that is I became them, that is each of them became 
another of them, while as for me, it was as if I didn‘t 
exist at all. (Calvino 211) 

 
This paragraph shows that he is lost in the imaginary order and also shows 
his search for identity. It presents the mirror phase, during which the child 
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cannot distinguish between the subject and the object, because no central 
self exists. To become a subject of his own Fulgenzio needs to differentiate 
himself from others around him and his environment, but he has a 
fragmented self, being at the same time all of those faces and none of them. 
He wants to become one of the people and to escape from himself, but this is 
not fulfilled. This unfulfilled desire works through the chain of signifiers: 

It was the hidden side of everything that intrigued me 
[…] But when I managed to get to that hidden side, I 
realized that what I was looking for was the hidden 
side of the hidden side, or rather, the hidden side of 
the hidden side of the hidden side, no; the hidden side 
of the hidden side of the hidden side of the hidden 
side …  (Calvino, p.212) 

 
This flux of the signification process indicates the sliding of the signified 
under the signifier; each signified being in turn the signifier for another 
signified and so on. His unattainable desire for reaching a signified is 
manifested through the image of Ottilia, a girl that exists in his imagination 
and seems to peep out of the hidden side of the mirror. The very naming of 
this girl by Fulgenzio does itself suggest the arbitrary relation between the 
signifier and the signified: he names her Ottilia just because it is his favorite 
name. 
 
The voices of his family, in the story, represent The Law of the Father: ―you 
must set yourself an end to achieve - an objective – an aim – a target – you 
must press on your goal – you must learn your lesson‖ (Calvino 213). They 
push him to have an end, but he fails to satisfy their desire. He is lost in the 
imaginary order and can not get along in the realm of the language. When we 
enter the realm of the language we lose our sense of wholeness and live after 
that with a sense of lack that is called the Lacanian lack. He tries to learn 
Japanese, get an astronaut‘s diploma etc, to fill this lack. At the end he is so 
disheartened that even the faces in the mirror are not of any help. He does 
not see his own reflection in the mirror and not even the image of Ottilia. 
Ottilia is, here, the representation of his unconscious. 

To strengthen his character he takes up archery, by 
hitting the center he wants to fill this lack. Here he 
meets Corinna:  
The first time I saw Corrina, I realized that the perfect 
world was made for her, while I was still excluded. 
Corinna would shoot her bow and Wham! Wham! 
Wham! One after another the arrows thudded into 
the center. (Calvino 214) 
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As mentioned before, Ottilia represents his unconscious, but Corinna, here, 
represents the Other. Ottilia is in the other side of the target, whereas 
Corinna is the world champion of archery. He tries to follow Corinna‘s 
instruction but: 

Gaps opened up between the lines … I felt that a hand 
would come out from between the lines of the pattern, 
an arm, a person … Ottilia! I immediately thought. 
But I was quick to banish the idea. It was Corinna I 
had to follow, not Ottilia, her image was enough to 
make the target dissolve like a soap bubble. (Calvino 
215)        

Therefore, Ottilia appears and he fails. This represents the times when the 
unconscious interrupts consciousness. Then he has a conversation with 
Ottilia on the other side of the target, which looks like the moon to him. 
When he comes back from that world, he understands that he has to learn 
the structures and rules of the world in order to survive. At the end of the 
story, when Fulgenzio is grown up, one day he looks at the mirror and sees 
the target in it. He sees the figure of Corinna or Ottilia in it, but he does not 
know which is which; he confuses them. This shows that although the Other 
has positioned him as a subject in the symbolic order, he is, still, in the 
search of the object of desire, and tries to satisfy that with fantasy. This short 
story represents the moving of a person from the imaginary order to the 
symbolic order and shows how Fulgenzio‘s Ego is formed. 
 
The Lacanian Notions of Wholeness, Fragmentation, the Other, 
and the Formation of Ego and Malamud’s “My Son the Murderer”: 
 
The next story to be discussed, here. is Bernard Malamud‘s ―My Son the 
Murderer‖. In this short story the narrator and his focalization changes 
constantly and this best represents the fragmentation in the protagonist, 
Harry. He feels that he has left his childhood mirror stage, when he stands 
―Staring with shut eyes in the mirror‖ (Oates 505) or protests when his father 
calls him ―sonny,‖ and asks him not to call him by that name anymore. But 
this is the case, especially, when he says he doesn‘t want to hear about his 
childhood: 

I don‘t want to hear about that any more. It‘s the very 
thing I don‘t want to hear. I don‘t want to hear about 
when I was a child. 
Harry, we live like strangers. All I‘m saying is that I 
remember better days. I remember when we weren‘t 
afraid to show we loved each other (Oates, 507). 

 
Harry‘s parents, especially his father, are desperately trying to bridge the gap 
between them, but the more he tries, the wider this gap seems to become. 
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The major reason for the growing distance is that the parents, especially the 
father, are forming hopes and dreaming dreams for their son, whereas he is 
unable to fulfill these desires. 
 
In this short story, the newspaper and the T.V. represent the Law of the 
Father: ―He reads the papers, smokes, he stays in his room‖ (Oates, 505). In 
another part he says: 

I watch the news programs. I watch the war from day 
to day. It‘s a big burning war on a small screen. It 
rains bombs and the flames go higher. Sometimes I 
lean over and touch the war with the flat of my hand. 
I wait for my hand to die… 
I expect to be drafted any day but it doesn‘t bother me 
the way it used to. I won‘t go. I‘ll go to Canada or 
somewhere I can go. (Oates 506) 

 
As mentioned before, the newspaper and the T.V. represent the Law of the 
Father, however, Harry resists entering it by shutting himself in his room 
and by thinking of leaving the country and going to Canada if he is drafted 
for the army. But that is not only the newspaper, the television, also, acts as a 
mirror: Harry watches the war from television, and then reflects what he sees 
by treating his family members badly: ―half the time he yells if he answers 
you‖ (Oates, 505). By telling Harry that life is not easy and it has never been 
easy for anyone, Leo, his father, tries to persuade him to accept it. Leo thinks 
that as time goes on, one should accept what it brings for him. He says: ―You 
can‘t beat time when it runs along with you‖ (Oates 507). 
 
Harry has left the imaginary order, but has not yet fully entered the symbolic 
order and cannot accept the Law of the Father. He is fragmented, has lost the 
wholeness and security he felt as a child in the imaginary order, and is faced 
with the world, of which war is a part; he feels insecure: ―I‘m frightened of 
the world, Harry thought. It fills me with fright‖ (Oates, 510).  
 
Although, after he threatens his father and Edith that he would kill them if 
they disturb him, one more time, his father thinks of him as: ―my son the 
murderer,‖ but perhaps a better nickname for him is the one that Leo 
thought of at the beginning of the story: ―my son the prisoner.‖ He is not able 
to go to the army or, to say, to order to murder and, in this way, enter the 
Law of the Father. When he receives the letter from the draft board, he 
leaves for Coney Island, the island which now stands for isolation. Later Leo 
refers to him as: ―He is a lonely man. This is the type he is. He will always be 
lonely. My son who made himself into a lonely man‖ (Oates, 510). We can see 
Harry, here, as a prisoner between the imaginary and the symbolic order. 
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The poetic language of this short story and the use of repetitions enforce the 
sense of willingness to stay in the imaginary order. 
 
However, perhaps the most fascinating part of this short story is its final 
section which corresponds perfectly to Lacan‘s notions of death drive and 
jouissance: 

Harry stood motionless in the water and after a while 
his father left. As he was leaving, the wind plucked his 
hat off his head and sent it rolling along the shore. 
My father listens in the hallway. He follows me in the 
street. We meet at the edge of the water. 
He runs after his hat 
My son stands with his feet in the ocean (Oates 510). 

 
Harry is motionless as if he has accepted death metaphorically at the same 
time when the wind plucks his hat; his father becomes silent and leaves him, 
in that way he, too, accepts the death. This brings a sense of wholeness and 
unity at the end of the story; Harry, his father, and the mirror are all one. At 
the beginning of the story Harry looks at the mirror with closed eyes, and, 
also, when his father enters his room again, his eyes are shut, but in the final 
scene he sees his father who is running after his hat and it seems that Harry 
is gaining a kind of knowledge, and it is his acceptance that he is stuck like 
his father. The symmetrical way in which the story has been written, also, 
conveys this sense of the sameness between the father and the son, both 
stuck in a situation. However, this knowledge does not mean that he has 
submitted to his father. In fact, he questions his father‘s power as he sees 
greater powers at work. He puts an end to this argument with his father, by a 
big silent ―No‖. This short story, best, represents the resistance of a person, a 
twenty two year old boy, against the acceptance of the Law of the Father, and 
his willingness to remain somewhere between the imaginary and the 
symbolic order.  
 
Now the main difference between the two short stories ―My Son the 
Murderer‖ and ―The Mirror, the Target‖ is that in Calvino‘s story we have a 
protagonist who successfully moves to the symbolic order, even though in 
order to fill some gaps he sometimes uses his fantasy; however, in 
Malamud‘s story, Harry is completely unable to move forward to the next 
stage. Through the symmetrical form of the story and the final scene, we can 
see that this is also his father‘s problem, which at the first look seems to be 
willing to help him pass this phase. He fails because he is himself stuck. 
 
The second difference is related to the notion of the Other in these two 
stories. Fulgenzio meets the Other and moves on to the realm of the Father, 
but Harry can not move on to the next stage because he encounters no Other. 
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Corinna in Calvino‘s story is good at archery and so Fulgenzio is willing to 
follow her instructions. But Leo with his clerical job and his worries over his 
son is too weak to play the role of the Other. 
 
The two short stories, also, share a similarity. In both stories a person‘s loss 
in the chain of signifiers was presented. The part where Fulgenzio is looking 
for the hidden side of the things resembles a part in Malamud‘s story where 
Harry says: ―On top of that I don‘t want temporary work. I want the opposite 
of temporary, but where is it? Where do you find it‖ (Oates, 506)? His search 
for the opposite of the temporary indicates his search for a signified. His 
failure to find permanence in this world shows the sliding of the signified 
under the signifier. 
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Mary Snell Horn-by 
 

By: Hannaneh Divan baigi 
 
 
 
 
Mary Snell Horn-by was born in the second day of April 1940, in Mir field, 
Yorkshire. Her father was Arthur Snell, who died in 1969 and her mother 
Florence Mary Snell died 5 years ago. She was married to Anthony Horn-by, 
a lecturer in English at the language centre in the University of Augsburg, 
Germany.  
 
Mary Snell Horn-by she has two nationalities, English and Austrian. She is 
working at the University of Wien & living with her family there, too. There is 
a lot to say about the things she has learnt till now.  In 1958, Horn-by got her 
G.C.E and scholar ship level in English, French and German from St.Flix 
school, Southwold, Suffolk. She had some studies in English, French, 
German and moral philosophy in the University of St. Andrews located in 
Scotland.  
 
In 1962 she became a master of art with first class honours in German 
language and literature there. Her second scholar ship was because of a post-
graduate research, granted by Austrian ministry of education for research on 
Austrian drama. Her thesis was on the subject matter of "the dramatic satire 
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of Krause and Johann nestroy". A comparative study in "the dramatic satire 
of Karl Kraus and Johann Nestroy" caused her to become a bachelor of 
philosophy in the university St. Andrews. What came on to her in the year of 
1981 at the University of Zurich, Switzerland was that she was habilitated 
with venia legendi for "englische linguistik und sprachdidaktik" for thesis:" 
verb-descriptivity in German and English. A contrastive study in semantic 
fields." in 1987 she became the doctor of philosophy for her thesis in 
"Translation Studies: An Integrated Approach. 
 
She has had different appointments of which we can name a few. She was an 
English teacher at the sprachenschule der stadt munchen, Germany. She was 
a lecturer in the department of English at the University of Munich. She was 
the consultant and editor of Max Huber publishers in Munich. She was also a 
lecturer in the department of German of the University of Pietermaritzburg 
in South Africa. In 1976 she was a part-time lecturer in the language center 
of the Augsburg University. She was a lecturer (from 1978 part-time) in the 
English department of Zürich University. She was also a part time lecturer in 
the English department of Berne University. Of course its obvious that it will 
take a lot of time if I want to write about all of her appointments and things 
she did, but the thing I can say is that she has had numerous guest lectures 
on various aspects of translation studies and translator training at university 
departments in Europe and overseas including Madrid, Vilnius, Budapest, 
Malaga and so forth. She also had numerous conference lectures and papers, 
including opening plenary lectures at Amsterdam, Elsinore, Prague, 
Warwick, manila and so forth. She was a consultant and editor for the max 
Huber publishers in Munich. 
 
In 1992 she visited the professors of translation studies of the Translation 
Studies Institute in Charles university of Prague. In 1995 she also visited 
translation studies professors of arts faculty of Chulalongkorn University in 
Bankok, located in Thailand. Beside this universities professors named, she 
visited so many other university professors in different universities round 
the world.  
 
She was a member in different associations including the European 
association for lexicography, anglistentag, European study for the study of 
English & Swiss association of university teachers of English. In the 
European society for translation studies, she was the full member and also 
the president between the years 1992 and 1998. 
Of her miscellaneous, one is being the founder and general editor of the 
series "studien zur translation". She had some biographical entries in 
"kurschners deutcher gelehrten-kalender".  
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This is what we can say about her deeds and the things she did for the sake of 
translation and translation studies. She must be honored because what she 
did and what she wrote will be alive in between generations.  
 
 
Reference: http://online.univie.ac.at/pers 
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The Significance of Research in Translation Studies 
 
Farnaz Safdari1 

 
 
 
 
 
 
 
 
 
 
Abstract: 
 
Since the main academic interest and current translation 
studies researches focus on the exploration of translation 
as a central tool of cultural interactions, this paper tries to 
shed light on possible areas of research in translation and 
their intrinsic value in the evermore development of the 
discipline. The present paper starts with viewing 
translation studies as an interdisciplinary field which can 
always provide insights to other disciplines while 
enriching itself. This objective can be achieved only when 
the importance of translation studies and translation 
researches is well acknowledged. 
 
Key Terms: Discriptive Translation Studies, translation 
theory, cultural context, textual context, interpretation  
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Translation studies, "the systematic study of translation...not as an intrinsic 
part of the foreign language teaching process, [but] for its own sake" 
(Bassnett 1980 1) emerged as a discipline in the 1970s, with foundations 
firmly based in European linguistic and cultural theories, at least according 
to Jacquemond (1992 cited in Buzelin 39-40). Hermans (1985 10) states that 
in the 70s an international group of scholars proposed a new approach to 
literary translations whose aim was "to establish a new paradigm for the 
study of literary translation on the basis of a comprehensive theory and 
ongoing practical research".  
 
In fact, the discipline was born out of the need for a new approach to 
translation, a descriptive perspective as opposed to the old-fashioned 
prescriptive method which even shifted from a description of language 
differences to the social role of translation in the literary context. Thus, 
translation studies no longer constituted a sub-branch of linguistics, since 
the new discipline became totally detached from the general science. The 
newly emerged discipline, as proposed by Holmes (1972), was named 
''Translation Studies''.  
 
Holmes, who is one of the leading figures in modern translation research, 
believes that the lack of a clear distinction between the branches of 
translation studies is one the main obstacles to the development of research 
in this area. He divides the discipline into two major areas of pure and 
applied.  
 
Holmes 'map' of translation studies (cited in Munday 10):           
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Translation Studies 
 
 
 
 

 
 

1        'Pure' 
           a)      Theoretical (translation theory) 
                     i)   General 
                     ii)   Partial 
                         (1)  Medium restricted 
                               (a) By machine:      
                                    Alone/With human aid 
                               (b) By humans:     
                                    Written/Spoken: 
                                     consecutive/simultaneous 
                          (2)   Area restricted (specific   
                                  languages) 
                          (3)   Rank restricted    
                                  (word/sentence/text) 
                          (4)   Text-type restricted (genres:    
                                 literary, business, technical   
                                 translations) 
                           (5)  Time restricted (periods) 
                           (6)  Problem restricted (specific    
                                  Problems e.g. equivalence) 
             b)       Descriptive (DTS) 
                        i)   Product oriented (examines    
                            existing translations) 
                       ii)  Process oriented (what happens  
                             in the mind of a translator) 
                        iii)  Function oriented (a study of   
                             context / ‘sociotranslation   
                             studies‘ / cultural-studies-  
                             oriented translation) 

2            'Applied' 
              a)            Translator training 
                              i)  Teaching evaluation  
                                  methods 
                              ii)  Testing techniques 
                             iii)  Curriculum design 
              b)            Translation aids 
                              i)    IT applications 
                                    (1) translation software 
                                    (2) on-line databases 
                                    (3) use of internet 
                             ii)     Dictionaries 
                            iii)     Grammars 
               c)          Translation criticism 
                             i)      Evaluation of translations 
                             ii)     Revision of students‘  
                                      translations 
                            iii)     Reviews of published  
                                      translations 

 
As outlined by the above map, Pure Ts has two main goals as: 1) "to describe 
the phenomena of translating and translation(s) as they manifest themselves 
in the world of experience" (Descriptive Translation Studies, DTS) and 2) "to 
establish general principles by means of which these phenomena can be 
explained and predicted" (Translation Theory, TTh) (Munday 11). All the 
areas specified in this map can in one way or the other help the development 
of other disciplines. In other words, the scope of research in translation 
studies, as an interdisciplinary field and development of translation theory 
into various areas of research has blurred the border of translation studies 
with a number of disciplines. As a result translation researches can make 
significant contribution to other fields which are by no means bound to the 
area of TS. These areas besides making translation studies more prolific, can 
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take the advantage of researches carried out in TS. These disciplines have 
been numerated in the following illustration: 
 
 

 

 

 

 

 

 

 

 

 

 

 

 
 
Of course, researches in translation studies cannot be reduced to this one 
map and the disciplines mentioned in the aforesaid illustration, since the 
map itself has been "evolving dynamically" (Pym 1). But some of these fields 
have found a more crucial role both in benefiting from TS and in making 
contribution to it. Following the recent cultural turn that the discipline has 
faced since 1970s, one of the greatest areas of research among the above-
mentioned ones falls under the domain of cultural studies. As the result of 
such a turn in perspective, one of the most fertile areas of research is the 
exploration of the methods that can be applied to the successful 
interpretation of texts in their cultural context.  
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As such, among the first questions relating to translation has always been the 
question of how successfully situations in one language can be recreated in 
another. This area has become one of the foremost concerns of translators 
and an area of research for the researches of the field. In as much as 
translation studies puts such concerns into practice, translation research 
addresses the problems that are involved in the transfer of meaning from one 
culture to another. In order to arrive at a systematic approach to the study of 
translation, the nature of the act of reading, of interpretation, and of 
communication has to be investigated. On the other hand, methodologies 
derived from the study of translation can shed light on these activities and 
offer new ways of improving cross-cultural communication. Aijmer and 
Alvstad believe that, "The growth of translation studies goes hand in hand 
with a movement away from a prescriptive approach to translation to 
studying what translation actually looks like. Within this framework the 
choice of theory and methodology becomes important" (Aijmer and Alvstad 
1, cited in Munday 204).  
 
As translation began to be perceived more than a mere linguistic transfer, 
many questions regarding the nature of translation, its purpose, norms and 
its audience came to fore. The Functional Translation Theory or Skopos 
Theory as proposed by Vermeer is one of those new horizons which 
maintains that the general guideline of translating is its purpose, the 
question for whom and to which objective we are translating. Hence, the 
communicative needs and expectations of the target audience and its 
situational context and socio-cultural environment become as important as 
previously significant concerns of the author and the original (Munday 77-8). 
A translation must be adequate for the addressees and the intended function, 
and this coherence is much more important than any similarity to the source 
text. In this view translation is purposeful text production.  
 
Having an eye on the intellectual and interpretive processes involved in this 
purposeful text production, translation models can provide insight into the 
patterns of human thinking and how the various levels of semantic 
connotations and interactions of words shape the textual context of a work. 
Such researches involve a complex act of scholarly reconstruction and textual 
interpretation that synthesizes semantic, cultural, aesthetic, and historical 
factors. Interpretation begins with the recognition that each word represents 
a concept or reflects an emotional landscape. So research into the 
interpretive act of translation may respond to the following question: what 
specific procedures of research have to be initiated in order to find possible 
solutions to the problems posed by the text? The vitality of translation 
research resides in its constant effort to solve problems encountered in the 
transferal of meaning from one culture to another. Translators continuously 
assess the semantic, cultural, historical, and psychological boundaries of 
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words as isolated phenomena and as they exist in the overall context of a 
given text. 
 
As such, a very direct result of translation studies investigations is to further 
understanding of the thought processes involved in translation activities. The 
problem of understanding, however, as believed by Honig, is not seen in the 
Skopos Theory; it is simply accepted as a matter of fact. It is said: "A 
translation is adequate, when it functions" (Honig 1995 74, cited in 
Radegundis Internet file). Each word in a culture functions as a semantic, 
cultural, and historical entity whose underlying associations of meaning have 
to be transferred as a totality into the cultural context of a new language. In 
the process of translating a literary work, the translator will have to draw 
information from various disciplines in order to do justice to its specific 
textual situations. This reconfirms that the translator is continuously at work 
in a problem-solving environment. The means and techniques of one single 
discipline are rarely sufficient to provide adequate solutions. As a result, 
translation thinking promotes a form of interdisciplinary thinking.  
 
One of the most observable results of research in translation studies is the 
impact it has on the translators' practice of reading a text. Reading is by its 
very nature a form of dialogue and communication with the text, which is 
considered in itself already some part of the act of translation. Reading 
should be seen as a continuous process of reconstruction. Words gain 
meanings through their associations with other words, through the link to 
their cultural and historical past, and through their rhythmic and sonic 
constructions within a given sentence. Words by themselves have very loose 
boundaries. In most instances, they are too general and do not immediately 
reflect the specific connotations that a writer might bring to a particular 
object. When we pronounce a word such as "table," each reader will have a 
slightly different image of a table. No two people will visualize the shape of a 
table in the same way. Thus, before any interpretation can take place, the 
translator has to visualize all the etymological, cultural and historical 
associations that become active in a word within the context of a text. 
Translation studies researches addressing this area describe what really 
takes place in the process of translation. 
 
Communication with a text from the translator's point of view requires that 
the translator establish a particular perspective toward the text. Some 
researches in the field of translation studies may investigate the ways by 
which we establish perspectives of interpretation. In concrete terms, 
perspectives can be studied through multiple translations of the same text. 
In pursuing the perspectives of multiple translations, one recognizes that not 
only is each word in a language a perspective, a way of seeing in and of itself, 
but also that each language per se builds a larger way of seeing. Translation 
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studies researches sensitize the reader and scholar to the various 
perspectives that cultures have established through the specific nature of 
their language structure and usages.      
 
One last major emphasis of translation studies researches is to develop 
methods and techniques to evaluate existing translations. Such evaluative 
methods will have a major impact on defining the future direction of 
Translation Criticism as a new field of applied translation studies. In 
summary, the specific research dimensions in translation studies represent a 
rigorous and non-traditional investigation into new methods of interpreting 
texts with the understanding of the underlying ideologies and other crucial 
factors. According to Lieven D‘hulst (104) from a disciplinary viewpoint, 
translation studies should further develop programmes using techniques for 
the investigation of the multifarious forms of translation in society.  
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    Freud’s Theories and Translation 

 
    Hoda Zamani Sarzendeh1 

 
 
 
 
 
 
 
 
 
 

Abstract: 
 
The article seeks to explore the links between two practices, 
psychoanalysis and translation. In the first part, the article 
discusses the ways in which both processes engage the powerful 
instrument of transfer in order to achieve their respective goals. 
It argues that translation shares with psychoanalysis many of 
the same stakes and suggests a hermeneutics of translation 
based on a new respect for the role the psychoanalytic concepts 
play in the process. The article tries to situate the psychoanalytic 
approach within a framework of Freud’s theories. Freud’s 
theories can be of special interest in translation studies since he 
himself deemed the analyst’s interpretation and the 
interpretation of dreams, two of his major works, to be 
translations. He also discusses the relationship among causality, 
language, and image which may prove helpful in translation 
studies. The present paper aims at introducing the similarities 
and differences between each of the areas under discussion and 
translation, as well as identifying the parallel stages at work in 
each of the mentioned processes.   
 
Key Terms:  Freud, transference, Dream interpretation, 
translation 
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1. Freud’s Psychoanalytic Theories 
 
1.1. Transference 
 
Freud used the concept of "transference" to refer to the strong emotions 
projected by the patient onto the doctor. Transference, such as treating an 
analyst like one's father, might promote therapeutic work, but Freud was 
also aware that this could distort an analyst‘s standpoint. However, as noted 
Boeree, Freud felt that transference was necessary in therapy in order to 
bring the repressed emotions that have been plaguing the client for so long, 
to the surface. 
 
It seems that, in Freudian psychoanalysis, transference is the fundament, a 
foundational concept to which a great importance is assigned.    
 

The enormous importance that Freud attached to the transference 
phenomenon became clear to me at our first personal meeting in 1907. 
After a conversation lasting many hours there came a pause. Suddenly 
he asked me out of the blue, 'And what do you think about the 
transference?' I replied with the deepest conviction that it was the 
alpha and omega of the analytical method, whereupon he said, 'Then 
you have grasped the main thing.' (Jung 8) 

 
As for the conception of transference in psychoanalysis, according to Freud, 
the old battle of repression is revivified in the analytical process, the battle 
between two forces of which the analyst has succeeded in coming to the level 
of preconscious and conscious part while the patient has been confined on 
the unconscious level. In his essay ―Analysis Terminable and Interminable‖, 
he asserts it is not surprising if through constant pre-occupation with all 
repressed impulses of the patient struggling for freedom, all the instinctual 
demands of the analyst himself, which have hitherto been restrained, be 
violently awakened. This, he calls, ―‘dangers of analysis‘, threatening not the 
passive but the active partner in the analytic situation‖. That is, while 
treating the patient, the analyst‘s same instinctual desires once repressed, 
begin to stir within him again (251). 
 
1.2. Dream interpretation 
 
A dream is a disguised fulfillment of a repressed wish. The interpretation of 
dreams has as its object the removal of the disguise to which the dreamer's 
thoughts have been subjected. It is, moreover, a highly valuable aid to 
psycho-analytic technique, for it constitutes the most convenient method of 
obtaining insight into unconscious psychical life. 
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A new approach to the depths of mental life was opened when the technique 
of free association was applied to dreams, whether one's own or those of 
patients in analysis. In fact, the greater and better part of what we know of 
the processes in the unconscious levels of the mind is derived from the 
interpretation of dreams. Psycho-analysis has restored to dreams the 
importance which was generally attributed to them in ancient times, but it 
treats them differently. It does not rely upon the cleverness of the dream-
interpreter but for the most part hands the task over to the dreamer himself 
by asking him for his associations to the separate elements of the dream. By 
pursuing these associations further we obtain knowledge of thoughts which 
coincide entirely with the dream but which can be recognized - up to a 
certain point - as genuine and completely intelligible portions of waking 
mental activity. Thus the recollected dream emerges as the manifest dream 
content, in contrast to the latent dream-thoughts which are to be discovered 
by interpretation.  
 
1.3. Causality, Language, and Images 
 
According to Freud, The relationship among image, thought, and language 
can be investigated and theorized in this way: Thought begins in sensation. 
As children develop, visual sensory data (visual images) become associated 
with linguistic descriptions. These become internalized, becoming mental 
visual images with which thought (internalized speech patterns) is 
associated. The juxtaposition, association, comparison of this bank of visual 
and linguistic information provides the capability for thought. When thought 
is expressed through outward verbal expression, the subject merely provides 
the listener with an account of those internal processes. Thus  
Sense>store and manipulate (think)>express 
 
But Freud believes that what we express does not always equate with what 
we think; there exists the so-called dissimulation, which includes Freudian 
slips, actions performed under hypnosis, actions or speech that intimate 
alternative motives or desires, and dreams that are disturbing because they 
are evidently not about their apparent subject matter.  
 
How may dissimulation be explained?  As soon as one begins to verbalize his 
ideas, some force interferes with the transition of the Store and Manipulate 
stage to the Express stage. This force Freud called Repression. It follows that 
this force must derive direction and guidance from some agent. Since Freud 
thought of himself as a strict materialist, his thinking often follows 
archetypes from the physical sciences. So, according to the principle of 
causality, if we observe a push in a particular direction, it implies that 
someone or something is doing the pushing. If some thoughts are repressed, 
something must be repressing them. Hence the birth of the superego as an 



 

57 

 

explanatory concept. That is, while we start to put our thoughts into words, 
there is an agent, the superego, which prevents the completion of the process 
for some ideas and pushes them back to the id, repressing them. Below, there 
is a brief explanation of Freud‘s theory known as theory of personality where 
he articulates his idea about the components of personality. 
  
According to Freud‘s psychoanalytic theory of personality, personality is 
composed of three elements, known as the Id, the Ego and the Superego, the 
complex human behaviors being the result of the interaction of these three. 
The Id is that aspect of personality which is entirely unconscious and 
includes the instinctive and primitive behaviors. According to Freud, the id is 
the source of all psychic energy, making it the primary component of 
personality. The second component is the Ego which is responsible for 
dealing with reality. According to Freud, the ego develops from the id and 
ensures that the impulses of the id can be expressed in a manner acceptable 
in the real world. The third component, the Superego, works to suppress all 
unacceptable urges of the id and struggles to make the ego act upon idealistic 
standards rather that upon realistic principles. 
 
As said by Freud, the key to a healthy personality is a balance between the id, 
the ego, and the superego.  

 
2. Freud’s Psychoanalytic Theories and Translation  
 
2.1. Transference and Translation 
 
Transference and translation can be traced back etymologically to the same 
Latin roots- the past participle of transference being translatus- as well as to 
the Greek metaphor, all of which implying motion and direction; that is, 
carrying something across, relocating it somewhere new. As Mahony notes, 
―etymologically the terms translation, metaphor, and transference are 
synonymous; said otherwise, transference is an unconscious translation and 
metaphor‖ (64). 
 
In her interdisciplinary essay, "Translation Studies and Psychoanalytic 
Transference", Susan Ingram identifies interesting parallels between Freud's 
understanding of transference and the more traditional, Proust's 
grandmother-type of attitude towards translating. She states that,‖ Just as 
for Freud transference is not only possible but inevitable, so, according to 
Proust's grandmother, translation is. How else could she read the Odyssey or 
The Thousand and One Nights if they had not been translated into a 
language she knew? Just as Freud could only imagine one final solution to 
the mystery of a patient's ailments, so too was Proust's grandmother only 
prepared to recognize one translation of her favorite works, the one from her 
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childhood in which the names and titles were not deformed. And just as 
Freudian analysis unleashes a dreadful force in order to have it recognized 
and then mastered into new insights of the past, so too does the traditional 
translator in translating go to the well, wrestle its demons and, in an act of 
mastery, produce an authoritative view of the original.‖ Ingram concludes 
that here the translator functions more as patient than doctor. He is the 
center of attention like the patient. The process of translation forces him to 
take a backseat to the original, just as the patient is made to refer to the past. 
In communicating the original (the past), although his ego and personality 
fully at wok, the translator (the patient) tries his best to remain invisible, 
faithful to the supposed reality. As such, his rendering of the basic material is 
fetishized by the reader (doctor), becoming the new and implicitly accepted 
view of that original (past). So what we suppose as the reality, either the 
reality of the original work or that of the patient‘s past, is relative, and mixed 
with the personality, feelings, and interpretation of its respective interpreter.    
 
Furthermore, we may draw an analogue between transference and 
translation, each with its accompanying elements. As mentioned before, a 
translator functions like the patient in the sense that a translator translates 
the original text into the target language and, by so doing, transfers the world 
of the original into the target culture and literature, just as the patient 
translates his past, his desires and his instinctual demands, that is his inside 
world, transferring it to the analyst. Regarding Freud‘s beliefs, the content of 
this inside world, that is the patient‘s demands and instinctual desires, may 
transfer into the analyst‘s inside world, awakening his similar repressed 
desires, and distressing his once firmly shaped personality by freeing the 
wild inherent human desires in his soul. In parallel circumstances, we may 
assume the content of the original text as the inside world of the author, or 
maybe that of the original culture, translated, and consequently transferred, 
into the peaceful traditional world of the target culture, agitating for the 
ignored or repressed community desires and social demands. In this regard, 
it is not surprising if we employ what Freud calls ―dangers if analysis‖ to 
translation studies renaming it as ‘dangers of translation‘, considering the 
demands for changes and transformations that may follow.  
 
Ingram brings forward the way Jacques Lacan, the French psychoanalyst and 
psychiatrist, reacts towards Freud‘s theories. She states that the positivist 
formulations of transference and translation were to find revision at 
different historical junctures in the development of their respective 
disciplines. American psychoanalysis and especially ego psychology 
continued very much within Freud's framework with respect to transference, 
and it was this trend which was to draw the wrath of Lacan. 
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Lacan‘s objection to Freudian formulation, to be found in his lectures of 
April-June, 1964, is that it rests on an assumption of the integrity of the 
analyst, which implies, in Gallop‘s words, ―the non-recognition of the illusory 
effects of the transference which led in ego psychology to the shoring up of 
the analyst's power‖ (Gallop 306). He believes that the process of 
transference is not to destroy the result of the analyst‘s battle in repressing 
much of his instinctual demands, so that there is an urgent need for the 
analysts to be strengthened and vaccinated against this risk. On the contrary, 
this other, the patient as opposed to the analyst and translations as opposed 
to original texts, is the essential element which makes one aware of his own 
existence. That is, one can think of self if and only if there exists an other. 
Lacan is not disagreeing that transference is an essential phenomenon in 
psychoanalysis, but he asserts that, ―if… by opening up the dialectic of the 
transference, we must establish the notion of the Other with a capital O as 
being the locus of the deployment of speech… it must be posited that, 
produced as it is by an animal at the mercy of language, man's desire is the 
desire of the Other‖ (Lacan 264). Lacan's approach to the concept of 
transference considers whose desire is at stake in translation. Because it is 
only through the Other that desire is revealed, translation is revalued as not 
only an important but a crucial, life-giving activity.  
 
Obviously the translation process leads to the unveiling of the author‘s 
unconscious. But, ironically, the interaction of translating process reveals the 
unconscious of the translator as well, that‘s why the translator feels himself 
to be what is translated when translating. Isabelle Garma-Berman, an 
―original bilingual‖ who learned both French and Spanish at the same time, 
proclaims that, being always already in translation, there is no ―before‖ to 
translation,  and each reading is a further act of translation. These texts, 
these readings, serve for her the function of Freud's grandson's bobbin. They 
are her objet a and translation a fort/da game, not one of mastery, but an 
endlessly repeated exercise which reveals the radical vacillation of the 
subject in language. (Ingram, 2001). This allusion implies that there is no 
end to the act of translation. The translator may translate a text, then 
retranslate it, and redo this for an endless number of times, each time 
improving on his previous product. 
 
2.2. Dream Interpretation and Translation  
   
Considering Freud‘s theory of interpretation, there are many points in 
common between the reading of a text and psychoanalysis, particularly if one 
assumes a broad concept of "text". The dream theory has a strong potential 
as a contribution to understanding the mechanisms of translation, of reading 
in particular. Freud himself is the first to lay the basis for the total 
translation view with this extended metaphor of a dream as a text. The 
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dream is one of many types of text, its interpretation is one of many kinds of 
translation and, to be precise, it is a multiple translation. 
 
According to Freud, dream thoughts and dream content are the expression of 
the same subject in two different languages. The patient recounting his 
dream transcribes dream thoughts in another expressing mode, that is, 
verbalizes them. On the other hand, on the basis of this theory, the 
unconscious uses a sort of 'incomprehensible translation' to express 
repressed mental material - as it is inconvenient for Ego functioning - in the 
shape of symptomatic acts, dreams, inexplicable behaviors. Thus, we may 
infer that there are two distinct translation procedures at work. First, the 
unconscious translates the stifled needs and desires into the language of 
dreams, at the next stage, the dreamer, say, the patient, translates his dream 
into the language that others may understand.     
 
Another interesting similarity between dream interpretation and translation 
lies in the distinction between the primary and secondary processes. In 
dream theory, the primary process is to translate the dream into 
unconnected words as having been seen in the dream, while the second 
process intervenes to fill gaps in the syntax in the primary texts 
understandability. There is a close association between primary process of 
dream interpretation and adequacy in translation (where the translator only 
decodes the original) and between secondary process and acceptability 
(when the translator turns attention to the reader). The former element has 
the goal of changing the message code, the latter to make it usable. 
 
2.3. Causality, Language, and Images 
 
The theory concerning the way thought is formed and then expressed is quite 
relevant to the way translation process is performed, with a subtle difference. 
While the child confronts images and then relates them to words, the 
translator, through the process of translation, firstly sees or hears the 
linguistic descriptions, then finds the related images and ideas. Yet the whole 
system of Freud can be applied to translation. In order to account for the sole 
change, first of all, we make the formula of Freud‘ theory more explicit and 
then change the order a bit. That is 
Sense>linguistic descriptions>store and manipulate (think)>express 
↓ 
Linguistic descriptions>Sense>store and manipulate (think)>express 
 
Central to this theory is the notion of dissimulation, in Freud‘s own language 
called ―Repression‖, which plays a crucial role in determining what to be 
transferred, how to be transferred, and to which extent to be transferred, 
from the stage of thought to that of expression, while some others being 
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repressed. Initially, we may redefine the above mentioned psychological 
terms in translation.   
 
Id in translation may refer to the original text, which implies the author‘s id, 
full of strange and new ideas that wish to be translated and transferred into 
the target culture. The concept of ego is close to the translation text which 
includes some elements originated in the id and excludes some others. 
However, the most decisive part in the process of translation is the superego. 
In order to discover this most influential element, we must search for the 
factor or factors which dominate the id, decide on what to be transferred to 
the ego and what to be repressed and backed to the id, which refers to the 
stage of manipulation. Since translation is an individual task as well as a 
sociocultural one, it seems that a wide range of factors should be taken into 
account. First of all, the translator himself is engaged in the process as the 
intelligent subject. He is the one who deals with the ideas in the original text, 
(ideally speaking) masters them, selects the ones and the ways to be 
expressed in the target language. He may decide to transfer them fully or 
eclectically; to serve the author more than the reader or vise versa.  
 
But when it comes to the sociocultural aspect of translation, the roles change 
dramatically. The by-now superego, the translator, turns to be the id, with all 
his desires for holding tight to the author and transferring  whatever he reads 
in the original, while the norms, social and cultural demands as well as the 
power relations turn out to be the new superego which exert their power over 
the translator. This is the social norms and power relations which control the 
work of the translator. How much to domesticate the translation or to 
foreignize it, what to be included or excluded (censored), and how to employ 
a specific discourse as to dignify or to disdain the original idea are some 
instances of the way the superego controls and/or represses the wishes 
originated in the id. In other words, on the basis of Freud‘s formula, the 
original text as a set of linguistic descriptions is manipulated before being 
expressed in another language. 
 
3. Conclusion 
 
To study the links between translation and psychoanalysis, three areas 
implied in Freud theories prove quite fertile. Firstly, thorough investigating 
the notion of transference as defined by Freud, it can be claimed that, the 
original text is, as the world inside the patient, a mystery the only way to the 
discovery of which is translation/transference. However, translation like 
transference, can lead to the uprising of repressed individual and/or social 
demands, destabilizing its interested probing receptor. Moreover, a 
translation is influenced by the personality of the translator, just like what a 
patient tells about his past, but the reader tends to accept it as the reality of 
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the original. Secondly, if we assume a dream as a text, then dream 
interpretation turns to a sort of translation, that is, translation of dream 
codes into human language, while the dream codes themselves are already 
translation of the dreamer‘s unconscious. Finally, applying Freud's basic 
theory of the relationships among images, thought, and language on 
translation studies, the original text can be regarded as a set of linguistic 
descriptions which undergoes manipulation whether by the translator 
himself or by other social control factors, before being expressed in another 
language. 
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Globalization and Authoritative Mistranslation 
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Abstract 
 
Translation as an architect of authority and reality has a long 
history, and it is possible to apply this viewpoint to how translation 
impacts globalization. Historically, the dominant cultures have 
always been compelled to impose their language upon the submissive 
cultures, forcing their language upon those they have conquered. 
Although the initial motivation for this may be merely to ease 
communication, the primary motive is to establish control over the 
submissive societies. Language is after all communication and 
communication is ultimately power. Translation as a useful tool is at 
the service of globalization. Due to not being familiar with dominant 
languages like English, the submissive cultures have to resort to 
translation so that they may catch up with the achievements of the 
First World cultures. Assuming this purpose for translation, a 
translator is not merely a communicator of equivalent ideas, but a 
power broker who makes linguistic determinations so as to present 
authoritative ideas as well. To recapitulate translation, whether from 
the submissive cultures to the dominant or vice versa, it makes 
different cultures get closer to one another and this is what happens 
in the very essence of globalization. Here translation at the service of 
globalization serves to gain authority and power; linguistically and 
literally speaking, it is authoritative mistranslation! 
 
Key Words: Globalization, Authoritative Mistranslation, Cultural 
Assimilation, Dominant Cultures, Submissive Cultures, Catalyzer, 
Acculturation. 
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The world is shrinking and it has got nothing to do with global warming. 
Globalization has extended its reach to every country on the earth. But what 
is this globalization? Generally speaking, globalization refers to a 
phenomenon by which different cultures and societies get closer and closer 
to each other until the cultural borders disappear and a global village comes 
into existence. However, this is a relative matter; that is to say, although 
cultural assimilation is taking place, differently new concepts begin to 
emerge in each culture which bring a new distance among different societies. 
Ironically, globalization may create longer distances among different 
cultures; although globalization makes a specific culture, especially 
dominant cultures, gradually penetrate into the framework of another 
culture, a different interpretation of the transferred culture may be made in 
the receptor culture, which, in turn, causes the cultures to diverge rather 
than to converge. Globalization, however, in translation (studies) refers to 
producing a global rendering of a text whether written, oral, or audio-medial 
so that any individual around the world may reach and communicate with it. 
As it was mentioned earlier, this is not for the mere purpose of 
communication, but more importantly for the purpose of what lies behind 
communication, that is, control and command over the submissive. The 
submissive cultures have to translate themselves into the language of 
globalization so that they would be able to express their ironically proved 
identities as to the fact that language is a part of identity and they are 
interwoven. 
       
The Third World submissive societies also need to translate the dominant 
cultures in order to catch up with them and achieve what the Western 
dominant societies deceptively promise to them, the promise of globalization 
that it finally affords the opportunity for the disenfranchised and 
marginalized to succeed. Obviously enough, globalization in its translational 
sense contributes to globalization in its economic and political sense. To put 
it in other words, translating a text into a global language paves the way for 
the dominant to extend their political aims and this is what they indirectly 
enough wish for. 
 
Globalization: Spontaneous or Planned? 
 
Some people argue that globalization is a pre-planned phenomenon, that is 
to say, there exist a globalizer and the globalized. The globalizer like Western 
countries, especially America, is generally believed to bully the submissive 
societies into recognizing them and their dominant cultural concepts. 
According to this assumption the dominant cultures force the weak ones to 
believe in their being superior to them, coaxing them into the fact that this is 
of benefit for them if they do not show resistance against another culture. It 
is true that in a case like this the submissive cultures begin to feel alien and 
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inferior; however, it is not the globalization itself but rather a product of 
globalization. Here the presupposition is that globalization is as old as the 
history of mankind, implying that different societies and cultures throughout 
the history have had contact with one another up to the present time and 
into the future as well. The cultures which had more capabilities took up the 
highest position in the hierarchy of cultural power and authority, thus 
becoming the dominant. In order to provide themselves with what they need, 
the submissive cultures have had to bring themselves closer to the dominant 
one and this is what the dominant wishes to take place, thus there exists an 
act of approaching on the part of the dominant as well. According to this 
presumption globalization is not pre-planned rather it is a spontaneous 
phenomenon happening naturally. If so, what is the role of dominant 
cultures? Globalization happens naturally and it is to the benefit of the 
Western cultures; therefore, the Western societies catalyze globalization to 
get more benefits, they make it happen faster. Translation is the most 
important tool functioning as a catalyzer to make globalization happen faster 
and this is the reason why the dominant cultures, above all, try to cast 
shadow on the submissive‘s language while putting more emphasis on their 
own language so that the submissive begin to do with translations. 
 
Globalization and the Original Text 
 
Colonialistic approaches to translation take a pejorative attitude towards 
translation and an ameliorative one towards the original. According to this 
attitude the original text is not only original but genuine as well and 
translation is an inferior copy of the original. This attitude; however, was 
rejected by the iconoclast Latin American writers. They excessively regard 
translation as possessing the same position as the original and sometimes as 
being ranked even higher than the original. According to Octavio Paz, an 
iconoclast writer, ―translation is a basic tool for understanding the global 
meaning of the world one lives in.‖ The concept of globalization came to put 
an end to the quarrel between the original and translation. Globalization 
regards the original and translation as valuable each in its own position and 
with its own function. Text is the material from which the translation 
emerges and translation is a tool at the service of globalization and the 
dominant cultures. The concept of globalization has presented an opposing 
approach as against the concepts of the original and translation. (see 
Mollanazar,2003:vol.1) 
 
Translational Globalization: Merits and Demerits 
 
As I mentioned earlier, translation as a tool is employed by the dominant 
cultures to promulgate their own ideology and identity, thus weakening the 
identity of the submissive. Therefore, one of the demerits of globalization is 
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the gradual extirpation of the submissive‘s identity which is something 
relative. In spite of the afore-mentioned demerit of globalization, it provides 
the submissive with the opportunity to express themselves vis-à-vis the 
dominant. Through globalization the submissive cultures come to contact 
with the dominant ones, thus gaining celebrity and power. The concept of 
globalization gas been a boon for the translation industry, that is to say, 
through the emergence of globalization and the development of such a tool 
as Internet-a tool at the service of globalization- the need for translations 
and translators has reached an all time high. Although this is a boon for 
translation industry, it multiplies the possibility that less skilled translators 
may be engaged in the occupation of translation, which in turn is a demerit 
of globalization. To name another merit of globalization, I can refer to the 
fact that through globalization areas of disagreement between the different 
cultures begin to disappear, thus the range of cultural conflicts between the 
cultures reaches its lowest scale. However, this is only one side of the coin. 
The other side of the coin has something to do with mistranslations, that is, 
because of the engagement of less skilled translators, the rate of poor 
translations multiplies, which itself results in a misunderstanding between 
different nations. These afore-mentioned merits and demerits are all directly 
and indirectly related to the effects translation leaves on globalization. 
 
Globalization and Mistranslation 
 
Most languages possess multiple meanings for the same word and multiple 
words for the same meaning. Making the decision on which word and which 
meaning to use is a conscious decision on the part of the translator. Mistakes 
in translation, therefore, can occur as the result of various factors. The most 
obvious mistake, of course, is sheer incompetence: when a translator has a 
limited linguistic command over the languages, both the SL and TL, he 
would certainly make mistakes in the process of translation which I refer to 
as ―linguistic mistranslations.‖ Mistakes can also happen when a very 
linguistically competent translator misunderstands the cultural load and the 
connotation of a word; when he picks the word with a slightly different 
meaning than he thinks it has. I call this kind of mistakes ―extarlinguistic 
mistranslations‖. Finally, mistranslations can occur not because of a mistake 
at all, but because a highly skilled translator knows exactly what kind of 
connotation a certain word carries in its original language and how his 
choice of the translated word will differ significantly. In this case, the 
translation error is part of the systematic evaluation of a culture in an 
attempt to impose authority over it. As a matter of fact, these kinds of 
mistakes are not the real linguistic or the extralinguistic mistakes; they are 
not mistakes at all, but specific kinds of translations which serve to satisfy 
the caprice of globalization. I refer to these kinds of mistakes as authoritative 
mistranslations for they are at the service of authority, power, and 
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globalization. True that in this case there are linguistically and 
extralinguistically (culturally) non-corresponding mismatches, but these 
mismatches are intentional, serving as a tool so as to extend globalization 
and promulgate the dominant‘s identity and ideology. Thus I personally 
believe that when a translation is done for the purpose of globalization, there 
occurs a kind of mistranslation as far as linguistic form and meaning are 
concerned; however, in terms of authority, power, and to put it in a nutshell, 
in terms of globalization, it is not a mistranslation at all, but as I called it an 
authoritative mistranslation, that is to say, a kind of translation at the service 
of the Western cultures so that they may avail themselves of  a more benefit 
and power. To give an example of authoritative mistranslation, you may 
name Tagore, who translated his own work into English in the way the 
dominant English culture asked him to; therefore, his translation, though a 
mistranslation when compared to the original, is at the service of the 
dominant English language and society in order to make the Indians feel 
inferior and experience a vacuum of genuine original identity, which, in turn, 
helps the English society to promulgate their own ideology and identity and 
get more command and control over the submissive Eastern society, that is, 
the very concept of globalization. 
 
Globalization and Text Modality 
 
Generally speaking, translation is not confined only to such a certain mode of 
language as written. Rather, other types such as oral and audio-medial can 
be translated into different languages. As far as the translation of the oral 
texts is concerned, certain canonized narrative stories and anecdotes which 
symbolize the national identity of a people, usually the peoples of the Orient, 
are transferred into the globalization-provoking Occidental cultures via the 
very tool of authoritative mistranslation. The translated oral texts, then, are 
written back into their origin where they bring forth a sense of inferiority and 
lack of identity for the local peoples. When it comes to the audio-medial 
texts, two translation devices; dubbing and subtitling, are of paramount 
importance. It is through the use of either of these translation devices that 
such international filmmakers as Ingmar Bergman and Akira Kurosawa 
achieved international acclaim. The international success of filmmakers from 
around the world could be taken as an example of the positive aspects of 
globalization through translation. Countries from around the world both 
export films to and import films from one another. What; however, 
differentiates the exportation of the Occidental films from the exportation of 
the films made in other countries is that the ultimate product being sold by 
Occidental films is not the movie itself, but the Occident and its identity and 
ideology on the whole. Foreign language films are sold to the Occident as art; 
the Occidental films are sold to foreign countries as advertisement, 
advertisement for the Western-style capitalism which is the bedrock 
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foundation of the globalization movement. The film industry- arguably the 
most important cross-cultural communications medium in the world- stands 
as a perfect example of how the globalization process is at cross-purposes to 
the theory that translation works to bring cultures closer. 
 
Conclusion 
 
Globalization as a natural phenomenon refers to a process in which different 
cultures get close to one another so that a global village develops. In terms of 
translation studies, globalization involves rendering a certain text loaded 
with specific ideology into a global language, English for instance, so that 
everybody can communicate with it from around the globe. Therefore, it is 
completely evident that globalization in terms of translation contributes to 
globalization in terms of politics, economy, ideology, and identity. The 
dominant cultures employ translation as a useful tool in order to achieve 
their imperialist goals. They have cleverly noticed the opportunity the 
process of globalization has given them, thus doing their best to seize this 
opportunity so as to achieve their goals in gaining control and authority over 
the submissive cultures. It is often said that globalization is an act of cultural 
assimilation, but the point worth mentioning is that in cultural assimilation 
any single culture involved in the process of globalization lets in some items 
of a different culture at the expense of a part of its own identity and ideology. 
However, this is not the case in globalization, for the dominant try to make 
the submissive to go through a crisis of identity, they want to acculturate the 
submissive, thus an act of acculturation rather than cultural assimilation. 
Therefore, the role of the dominant is not one of imposing globalization, but 
one of catalyzing it and it is the translation which is used as a catalyzer in 
this process so as to make globalization happen faster. Translation is, thus, 
the most important tool at the service of globalization and this may the 
reason why globalization rejects the idea that translation is no more than a 
copy of not only original but also genuine source text the mode of which may 
be written, spoken, or audio-medial. Globalization gives the devil his due, 
regarding the original and the translation as valuable each in its own position 
and with its own function. Not only is translation at the service of 
globalization, but the opposite case is also true. Globalization makes 
translations and translators take on an outstanding role, for it needs 
translation in order to develop and extend its borders. Therefore, 
globalization is also at the service of translation and is itself provoked by 
translation! Although the concept of globalization has been a boon for 
translation industry, it, in turn, multiplies the possibility that less skilled 
translators may be engaged in the occupation, in other words, a merit of 
globalization brings about a concomitant demerit. In terms of adequate 
equivalence, translation at the service of globalization is a kind of 
mistranslation when compared to the original text and this is due to the fact 
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that, in this case, translation does not attempt to present equivalent ideas, 
but authoritative ones so as to make it possible for the dominant to gain 
control over the submissive. Therefore, as far as the function and Skopos of 
translation in this certain context of globalization is concerned, it is not a 
mistranslation at all. After all which has been discussed so far, we might 
jump to this conclusion that the spontaneous phenomenon of globalization 
has been transformed into a new form of colonialism, it has been developed 
into what I call neo-colonialism. The difference between colonialism and 
imposed globalization (neo-colonialism) lies in the fact that in colonialism 
the dominant colonizer directly and forcefully compelled the submissive 
colonized to surrender to the authority, but in the process of globalization 
the dominant indirectly and stealthily make a gradual penetration into the 
submissive‘s culture over which they, later on, gain authority and power and 
it is translation which acts as a mediator between the dominant, 
globalization, and the submissive, giving a stealthy opportunity to the 
dominant so that they may be able to indirectly colonize other cultures in a 
different way from what happens in colonialism.  
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The Department of Translation Studies in Finland educates experts in 
intercultural communication: professional translators, interpreters, and 
researchers in translation and interpreting theory and practice, as well as 
practitioners of the intercultural communications and international area 
studies perspectives which are fundamental to professional communication 
across language and culture. The skills of Department students are based on 
an excellent command of their working languages, wide-ranging 
communicative and research skills, and a thorough familiarity with the 
theory and practice of translating and interpreting. Graduates from the 
Department find employment in the public and private sectors or as self-
employed entrepreneurs. In addition to translating and interpreting, many 
work as consultants, educators and researchers, or in a variety of 
communications professions at the managerial level.  
 
The Department, part of the School of Modern Languages and Translation 
Studies in the Faculty of the Humanities of Tampere University, provides a 
curriculum leading to the Bachelor's, Master's, Licentiate, and PhD degrees. 
The B.A. degree requires at least three years of study, and comprises Basic 
and Subject studies which emphasize foundation skills needed in 
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professional translating and interpreting. The M.A. degree requires an 
additional one to two years and includes advanced studies which build on the 
theoretical and practical foundation. The Licentiate and PhD degrees both 
require the writing and public defense of original research, as well as a 
certain amount of course and seminar work.  
 
The Department has an annual intake of from 15-25 students in each of its 
three main language groups, English, Russian and German. The mother 
tongue of students is assumed to be Finnish, though non-native Finnish 
speakers may be admitted if they have "native-equivalent" fluency in both 
spoken and written Finnish. Translation and interpreting in the Department 
is between Finnish and either English, Russian or German. Finnish and 
Swedish, the two national languages of Finland, are also required for all 
students, and translation and interpreting between Finnish and Swedish may 
also be taken as a minor subject.  
 
Department Staff and Curriculum  
 
Teaching and research is carried out by three Professors, twenty Lecturers, 
three administrative and research assistants, a number of project-specific 
researchers, and a varying number of part-time instructors.  
 
Curriculum objectives include the improvement of the students' oral and 
written communication skills in their mother tongue and the development of 
their skills in one or more foreign languages to the level required of a 
translator's working language. The students' knowledge of their own and 
other cultures is broadened and deepened so as to enable them to engage 
successfully in professional intercultural communication. Among the 
specializations open to students are special field communications, literary 
translation into Finnish, and conference interpreting. A central area in the 
curriculum is the theory and methodology of translating and interpreting. 
Finnish language studies occupy a prominent position and are taken by all 
students.  
 
Strong emphasis is also laid on digital literacy and informatics skills. In 1984 
the Department became first Humanities unit in the Nordic area to provide a 
large scale microcomputer laboratory and instruction in computer-aided 
translation and basic computational tools for professional translation work 
all its students and staff. In 1994 a formal requirement for proficiency in 
academic information technologies and knowledge management was added 
to the curriculum. The application of information and communications 
technologies to practical language needs is also central to many of the 
Department's research projects.  
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Curricular Options Available to Students  
 
 Students in the Department may tailor individual study programs to a large 
extent, since minor subjects may be chosen freely from among the options 
within the Translation Department or other Departments and Programs in 
Tampere University. For instance, an aspiring interpreter may choose speech 
and communication studies, while those interested in economics may choose 
business and marketing. Students with an eye on intercultural careers may 
select the FAST Area Studies Program, and those interested in translating 
literature may take literary or theater studies. The number of study subject 
combinations throughout the University is nearly endless. The Department 
cooperates with other university departments and outside bodies with a view 
to diversifying the content of teaching, and in addition, a number of students 
each year take part in international exchanges.  
 
Research in the Department of Translation Studies  
 
 The Department of Translation Studies is an active research community. A 
central field of research is the various phases and aspects of professional 
translation and interpreting. Recently the department has also launched 
research projects on language technology and the development of electronic 
tools for translators. In addition, it issues the publication series Studia 
Translatologica.  
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The Question of Authenticity in Listening Materials 
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Of the four major areas of communication skills and language 
development -listening, speaking, reading, and writing- the one that is 
the most basic is listening. Not only is it the first of the language arts 
skills developed, it is also the skill most frequently used in both the 
classroom and daily life. Rankin (1952( suggests that adults spend 
more than 40 % of their communication time listening, in contrast 
with 31.9 %  speaking, 15 %  reading, and 11 %  writing. Cayer, Green, 
and Baker (1971) find that students' ability to comprehend written 
material through reading as well as to express themselves through 
speaking and written communication are directly related to students' 
maturity in the listening phase of language development. Not only are 
listening skills the basis for the development of all other skills, they are 
also the main channel through which students make initial contact 
with the target language and its culture (Curtain & Pesola, 1988).   
 
Despite the importance of listening practice in language instruction, 
English language classes in many countries still emphasize only the 
skills of reading and writing  . This is especially the case of an EFL 
situation in which the English language is taught as a subject at school 
and used only inside, but not outside the classroom. These students 
have very few opportunities to hear the real language; therefore are 
not accustomed to hearing the language as it is produced by native 
speakers for native speakers and have great difficulty understanding 
English spoken to them when they come into contact with native 
speakers of the language. Consequently it is not as the case of an ESL 
situation where listening comprehension is important for everyday 
survival and there are plenty of authentic materials that they 
encounter each day (Carrier, 1999).  
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Listening Comprehension 

 
Definitions of Listening 
 

Definitions of listening, ranging from the simple to the expansive, have been 
proposed by various scholars. Rankin (1952) defined listening as "the ability 
to understand spoken language" (p. 847). Jones (1956) defined listening as 
"a selective process by which sounds communicated by some source are 
received, critically interpreted, and acted upon by a purposeful listener" (p. 
12). Purdy (1997) defined listening as "the active and dynamic process of 
attending, perceiving, interpreting, remembering, and responding to the 
expressed (verbal and nonverbal), needs, concerns, and information offered 
by other human beings"(p. 8). 
 
It can be concluded, from reviewing a number of proposed definitions, that 
listening is an active process involving four interrelated activities: receiving 
aural stimuli, attending to the spoken words, attaching meaning to the aural 
symbols (Wolvin & Coakley, 1988), and responding to oral communication 
(Steil et al., 1983). 
 
Listening implies more than just perception of sounds; a listening process 
also requires an act of attending to the speech sounds and trying to 
understand the message. 
 
What Is Known About Listening 
 

Listening is defined as an active, and interactional, process in which a 
listener receives speech sounds and tries to attach meaning to the spoken 
words in an attempt to understand the intended message of a speaker or the 
oral text so that he/she can respond effectively to oral communication. 
 
Not only has listening been neglected as an area of instruction in schools, 
listening has also been unattended as an area of research. According to 
Cayer, Green, and Baker (1971), it was not until the year 1971 that the first 
research in listening did appear. One reason for the neglect of listening 
comprehension as a research area might be the lack of instruments to 
measure and evaluate listening, causing difficulties in concretely measuring 
and evaluating the skills in listening. 
 
The goal of SL and/or FL instruction, according to comprehension-approach 
methodologists, is the development of communicative competence and oral 
fluency. Dunkel (1986) suggests that this goal can be achieved by "putting 
the horse (listening comprehension) before the cart (oral production)" (p. 
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100). Therefore, research in second language acquisition (Curtain, 1991; 
Dulay, Burt, & Krashen, 1982) have suggested the need for language 
experiences that provide many opportunities for listening comprehension 
particularly at the early stages of language learning. 
 
What Kind of Materials should be used in Listening Classes? 
 
Listening materials can be divided into two parts: authentic and graded. Ur 
(1984) suggests some authentic material can be adapted for classroom use 
but only after careful selection and editing. With regard to recorded 
materials: if the texts are carefully enough graded, prepared and 
administered, then the final transition from ―imitation‖ authentic speech to 
―genuine‖ authentic speech should take place smoothly. 
 
Underwood (1989) objects to using non-authentic materials because ―by 
using clearly non-authentic texts for listening, we can cause students the 
additional problem of having to try to transfer what they have learned by 
listening to issues and options in English listening teaching non-authentic 
materials to their attempts to understand authentic materials to their 
attempts to understand authentic speech‖, and she believes that authentic or 
near-authentic material can be used even with early learners, provided that 
the associated tasks are easy enough to be carried out successfully and 
teachers should not wait until their students have become advanced learners 
to begin using authentic materials. 
 
In a word, effective listening materials own the following features (Nunan, 
1999): (1) Listening goals should be explicit: Learners should know what they 
are listening for and why; (2) The materials should be based on a wide range 
of authentic texts, including both monologues and dialogues; (3) Schema-
building tasks should precede the listening; (4) Strategies for effective 
listening should be incorporated into the materials; (5) Learners should be 
given opportunities to progressively structure their listening by listening to a 
text several times; and by working through increasingly challenging listening 
tasks; (6) The task should include opportunities for learners to play an active 
role in their own learning; (7) Content should be personalized. 
 
Here is a partial list of some authentic materials adopted from Gebhard 
(2000) that can be used in classroom: 

Silent films; TV commercials, quiz shows, cartoons, news, comedy 
shows, dramas, movies, soap operas; radio news, dramas, ads; 
professionally audiotaped short stories and novels; pop, rock, country, 
film, and children's songs; home videos; professionally videotaped 
travel logs, documentaries, and sales pitches. (p.103) 
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Furthermore, teachers can benefit from English Language Listening Lab 
Online (ELLLO) which is an interactive self-study website providing audio 
interviews and supplementary materials for the improvement of ESL/EFL 
listening skills. The listening material consists primarily of authentic 
dialogues with English speakers. The majority of each listening segment 
consists of comments by the interviewee. The ELLLO website has clear 
pedagogical goals: (1) to offer students ample exposure to comprehensible 
input while engaged in authentic listening (Krashen and Terrell, 1983) and 
(2) to enhance concentration and interest by providing visual support with 
photos of the primary speakers and key vocabulary items. Learners focus on 
listening tasks as they try to understand the input. The tasks support 
comprehension using pictures and vocabulary to contextualize the topic and 
interactive feedback to guide user responses.  
 
The conversations on the ELLLO web site are spontaneous and personal. 
Learners recognize the authenticity of the English Language Listening Lab 
Online interviews because the interlocutors delve into personal details, and 
are thus motivated to learn about the topic under discussion. Furthermore, 
the interviewer offers additional support by rephrasing responses using 
redundancy and elaboration.  
 
The authentic nature of the conversations makes it unlikely that beginners 
will be able to benefit from the listening tasks. Even intermediate learners 
may be frustrated trying to follow the quickly spoken dialogues with their 
idiosyncratic pronunciation, liaisons, and grammar. Another important 
consideration is the categorization of the material by level of difficulty. 
Several interviews, classified as 'Easy' were, in fact, rather challenging. 
Therefore, it may be necessary to extract shorter audio segments from some 
of the material in order to provide simplified content for beginners, and to 
re-examine current material for level of difficulty and reclassification.  
 
The national flags (affixed to each speaker's photograph) help learners 
associate accents with nationalities and the recently added index, listing 
interviews by nationality, is useful for this purpose. Moreover, the array of 
accents, although a challenging hurdle, may help learners develop their 
ability to distinguish between varieties of spoken English. Still, it would also 
be useful to provide additional indexes sorted alphabetically by topic and by 
interviewee's name (with photo).  
 
As a result, English Language Listening Lab Online is a very good choice for 
EFL learners who want to improve their listening skills but have limited 
access to authentic listening material by native speakers. Since the 
interviewer (in most cases) is American and many of the interview subjects 
are Americans or Canadians.  
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Also, the advent of podcasts on the internet, which is a digital recording of a 
radio broadcast or similar program, can prevent a teacher from falling into 
the bad habit of using the same listening materials over and over again.  
Podcasts have given the language teacher a goldmine of materials for 
teaching listening skills.  Trying to find information on the internet can 
sometimes prove to be very frustrating.  However, a quick search on an 
internet search engine will uncover a number of new ESL podcast sites that 
have been developed for different purposes.  The following are just some of 
the topics that are covered.  

 Vocabulary  

 Grammar Topics  

 Idioms and Slang  

 Business English  

 World News and Current events  

 Limericks and Jokes  

 Songs  

 Poetry  

Teachers can also take advantage of mainstream media institutions that offer 
free podcasts such as Voice of America and National Public Radio.  One 
innovative uses of podcasts is to have a student listen to a podcast and read 
along with its transcript. Then the student will make a recording of the 
material on a cassette tape and turn it into the teacher along with a written 
journal.  The teacher then listens to the student‘s recording and gives 
appropriate feedback to the student.  This type of activity helps the students 
to develop fluency in reading, to improve pronunciation, and to acquire new 
vocabulary words. 
 
Podcasts are published on the internet as MP3 files.  Interested listeners are 
able to download these MP3 files onto their personal computer or personal 
MP3 player of any type. Teachers can subscribe to a podcast through an RSS 
subscription (Really Simple Syndication).  The advantage of this practice is 
that as new episodes become available they are downloaded to the computer 
automatically.  Also, they come at no cost to the subscriber. Teachers can 
also encourage students to download podcasts on their own so that they have 
more listening input. It is critical for students to be able to recognize 
organizational markers, cohesive devices and definitions in context.  
 
The Use of Aural Authentic Materials 

 
Definitions of Authentic Materials 
 
In the literature on second-language acquisition and learning, the term 
"authentic materials" means different things to different people. It, 
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therefore, has been defined in a number of ways. The most common 
definition for second-language research is unaltered texts that are generated 
by native speakers and for native speakers (Scarcella & Oxford, 1992). 
 
From various descriptions of authenticity, Rings (1986) concluded that "For 
a particular type of text, the speaker must be 'authentic,' the situation must 
be authentic, and only then will the language content and structure be 
authentic for that text type" (p. 205). Rogers and Medley (1988) used the 
term "authentic" to refer to "language samples that reflect a naturalness of 
form and an appropriateness of cultural and situational context that would 
be found in the language as used by the native speakers" (p. 468). "Authentic 
materials are those which were not created or edited expressly for language 
learners" (Nunan & Miller, 1995).  
 
What Is Known About Authentic Materials? 

 
Authentic materials refer to oral and written language materials used in daily 
situations by native speakers of the language (Rogers & Medley, 1988). 
Results of the study conducted by Herron and Seay (1991) indicate that 
listening comprehension in language students improves with increased 
exposure to authentic speech. Ur (1984) proposes that second-language 
students learn best from listening to speech that is planned to take into 
account the learners' level of ability. Ur also suggests that the speech should 
be an approximation to the real language if it is not entirely authentic. 
 
While tasks such as grammar or pronunciation drills do not provide students 
with the chance for exchanging authentic messages, the use of video and 
film, radio broadcasts, and television programs will involve students in 
activities that present real life listening contexts (Herron & Seay, 1991).  
 
If students are to use the language to communicate effectively in the real 
world, Rogers and Medley (1988) propose that students have to experience 
the language as it is used for real communication among native speakers. 
This can be done through the use of aural authentic materials in the language 
classroom. Furthermore, Gilman and Moody (1984) recommend that the 
teacher should use authentic materials in implementing listening 
comprehension training at advanced level and with students at the beginning 
and intermediate levels. 
 
Authentic Materials and Language Performance 
 
The need for and usefulness of authentic materials have been increasingly 
acknowledged. Empirical studies have confirmed positive results obtained by 
listeners who are given opportunities to interact with authentic oral texts 
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(Shrum & Glisan, 1999). On the elementary-school level, Duquette, Dunnett, 
and Papalia (1989) reported that children using authentic texts improved 
linguistically and they disagreed with Kienbaum, Barrow, Russell, and Welty 
(1986) who had found no significant differences in language performance of 
children using authentic materials compared with those in a more traditional 
classroom context. 
 
Herron and Seay (1991), in their study conducted with intermediate-level 
students, found that students who listened to authentic radio tapes as a 
substitute for regular classroom activities demonstrated significantly greater 
listening comprehension than those students for whom the authentic radio 
program had not been a part of the semester's curriculum. Their research 
indicates that listening-comprehension skill improves with increased 
exposure to authentic speech. 
 
According to Omaggio Hadley (1993), if students are to develop a functional 
proficiency in the language and to use the language communicatively in the 
real world, they must begin to encounter the language of that world in the 
classroom. That is, they need ample opportunities to see and hear the 
language used as the primary medium of communication among native 
speakers. Also, they need opportunities to practice using the language to 
cope with everyday situations they might encounter outside the classroom. 
The teacher must bring massive amounts of authentic materials into the 
classroom and make them consistently accessible to the students (Schmidt-
Rinehart, 1994). 
 
Even though the use of authentic texts is necessary, it does not mean that the 
teacher should abandon the use of materials created for instructional 
purposes. Rather, a blend of the two seems to be more appropriate (Omaggio 
Hadley, 1993). Joiner, Adkins, and Eykyn (1989) assert that it is not 
necessary for students to listen to authentic materials every day. 
Furthermore, Omaggio Hadley (1993) claims that finding authentic 
discourse for listening comprehension is much more difficult than obtaining 
and selecting authentic texts for reading. She further says that unmodified 
authentic discourse often presents a random assortment of vocabulary, 
structures, functions, content, situations, and lengths. 
 
Authentic materials can even be used from the first week of the first 
semester; however, the materials must relate to learners' life experiences and 
contain appropriate features that enhance comprehension at this level 
(Vandergrift, 1997). Feyten (1991) asserts that learners can handle authentic, 
unedited discourse although their success in comprehending may range from 
very little to considerable. Meyer (1984) and Richards (1983) suggest 
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providing students with essential background knowledge and simple tasks to 
perform while listening. 
 
Hansen and Jensen (1994) contend that students from all proficiency levels 
should be exposed to natural speech as a regular part of their listening 
practice. According to Bacon (1989), less-proficient students can understand 
and benefit from authentic texts. Further she posits that an early exposure to 
such texts will help these students develop useful listening strategies for 
more complex tasks later on. However, the texts should be culturally relevant 
to the experience of the students. 
 
It can be concluded that there is an increasing interest in implementing 
authentic materials in a language classroom so that the students have 
opportunities to hear and practice using the language they will encounter 
outside the classroom. Also, several research studies have shown students' 
improvement in language performance as a result of exposure to authentic 
language in the classroom. 
 
Nature of Authentic Texts 
 
Valeriu Dumitrescu in her article quotes Widdowson's (1990) differentiation 
of the terms "authentic" and "genuine material" has been a seminal one in 
the field so I should like to mention it here: Authentic would be material 
designed for native speakers of English used in the classroom in a way 
similar to the one it was designed for.  For example, a radio news report 
brought into the class so students discuss the report on pollution in the city 
where learners live. Most of the time, though, this material is used in a 
genuine way, in other words, not in the way it was intended, but in a 
somewhat artificial way. For example, a news article where the paragraphs 
are cut up and jumbled so students have to put them back together in the 
correct order. 
 
The problem with authentic texts is that they have long been perceived as 
being too difficult for students to understand. Beginning language learners 
may experience extreme frustration when confronted by an authentic text. 
However, Cook (1996) asserts that difficulty depends upon the task that is 
used with the material. Comprehension of authentic material is facilitated by 
some characteristics of the spoken language such as pausing, repeating, 
rephrasing, and the use of clauses rather than sentences (Schmidt-Rinehart, 
1994). Authentic texts are more redundant than most texts prepared for 
language learners; the redundancy of these texts gives the students more 
clues to comprehension (Schmidt-Rinehart, 1994). Nevertheless, other 
characteristics of the spoken language such as reduced and ungrammatical 

http://exchanges.state.gov/forum/vols/vol38/no2/p20.htm#Valeriu#Valeriu
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forms would, on the other hand, be expected to hinder understanding (Wing, 
1986 
 
Authentic listening materials: To use or not to use? 

Advantages  
An advantage of introducing authentic materials at an early stage of language 
learning is to help students become familiar with the target language (Field,  
1998). Implementing authentic speech in classroom listening allows students 
to have "immediate and direct contact with input data which reflect genuine 
communication in the target language" (Breen, 1985, p. 63).  
 
Filed (1998) is one of those who insist on using authentic materials: (1) They 
afford examples of the hesitations, false starts, filled and empty pauses, etc., 
which characterize natural speech, help learners to become familiar with the 
real cadences of the target language; (2) Learners need practice in the real-
life task of extracting meaning from utterances where much of the language 
is beyond their current state of knowledge. 
 
Alejandro G. Martinez in his article "Authentic Materials: An Overview" 
asserts that using authentic material in the classroom, even when not done 
in an authentic situation, is significant for many reasons, amongst which are:  

 Students are exposed to real discourse, as in videos of interviews with 
famous people where intermediate students listen for gist. 

 Authentic materials keep students informed about what is happening in 
the world, so they have an intrinsic educational value. As teachers, we are 
educators working within the school system, so education and general 
development are part of our responsibilities (Sanderson, 1999). 

 Textbooks often do not include incidental or improper English. 

 They can produce a sense of achievement. 

 The same piece of material can be used under different circumstances if 
the task is different. 

 Language change is reflected in the materials so that students and 
teachers can keep abreast of such changes. 

 The teacher can have students practice some of the  micro-skills 
mentioned by Richards (1983), e.g. basic students listen to news reports 
and they are asked to identify the names of countries, famous people, etc. 
(ability to detect key words). 

 Books, articles, newspapers, and so on contain a wide variety of text 
types, language styles not easily found in conventional teaching materials. 

 They can encourage listen for pleasure because they are likely to contain 
topics of interest to learners, especially if students are given the chance to 
have a say about the topics or kinds of authentic materials to be used in 
class. 
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Disadvantages 
Ur (1984) has pointed out that there are at least two main drawbacks of 
using recordings of authentic unrehearsed discourse: First, being authentic, 
the speech used in such recordings is ungraded and the language is often 
very difficult, suitable only for the highest levels; Second, anyone who had 
listened to recordings of natural conversation knows how difficult it is to 
understand the thread of the discourse, identify the different voices and cope 
with frequent overlaps.  
 
Because the language in authentic material is not graded, our students often 
need help to understand it where pre-listening activities such as Listening for 
gist, Listening for detail, Listening for specific information and Inferential 
listening, will focus the students‘ attention on the nature of the text (Fan 
Yagang). 
 
The disadvantages mentioned by several writers are:  

 They may be too culturally biased, so unnecessarily difficult to 
understand outside the language community.  

 The vocabulary might not be relevant to the student's immediate needs. 

 Too many structures are mixed so lower levels have a hard time 
decoding the texts. 

 Special preparation is necessary which can be time consuming. 

 With listening: too many different accents. 

 The material can become outdated easily, e.g. news (Alejandro G. 
Martinez). 

 Results indicate that while on-task behavior and observed motivation 
increased significantly when authentic materials were used, self-reported 
motivation only increased over the last 12 of the 20 days of the study. 
However, learners also reported authentic materials to be significantly 

less interesting than artificial materials 
 

Implementing Authentic Materials in Listening Classroom 
 

The critical consideration in second-language classroom should be to provide 
learners with authentic language. Gilman and Moody (1984) suggest that the 
teacher employ authentic materials in implementing listening-
comprehension training at all levels, from beginners to advanced in order to 
involve students in activities that reflect real-life listening. Guariento & 
Morley (2001) claim that at post-intermediate level, the use of authentic 
listening materials is available for use in classroom. This might be attributed 
to the fact that at this level, most students master a wide range of vocabulary 
in the target language and all of the structures. They also note that at lower 
levels, the use of authentic materials may cause students to feel de-motivated 

http://elt.wikia.com/index.php?title=Pre-listening_activities&action=edit
http://elt.wikia.com/index.php?title=Listening_for_gist&action=edit
http://elt.wikia.com/index.php?title=Listening_for_gist&action=edit
http://elt.wikia.com/index.php?title=Listening_for_gist&action=edit
http://elt.wikia.com/index.php?title=Listening_for_detail&action=edit
http://elt.wikia.com/index.php?title=Listening_for_specific_information&action=edit
http://elt.wikia.com/index.php?title=Inferential_listening&action=edit
http://elt.wikia.com/index.php?title=Inferential_listening&action=edit
http://elt.wikia.com/index.php?title=Inferential_listening&action=edit
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and frustrated since they lack many lexical items and structures used in the 
target language.  
 
Some learners do not consider authentic situations or materials innately 
difficult. However, they state that they need pedagogical support especially 
in listening situations. 
 
However, in order to ensure transfer to real-life conversational situations, 
the teacher has to provide language material that is presented with authentic 
native accents and intonation at a speed of utterance that is normal for 
native speakers of the language (Grittner, 1980). Students working with 
authentic materials will gain valuable practice in the specific skill of making 
sense of live speech without necessarily understanding every word of 
structure; then, an increase in listening comprehension is a natural 
consequence of this practice (Herron & Seay, 1991). 
 
Herron and Seay (1991) believe that students, with proper instructional 
planning by the teacher, can be led to extract general and specific meaning 
from oral authentic texts while improving general listening-comprehension 
skills. Using authentic materials allows students to experience early in their 
study the rewards of learning a language. Rivers (1987) maintains that 
students who work with authentic materials have an interest in the language 
that is based on what they know it can do for them. Bacon and Finnemann 
(1990) found that when students are properly prepared, authentic materials 
have a positive effect on both comprehension and motivation. The challenge 
for the second-language teacher, therefore, is to identify authentic materials 
of potential interest to students and to prepare the students for dealing with 
these texts in a meaningful way (Wing, 1986). 
 
In the past, students demonstrated successful listening by correctly 
answering comprehension questions presented after the material. Nowadays, 
however, it is more likely that students are required to complete a task while 
listening and/or a follow-up activity that involves using information in the 
material in some realistic ways (Joiner, 1991). Lund (1990) even 
recommends a trend toward bringing classroom-listening instruction and 
practice as close to real world listening as is possible. In conclusion, since a 
goal of classroom listening is to prepare students for real life listening 
outside the classroom, it is necessary to implement aural authentic materials 
at all levels of language instruction and listening-comprehension training.  
 
Authenticity of the Listening Materials 
 

Some people maintain that a text generated by a native speaker of the 
language is considered authentic. Some assert that texts created to seem real 
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are authentic. Rogers and Medley (1988) use the term ―unmodified authentic 
discourse‖ to refer to ―the language that occurs originally as a genuine act of 
communication‖ (p.  467 ). On the other hand, ―language that reflects the 
features likely to occur in unmodified discourse, but that is produced for 
pedagogical purposes‖ is called ―simulated authentic discourse‖ (Rogers & 
Medley, 1988, p. 467). 
 
Language may be categorized according to degree of authenticity. Ring 
(1986) determines language as ―purely authentic‖ (p. 205) when it is 
spontaneously produced by native speakers for the purposes of 
accomplishing a task. The language is considered less authentic when one 
participant knows that the situation is being monitored or the speakers are 
being tape-recorded for teaching purposes. A simulated role-play in which 
native speakers are given a situation and asked to act it out while being 
recorded is considered least authentic. Composed conversations that are 
printed in textbooks for the purposes of teaching specific structures or 
vocabulary, however, are determined inauthentic (Ring, 1986).                      
 
Influences of Aural Authentic Materials on Listening Comprehension 
 

Development in a second/foreign language starts immediately upon 
students‘ exposure to the target language. At the beginning, the students may 
not understand what they heard because of their unfamiliarity with native 
accents, vocabulary items, and native speakers‘ normal speed of utterance. 
Nevertheless, the students gradually develop their language comprehension 
as they have opportunities to experience language used by native speakers of 
the target language. Research shows that students may take six months to 
two years after their arrival in a new environment to demonstrate basic 
competence in the second language (Peregoy & Boyle, 1997). 
 
Malcolm MacDonald, Richard Badger and Goodith White based on 
Halliday's concepts of field, tenor and mode, investigated the levels of 
difficulty and relevance of materials using four media: published audio tapes, 
audio recordings of a live lecture, video materials and a short, simulated 
lecture by the teacher. They found that the texts which related to the 
students experience and permitted learner interaction appeared to have 
more potential for language learning than those which merely replicated the 
discourse of the target situation (ESP 2000). 
 
Many students experience problems shifting from understanding classroom 
talk to understanding natural spoken language. It is quite common for 
second-language students to complain that native speakers speak too fast. 
Students feel that faster speech is more difficult to understand; they find it 
easier to handle if the language is spoken slowly (Derwing & Munro, 1997). 
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In spite of the fact that students are able to gather some meaning from 
authentic speech, they still find themselves in trouble understanding native 
speakers of the target language. This is generally the result of second-
language students‘ misunderstanding that comprehension requires 
understanding every single word. The use of aural authentic materials allows 
students to experience the language used as the primary vehicle of everyday 
communication among native speakers. 
 
Students‘ existing knowledge or background knowledge plays a significant 
role in their comprehension of the aural texts (Schmidt-Rinehart, 1994). 
Listeners draw on their pre-existing knowledge to help them interpret the 
text and to create expectations of what they are about to hear (Bacon, 1992). 
Academic listening materials require an extensive reservoir of background 
knowledge relevant to any given discipline, ESL/EFL students have difficulty 
understanding the information in spoken texts when they lack familiarity 
with the topic or the cultural elements in the discourse. The cultural 
differences can cause numerous misunderstandings and communicative 
conflicts. 
 
It is an ideal to check students‘ comprehension in their own native language 
in order to ensure that the content, not the language, is being tested. 
However, a diverse ESL class makes it impossible to use students‘ first 
languages to assess their comprehension (Garza, 1991). Typically, students 
have to produce some output to demonstrate their understanding of the text. 
Different types of student response can be following directions, selecting a 
picture, or drawing a picture. Other forms used in response to questions are 
verbal: yes/no, prosodic: hmm/uh huh, and gestural: nod/shake of the head 
(Weir, 1998). 
 
Attitudes towards Language Learning 
 
To maintain students‘ positive attitudes, the teacher might consider 
providing an appropriate input and interaction to the class by allowing the 
students to contact with native speakers and implementing authentic 
materials in the classroom. 
 
The use of audio-recorded materials has an advantage of giving exposure to a 
variety of native speaker voices. The use of video materials, on the other 
hand, offers more clues for comprehension to students. A variety of visual 
contexts, including physical appearance of the speaker, gestures, and facial 
expressions, are the advantages of using video recordings in language 
instruction (Flynn, 1998). Videotapes of natural interaction among native 
speakers of the language are worthwhile to promote listening comprehension 
in second-language students. 
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Conclusions 
 

Listening, compared with speaking, reading, and writing, is the most 
frequently used language skill in both the classroom and daily 
communication. In a language class, comprehension of aural input plays a 
critical role in second/foreign language acquisition and learning. It is, 
therefore, important that listening be emphasized in the early phases of 
second/foreign language instruction.  
 
Ability in target-language listening comprehension is important for students. 
Many students, however, experience difficulty making the transition from 
hearing classroom language to understanding natural speech in the real 
world (Schmidt-Rinehart, 1994). 
 
Implementing aural authentic materials in the language classroom exposes 
ESL/EFL students to real-language use from the beginning of language 
study. Authentic language reflects a naturalness of form, and an 
appropriateness of cultural and situational context (Rogers & Medley, 1988). 
Since authentic texts are generated by and for native speakers of the 
language, they are perceived as being too difficult for ESL/EFL students to 
understand. Implementing authentic speech in the language class, therefore, 
can have a negative effect on students' frustration. Nevertheless, the 
listening-comprehension skill in students tends to improve through exposure 
to authentic input. 
 
Both audio-recorded and video-recorded materials should be provided in 
any language instruction. If ESL students are limited to the use of audio-
tapes in listening comprehension practice, they will miss the cultural 
interactions between native speakers and the nonverbal cues such as 
gestures and facial expressions that facilitate the comprehension (Flynn, 
1998). 
 
Teachers can promote students‘ attitudes towards language learning by 
providing materials and activities that are interesting and useful for students‘ 
goals. 
 
Research studies show that students‘ high score on the TOEFL does not 
assure the students‘ comprehension of a lecture (Dunkel & Davis, 1994). The 
listening skills of these students are still inferior to those native speakers of 
the language. An implication is, therefore, to provide a course in developing 
academic skills prior to the students‘ entering academic classes. 
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Abstract: 
 
The way in which public examinations affect teaching and learning 
is commonly described as washback or backwash. This paper aims 
to share the discussion of this educational phenomenon from 
different perspectives. It discusses the historical origins of 
washback, the definition and the scope of washback, and the 
functions and mechanisms of washback. It also sheds light on how 
to mitigate its negative effects to some extent. The new concept of 
washback validity is introduced briefly as well. The paper then goes 
on to mention the preliminary research findings on the washback 
effect of examinations in Taiwan’s schools, an English entrance 
exam in Turkey, and, finally, the O level examination in English in 
Sri Lanka. 
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Review of literature 
 
Definitions 
   
The washback or backwash effect of testing is primarily the influence of 
testing on training and teaching. The terms washback and backwash are used 
interchangeably in the field of applied linguistics. ―…to clarify the distinction 
between the terms washback and backwash‖, Alderson says, ―There is none‖ 
(2004). 
 
The Extent of Washback 
 
Washback should be differentiated from impact in that, washback only refers 
to the effect of testing on teaching and learning, whereas impact has a 
greater scope and extent. Impact is used to refer to any effect that a test 
might have on individuals, policies, practices in the classroom, schools or 
educational systems (Wall, 1997). Bachman and Palmer (1996) feel that 
washback can be considered within the scope of impact. They refer to test 
use and social impact as macro issues of impact and washback as the micro 
level with its effect on participants, mainly teachers and learners. 
 
Directions of Impact 
 
Washback is seen as being potentially positive (beneficial), negative 
(harmful) and neutral (Heaton, 1990). Positive washback or beneficial 
washback is the desirable effects that are brought about by tests. In this 
sense, teachers and learners have a positive sense towards the exam and 
work willingly towards its objectives. Pearson believes that good tests will be 
more or less directly usable as teaching-learning activities (mentioned in 
Dina Tsagari, 2007). Hughes (1989) states seven ways of promoting positive 
washback: 

1. Test the abilities whose development you want to encourage. 
2. Sample widely and unpredictably 
3. Make testing criterion-referenced 
4. Use direct testing 
5. Base achievement tests on objectives 
6. Ensure the test is known and understood by the teachers 
7. When necessary provide assistance to the teachers. 

 
Hughes himself realizes that some of these approaches could be quite costly 
and therefore violate the practicality criterion, so he says 

But before we decide that we can not afford to test in ways that will 
promote beneficial backwash we must ask ourselves, what will be the 
effects of not achieving beneficial backwash? When we compare the 
cost of the test with the waste of effort and time on the part of teachers 
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and students in activities quite inappropriate to those true learning 
goals… we are likely to decide that we can not afford not to introduce a 
test with a powerful beneficial Washback effect. 

 
On the other hand and more often exams are criticized for having a negative 
influence on teaching. Teachers and learners tend to ignore subjects and 
activities which do not contribute directly to passing the exam. But it has 
often been thought that washback need not be negative; the term itself 
implies influence of any sort. This means that poor tests can have positive 
effects and high quality tests can have determinal effects. It is also worth 
mentioning that teachers use test to get students to do what they would not 
otherwise do, to pay attention to the lesson, to prepare more thoroughly, to 
learn more deeply and etc. These activities are desirable because they 
promote hard work. Extrinsic motivation is better than no motivation at all. 
Then, any test. Good or bad, is better than none! Or is it?!  
 
Washback can be intended and unintended (Andrews as cited in Dina 
Tsagari, 2007). 
 
Smith Claimed that high stake testing affected teachers directly and 
negatively, and that teaching test taking skills and drilling on multiple choice 
worksheets is likely to boost scores, but unlikely to promote general 
understanding (1991). The wash back hypothesis seems to assume that 
teachers and learners do thing they would not necessarily otherwise do 
because of a test.  
 
Washback Validity 
 
Some linguists believe that a test‘s validity should be measured by the degree 
to which it has had a positive effect on teaching and learning. Keith Morrow 
(1986) coined the term ―washback validity‖ to denote the quality of the 
relationship between a test and associated teaching. The term washback 
validity means that a test is valid when it has good washback and invalid if it 
has negative washback. Fredrickson and Collins introduced a similar concept 
called systematic validity. ―A systematically valid test is one that induces in 
the educational system changes that foster the development of the cognitive 
skills that the test is designed to measure‖ (as cited in Messick, S., 1996). 
They also state that ―evidence for this systematic validity would be the 
improvement of those skills after the test has been in the educational system 
after a period of time‖. However to our knowledge, this form of validity has 
never been demonstrated. Also there has been no proposals on how we can 
establish it empirically rather than hypothesizing about it. Moreover, it is not 
all clear that if a test does not have the desires washback it is necessarily due 
to a lack of validity of a test. We should know that there are other reasons in 
society, education and schools that might prevent washback from occurring 
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or might affect the nature of Washback. So it is important to investigate the 
nature of washback, the conditions under which it operates, what effects it 
and etc., before relating washback to a test‘s validity. 
 
How does Washback work? 
 
Hughes (1993) discusses the mechanisms by which Washback works. But 
before we read about his Trichotomy hypothesis, we must distinguish 
between participants, processes and products in teaching and learning. 
Participants include students, teachers, administrators, material developers 
and publishers. All people who can be affected by the tests. Process is any 
action taken by the participants in the process of learning. And products 
refer to what is learnt and the quality of learning. The hypothesis states, ―The 
nature of the test may first effect the perceptions and attitudes of the 
participants towards their teaching and learning tasks. These perceptions 
and attitudes in turn may effect what the participants do in carrying out their 
work, including practicing the kind of items that are to be found in the test, 
which will affect the learning outcomes or products‖. 
 
Alderson and Wall (1993) take a different approach to understand how 
washback works. They put forward fifteen hypotheses: 

1. a test will influence teaching 
2. a test will influence learning 
3. a test will influence how a teacher teaches 
4. a test will influence what the teacher teaches 
5. a test will influence how the learner studies 
6. a test will influence what the learner learns 
7.  a test will influence the rate and sequence of teaching 
8. a test will influence the rate and sequence of learning 
9. a test will n-influence the depth and degree of teaching 
10. a test will determine the depth and degree of learning 
11. a test will influence the attitudes to the content , method and etc 

of teaching and learning 
12. tests that have important consequences will have washback 
13. tests that do not have important consequences will have no 

washback 
14. tests will have washback on all learners and teachers 
15. Tests will have consequences for some learners and some 

teachers, but not for others. 
 
 Research one Washback 
 
A research conducted in Taiwan‘s junior school by Chen Lie Mei in the year 
2001 supports the idea of washback. Findings from this study indicate that 
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the reform public examinations have an influence on teachers curricular 
planning and instruction. However, the results showed that the washback 
affected the teachers on what they taught and not on how they taught. The 
reason why it influences content is because of the issuance of teaching 
material from nation wide junior high schools and the reason why it does not 
effect the ―how‖ of teaching is because of the lack of in-service teacher 
training coerces. Teachers lacked the knowledge on how to change their 
techniques. The old curriculum which was developed in 1985 for the junior 
schools of Taiwan was under serious criticism for not providing an adequate 
level of basic aural and oral communication competence. So the educational 
ministry of Taiwan began to change the curriculum and also to reform its 
exams. The result of these changes was the Basic Competence test (BCT), 
which included the skills of listening and speaking as well as the previously 
included skills of writing and reading. These caused teachers to teach and 
emphasize the new skills a lot more than before. Teachers pointed out at 
several interviews that they had to change their curriculum planning and 
instruction to a certain extent in order to meet the new testing syllabus. 
 
Hughes conducted a study in Turkey to see the effects of a new test 
introduced to decide whether students can proceed to undergraduate 
studies. A new test was designed which reflected the sort of English that 
might be expected in an English medium university. Before this test was 
introduced for the first time, students went to university after a year of 
preparation at the foreign language schools (FLS) with very law kevels of 
English proficiency. As a result of poor English performance it was decided 
that a new proficiency test should be designed. The first effect this test 
brought about was the realization that if changes did not occur in FL schools, 
then many students will fail the test. So teaching syllabuses were changed, 
new text books were introduced and the time allocated to learning English 
was increased. Changes in the syllabus, text books and teaching techniques 
in the FL schools were reported to have occurred and this appears to have 
been due to the proposed introduction of the new test. It also brought about 
changes in the level of proficiency of students as they know they would fail if 
they did not study. 
 
The Sri Lankan O-Level evaluation project was commissioned in the mid- 
1980s to carry out an evaluation of the examination and its impact on 
classrooms. The impact study had a purpose and that was to determine 
whether the O-Level examination was having any influence on the way that 
English language teaching was carried out in Sri-Lankan secondary schools. 
The study was unique at its time because it combined classroom observation 
data with more traditional forms of data like interviews, questionnaires and 
etc., to arrive at conclusions about whether washback existed, to what degree 
it existed and whether it had a positive or negative force on the educational 
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context in question. This study researched washback on three different 
areas; 1. Content of teaching, 2. Method of teaching and 3. Ways of assessing. 
The results on the first area in question came back as both positive and 
negative effects. Teachers had great determination on finishing the materials 
provided; they spent more time on reading than was allocated by the books 
and less time on speaking as they knew this was how the exam would be. 
There was no sign of washback seen on the methodology. Teachers could not 
tell how they should teach just by looking at the exams. Finally, washback 
was seen on the way teachers and local education offices designed tests. 
More attention was paid to reading and writing than to speaking and 
listening as they lent themselves more easily to being tested. There was also a 
lot of copying of previous exam papers and generally not much creativity. 
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Abstract: 
 
This paper aims to survey the principles and considerations 
underlying the use of present simple, present continuous, past 
simple, and present perfect with an application of the related 
principles in justifying and discussing the use of these tenses and 
aspects in two specific texts provided at the latter part. It is hoped 
that this paper will clarify the differences in the usages of the 
surveyed tenses and aspects for the non-native English teachers 
and interested English learners. 
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Tense and Aspect 
 
Before starting a discussion of present simple, present continuous, past 
simple, and present perfect, it seems appropriate to first of all see what 
makes these distinct from each other. Two factors have a role here: tense and 
aspect.  
   Tense is what we normally associate with the time of a verb. In English, we 
have two general tenses of present and past as all verbs are in either present 
or past forms irrespective of what time they refer to. However, we know 
there are a number of subcategories, such as future, future in the past, or 
even timeless expressions. Here are some examples to clarify the issue: 
 
         - I will do my best to complete it by tomorrow.  
(Here, the form of "do" is actually in the present tense, but it refers to some 
time in future, as it is followed by the modal verb "will") 

- He says, "are you going home tonight?" He thought I was going 
home to my parents.  

("Says" has been used to refer to the past here, as it can be indicated by the 
next sentence being used in the past form. This type of using present to point 
to the past is called historic present, which will be discussed later on the 
paper.) 
         - I did play hockey last night. 
 (In this sentence, again, the present form "play" is used, but it refers to the 
past. Aside from indicating a past tense, "did" here also serves as an 
emphasis on the main verb.) 
 
Aspect can also help us differentiate some verbs from others. Aspect can be 
viewed from two different perspectives: lexical and grammatical. Lexical 
aspect is related more to the semantics of a verb: whether a verb is stative 
(reflecting a state, e.g., have), dynamic (showing an action, e.g., walk), 
durative (lasting for some time, e.g., read), etc. This view of aspect is not, 
however, intended in this paper. What we are interested in here is the 
grammatical aspect. In English, we have two grammatical aspects: 
progressive and perfect aspects. 
 
         - I'm thinking about how she was dancing that night.  
(Here, the progressive aspect has been used in two tenses of present and 
past, so what makes "thinking" different from "dancing" here is a matter of 
tense.) 

- Jack was leaving, but dad hadn't arrived yet to say goodbye to 
him.  

(Two aspects of progressive and perfect have been used in the past tense, so 
what makes "arrived" different from "leaving" here is not a matter of tense 
but rather a matter of aspect.) 
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Present Simple 
  
1. When we talk about things that happen regularly or repeatedly or are 
always true, we can use present simple. Present habits and constant 
situations can also be stated this way. 
 
         - I read a page every night before going to bed.  
         - The Earth rotates around the Sun. 
 
   2. We can use present simple to point to future in different ways, especially 
when we are talking about timetabled events. 
 
         - Hurry up! The train leaves at 10.  
         - I will just do it after you tell me the whole story.  
("Tell" points to a future time here. In subordinate clauses, present simple is 
often used in such a way.) 
 
   3. We also use present simple with non-progressive verbs  
(verbs that cannot be normally used in the progressive form, such as ―like‖ or 
―know‖).  
 
         - I love Persian dishes.  
(We cannot normally say "I'm loving Persian dishes." This is also further 
discussed later on the paper.) 
 
   4. As it was mentioned before on the paper, present simple comes to refer 
to a past event sometimes. This is generally called historic present. This is 
usually done in informal situations and implies a friendly relationship 
between the speaker and the listener. Moreover, present simple is frequently 
used to refer to the past in newspaper headings. 
 

- I'm sure you've got no idea what I was up to last night. I'm in a 
library when this damn guy starts singing aloud. 

         - Another Prisoner Runs away!  
 
   5. There are some minor cases in which present simple can be used. In 
conditionals - type zero, we use present simple in both clauses to show that 
one is the natural result of the other. Furthermore, when we are talking 
about a series of events, when we are writing a formal letter, or when we are 
narrating stories informally, we can use present simple as well. There are 
also some fixed expressions in which present simple is always used, such as 
"here comes", "there goes", "I see", "I hear", etc. 
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         - If you heat water, it evaporates. 
         - First you put the batteries in, then you press the button. 
         - I write this note to warn you against the consequences of your recent 
deeds. (In more informal letters we may use present continuous instead.) 
         - At the end of the story, Jack goes to kill his sister, but he fails.  
         - Hey Julia, I hear you've got a new job.  
 
 
Present Continuous 
 
1. The most well-known usage of present continuous, for sure, is when we are 
talking about things which are happening right at the moment of speaking. 
 
         - Julie is watching a movie now. 
 
Note: It is sometimes mistakenly assumed that present continuous is always 
used with only dynamic verbs, but there are many static verbs used in 
present continuous form in many occasions. 
 
         - My little brother is lying over there.  
(Such states expressed in the form of present continuous are commonly quite 
temporary. Compare this sentence with "Hard stones lie at the bottom of 
most rivers", which points to a more permanent state.) 
 
   2. Present continuous can also be used when we talk about something 
which is happening during a specific moment. The continuity of the action is 
focused here, rather than its occurrence right at the moment of speaking. 
 
         - I just can't help laughing when she is nagging so childishly.  
 
   3. We also use present continuous for actions which happen repeatedly for 
some time around now. This means that such actions can start and end 
repeatedly, so here it is not an issue of progression (as was the case in the 
above usage) but rather repetition. 
 
         - Jack is visiting many of his relatives these days.  
(As you should remember, present simple could also be used to talk about 
regular or repeated actions (present simple/usage no. 1). Accordingly, we 
could also say "Jack visits many of his relatives these days." We should be 
careful here though. We cannot conclude that this usage of present 
continuous completely corresponds with the one in present simple. First of 
all, the sense of repetition in the second sentence is to a large extent lost, 
while in the first one, it is strongly felt. Secondly, we do not often use present 
continuous to talk about repeated actions which do not have much to do with 
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now (in other words, are too general to refer to now anyhow), while present 
simple suitably serves this purpose. For example, it is not really acceptable to 
say "Jack is visiting his relatives three times a year,‖ but we can acceptably 
say "Jack visits his relatives three times a year." 
 
Note: This indication of repetition is, in many cases, accompanied with a 
feeling of complaint, especially when "always" is also used. 
 
         - She is always talking on the phone.  
 
   4. Present continuous is very often also used to point to some time in 
future. This becomes the case especially when we are talking about near 
future or when there is an arrangement for what we want to talk about. 
 
         - I'm checking my mailbox tonight to see if dad has posted anything for 

Christmas.  
(In contrast, we do not normally expect to hear someone say "I'm checking 
my mailbox next month" for example.) 
         - I'm having lunch with Amy at Park Restaurant at 1.  
(An arrangement) 
         - Please remember me whenever you are listening to this song.  
(Here, however, we see that present continuous is used to point to any time 
in future, no matter near or far) 
 
   5. There are, as expected, a few more instances in which present 
continuous can be used, while its usage may or may not be justified by the 
above mentioned principles, among which we could think of the use of 
present continuous when pointing out changes or physical feelings. We 
should also remember that there are some stative (non-progressive) verbs, 
which are not used in present continuous form (See present simple/usage 
no. 3) 
 
         - Ozone Layer is getting thinner and thinner every year.  
(An occurring change) 
         - My nose is itching.  
(Note that here the present simple can also be used interchangeably: "My 
nose itches") 
 
Past Simple 
 
1. Past simple is used to refer to actions finished at some time in the past. In 
many cases, reference to a specific point of time in the past is also provided 
in the form of an adverb of time. Things expressed in past simple might be 
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actions happened just once at a time or actions repeated for some time and 
then finished before now, such as past habits.  
 
         - My father bought a new computer last night.  
(The action of buying happened once) 
         - Shakespeare wrote many plays during his life.  
(The action of writing plays was repeated for many times, i.e., Shakespeare 
started and finished writing different plays for many times.) 
 
   2. In narratives and reports, we also make repeated use of past simple. 
However, as it was mentioned earlier, in some cases when we are telling a 
story in an informal way, we may use present simple instead of past simple. 
 
         - Once upon a time, a strong man came to the land of lions and 

challenged all horrifying lions to fight… 
 
   3. We can also use past simple to talk about the unreal present. This type of 
usage of past simple is usually called the hypothetical past tense. Unreal 
conditionals or wish sentences employ hypothetical past tense. 
 
         - If I had one million dollars, I would buy a house first.  
(Conditional sentences – type 2) 
         - I wish I had one million dollars now. 
 

   4. Past simple, as the name itself suggests, is the most common way of 
referring to past actions, and, thus, it is normally used to refer to the past, 
except when we find out there are better reasons to use other tenses and 
aspects, such as present perfect, past continuous, etc. The role of past simple 
to represent references to past actions is so dominant that even some 
Americans prefer to use past simple anywhere, even where using present 
perfect is more appropriate.  
 
         - We ain't gonna leave this place. We lived here since my childhood.  
(Although the speaker is still living "here", he/she uses past simple; however, 
we know that present perfect is to be used in such situations. This type of 
informal American usage of past simple instead of present perfect might be 
due to Americans tendency to shorten utterances. Here, "we've lived" has 
been reduced to "we lived" accordingly.) 
         - Sue didn't find the ring yet.  
(In this example, however, we see that the usage of past simple, while 
present perfect should normally have been used, has not anything to do with 
the issue of conciseness, as the substitution of "hasn't" with "didn't" cannot 
make any significant difference, so it may also be argued that American are 
generally in favor past simple rather than present perfect.) 
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Present Perfect 
 
 1. The most famous usage of present perfect is that it is used for actions 
which started in the past, continue in the present, and might continue in 
future as well. In this usage, we can see the sharp contrast between present 
perfect and past simple.  
 
         - I have studied at this university for more than 6 years. I'll finally 

graduate this year. 
 
   2. We also use present perfect to talk about the actions and situations 
completed and finished in the past, but the experience or the results of which 
are now present. The contrast between past simple and present perfect gets 
paler in this usage; however, we should note that when we use present 
perfect, there should be a connection to the present time. Besides, when we 
use adverbs indicating the time the action has come to the end, we normally 
use past simple. The reason is that, as implicitly noted before, our focus is on 
the past action when we use past simple, while we are mostly interested in 
the action itself when we use present perfect. 
 
         - I have been to the US for several times.  
(This means, in particular, that I have good experience of being in US, i.e., I 
know US well. Now, compare it with "I was in US last year.") 
         - The number of cars in Tehran has increased greatly since last year. 
(The result, then, might be that you can now see that streets are very 
crowded.) 
         - Has John ever played bowling?  
(Here, it does not at all matter when John has played bowling. All that 
matters is whether John has played bowling at all or not. In other words, we 
want to know whether John has experienced playing bowling or not. Now, 
consider the answer to this question in the past simple: "Yes, he played with 
me just last night.") 
 
   3. There are also some minor usages of present perfect. A good example is 
using present perfect in some clauses to point to the completion of an action 
at some time in future. We can also use present perfect in news; however, 
past simple dominates most of news. One of the reasons might be related to 
the general preference to save more space in news articles. We should also 
remember that after certain expressions, such as "it is the first time" or "that 
is the best", we would use present perfect. 
 
         - I will just do it after I've finished doing my homework. 
 (As mentioned above, the completion of the action (here doing the 
homework) is of importance.) 
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         - According to the latest news, France has also advocated German 
policies regarding Iran. 

         - This is the third time I have tried Sushi. 
 (We need to be careful not to use present simple in such cases) 
 
Analysis of Two Extracts 
 
Now, after having gone through the discussed issues on the tenses and 
aspects, we may, without much difficulty, review the following two extracts 
analytically. 
 

A. 
One group of birds (1) has come to fascinate me more than most –vultures. 
By and large they (2) have not enjoyed a good press.  Call someone a 
vulture and (3) you lose a friend. In biblical times they (4) were regarded as 
unclean, and to the ancient Greeks they (4) were birds of ill-fortune. 
On this particular day they (5) were circling round the canyon, waiting for 
a meal.  Suddenly, one (6) swooped. 
Even years later long after the accident, I still (7) find them fascinating.  
Their eyes, you know, (8) are 7 times sharper than our own. 
 
B. A postcard from a mother to her son in Glasgow. 
 
Dear Bill, 
We’re having (9) a great time here in Hawaii.  We’ve been(10) to a luau (a 
kind of a Hawaiian barbecue) and visited a cultural centre. On Wednesday 
we visited (11) Pearl Harbour (sad) and Waimea Falls park (lovely). Your 
father is using up (12) lots of video tape, as you can imagine. I hope you are 
remembering (13) to lock up every night and not to have too many parties. 
 
   (1) The use of present perfect here shows that the writer is still fascinated 
with vultures. It is not a matter of interest both initiated and extinguished in 
the past. If it was the case, then we would expect him/her to say "one group 
of birds came to fascinate me" instead. 
   (2) Again the same principle lies at the heart of using present perfect here: 
Vultures are still looked down on. This can be soon found out by reading the 
next sentence, which depicts a present situation, making it clear that vultures 
do not still enjoy high status. 
   (3) As mentioned earlier on this paper (Present Simple – Usage 5), we use 
present simple in conditionals – type zero in order to show the natural 
relationship between the two clauses. Here, also, losing a friend has been 
regarded as the very natural result of calling your friend a vulture. This has 
been done to put more emphasis on the writer's belief that vultures enjoy so 
low status that calling a friend vulture makes you lose that friend of yours. 
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   (4) Here, past simple (in the passive voice) is used, as it refers to biblical 
times (now past). As mentioned before, when we specify a definite finishing 
time, we normally use past simple, not present perfect. The same 
justification is applicable for "were": Ancient Greeks no longer exist, so past 
simple is used to refer to them.   
   (5) Again, we see a reference to a specific time has been made in this 
sentence, so past tense has been used. Here, however, the past tense is used 
in the progressive aspect to form past continuous. The continuation and 
duration of the action of "circling" is emphasized, so a progressive aspect is 
preferred. 
   (6) The action of "swooping" took place suddenly in the past, interrupting 
the continuous action of "circling". Three variations usually exist: 1. Two past 
simple verbs are used: This indicates that one happened just as the other 
finished. For example, ―As soon as I arrived, my father left.‖ 2. Two past 
continuous verbs are used: This shows that two actions were happening 
simultaneously during some time. For example, ―While I was reading my 
book, my father was watching TV.‖ 3. One past simple and one past 
continuous verbs are used: This implies that one action (the one in the past 
simple form) occurred in the middle of another action (the one in past 
continuous form). For example, ―My father left when I was playing soccer 
outside.‖ 
   (7) Present simple is simply used here to point to a constant situation 
("finding vultures fascination"), which seems not much likely to be changed 
in the writer. The use of present simple here strengthens the idea of 
permanency of this interest in vultures, as it implies that it is not merely an 
issue of past interest but rather a more well-established one which still 
remains. 
   (8) This is a natural fact that has expectedly been stated in the form of 
present simple. As it should be remembered, it was earlier told on this paper 
that for facts or things which are always true, we utilize present simple. 
   (9) We know that "have" is not used in the progressive form when it means 
"own", but, in other cases, such as the case above or where it means "eat,‖ we 
can use it in the progressive form as well. Other examples might be "having 
an operation" or "having trouble". 
   (10) Present perfect is used to put more emphasis on the action of being to 
a special barbecue. The action is finished, but the experience remains and is 
talked about. This point is discussed in the second usage of present perfect 
above. 
   (11) Here, however, we see that past simple is used simply because we have 
a definite adverb of finishing time of the action, "on Wednesday". Thus, we 
should not normally use present perfect here. Refer to the first usage of past 
simple above. 
   (12) Refer to the third usage of present continuous discussed fully earlier. 
Present continuous is a good choice here because it points to an action which 



 

106 

 

starts and ends repeatedly around now. Present continuous is thus used to 
show repetition rather than duration. 
   (13) The same explanation for no. 12 seems much relevant for this verb. 
Again, that is the repetition of the action of "remembering" which is 
significant. Bill should remember to lock the doors "every" night, not just 
tonight. Besides, one could argue that present continuous is consistently 
used here as it is about an action in near future (the fourth usage mentioned 
for present continuous). Finally, informality of the context here can account, 
at least partially, for the usage of present continuous; in more formal 
English, we tend to use the modal "will" after "hope" instead. 
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THR: First of all I thank you very much for interviewing with the Threshold 
Quarterly. In this interview I will try to focus on some important problems 
which exist in English literature departments in most of the Iranian 
universities. First of all, let me ask you about the subject of practical 
criticism. For what reasons is practical criticism not concentrated enough in 
our English literary departments?   
 
Dr.SOHEIL: Of course I really can comment on the few universities I‘m 
familiar with, but the problem of the lack of emphasis on critical writing does 
seem to be prevalent in our universities. One reason I think is practical: the 
level of proficiency at which students are allowed to enter an English 
program, the size of the classes, and the illogical number of hours university 
lecturers have to teach all feed this problem. You can hardly expect students 
who in their first year could barely speak, let alone write, English to be able 
to write critical essays in the last. Added to this is the number of students 
that can register for a class. Our academic masters, in their wisdom, have 
decreed that it is possible to teach a humanities class of around fifty-five 
students—which is more than thrice the number of a reasonable class. Now, 
this is beyond stupid—but one cannot say that to the decision-makers. So 
responsible teachers simply cannot assign many essays or focus on the needs 
of individual students. The number of classes Teachers are required to teach 
also obviously affects the quality of teaching. The other relevant point is that 
we don‘t have a critical writing tradition in our education system. Whereas in 
the West, students begin to learn about and practice the basics of critical 
writing in form of brief essays, we describe a season or what we did during 
the holidays—or at least it was so in my day. And yet another relevant point 
is that we do not have a tradition of critical reading either—certainly not at 
high school level, and very little at university level. Obviously if one cannot 
read critically one cannot write so. 

 
THR: What aspects of practical criticism in the credible western universities 
are attended more which can be also focused in our universities to improve 
practical criticism?  
 
Dr.SOHEIL: Well, because of the very real reasons I just mentioned, we 
simply do not focus much on writing (except at postgraduate levels, when we 
sadistically expect untrained students to write proper essays and (dare I say 
it) dissertations. The main difference between us and them is that they can 
assign and correct essays much more than we do or can. We simply do not 
have trained students at the end of four years of university. 
 
THR: About the creative writing. Don‘t you think that creative writing should 
have a particular course in the syllabus of English literature in Iran?  
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Dr.SOHEIL: No. For one thing, we already have a very messy mix of 
ingredients in our English soup: we have a bit of translation, a bit of 
teaching, a bit of linguistics, and a slightly larger bit of literature. Adding 
creative writing would make the meal even more inedible. Secondly, as I 
have explained, we have enough trouble producing students who can read 
and write English without too many mistakes; it would be hilarious to even 
consider a field in which complete command of language is essential. And 
creative writing is a very different field from literature, with its own 
methods—I certainly would not be qualified to teach it. If necessary, we 
should have it in the Persian department. I say if necessary because, 
personally, I think those who have the talent and drive to be writers will be 
writers whether they take creative writing courses or not; those who don‘t 
won‘t, no matter how many courses they take. 
 
THR: In which fields of English literature, short story, poetry, novel, drama, 
and other fields, do you think the Iranian students have more potential to 
improve their creative writing?  
 
Dr.SOHEIL: If they really, really must, which I don‘t think they should 
because their English is not good enough, the short story seems the less 
tragic, because  it is short and easier to correct. Please, please just forget 
poetry—it‘s often a case of poetic licence being tortured by agents of poor 
grammar. The novel is not for young people—even if we taught our students 
about paragraphs and style. To write drama, one needs to hear and have a 
feeling for the nuances and rhythms of language, which we cannot do and 
have, living in a non-English speaking country (films don‘t count). It would 
have helped if students read more, but nobody reads nowadays. 
 
THR: How much attention, in your view, is paid to comparative literature in 
our country? Does it suffice to attend comparative literature just in some 
formal lectures in Iran? Don‘t you think that our universities should follow 
comparative literature in a more specialist way? What are your suggestions? 
What aspects of comparative literature our universities have the capacity to 
concentrate on more: Persian literature or the artistic fields such as theater 
and cinema?  
 
Dr.SOHEIL: I don‘t know, and since it was not my field of study, I don‘t know 
what such a programme entails.  
 
THR: About the MA syllabus. What are the great planned changes which you 
think exist in the MA syllabus in comparison to the BA syllabus?  
 
Dr.SOHEIL: Our MA syllabus covers the same subjects as the BA, but at a 
higher level. This repetition is not necessary, say, in the British system 
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because students gain comprehensive knowledge of English literature and 
good critical training as undergraduates, and therefore can specialize in their 
MA programmes. Our students do not get that level of education and 
training, for the reasons we talked about earlier. So, we are really forced to 
repeat ourselves. 
 
THR: What changes do you suggest to be put more in the MA syllabus to 
improve it more?  
 
Dr.SOHEIL: I think it is as good and useful as can be, given the problems we 
have in the BA programme. Besides, in my experience, MA students very, 
very, very seldom come prepared to class. I don‘t think they realize how 
much more they need to study if they want to amount to anything beyond a 
regurgitating hack. Still, if I had to suggest something, it would be courses 
that would allow some specialization: courses on individual writers or 
periods. 
 
THR: How much the Iranian universities, for example Shahid Beheshti, have 
been successful to make their syllabus closer to the syllabus of the canonical 
universities in English literature? What are your suggestions to our 
universities to succeed more in this respect?  
 
Dr.SOHEIL: Our system is much more like those of North American 
universities. Whereas in the British system BA students specialize 
immediately in their chosen field, in the US, for example, a more liberal and 
eclectic programme is recommended in the first two years, before one has to 
announce one‘s chosen field at the beginning of the third year. As such, our 
syllabus is compatible with those of any good American universities. There‘s 
nothing wrong with our syllabus—our problems lie elsewhere. 
 
THR: Do you think that it suffices to follow Norton Anthology as the literary 
canon of the BA in the English literature in Iran, or should we go for other 
sources and values?  
 
Dr.SOHEIL: Yes. Absolutely. Both Norton and Oxford are excellent 
anthologies, written by some of the best scholars around. One could not ask 
for more. What one could ask for is for the books to be read and used 
properly. Once that happens, a graduate from an Iranian university would be 
at the same level as a student from an American university. 
 
THANKS AGAIN ▪ 
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I had never complained about the fate nor had I 
been exasperated by the vicissitudes of time 
unless when my feet had remained bare and I 
could not afford footwear. Once I entered the 
Great Mosque of Kufah, heavy-hearted, and 
caught sight of someone legless. I gave thanks 
to divine grace and was patient with 
barefootedness. 

 
 

Roasted chicken in the eyes of the replete 
Is worth less than mere bread 
To he who lacks fortune and means 
Roasted chicken is cooked turnip 

 
 
 
 
 
 
 
 
 
 

(Golestan of Sa'di, Chapter Three, On the 

Benefits of Contentment) 

 

Fatemeh Nazari, 
English Language & Literature, BA 

Azad Univercity, Central Branch 
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The past is an unknown country 
whose people speak a language unknown to me. 
 
Lonely pilgrim of memories, 
ask your pupils if 
they ever recognize – fatherless clocks –  
fragrance of motherlands? 
remissive fragrance of mother's hands? 
 
A thick load of ashes on my lips,  
and the taste of burnt-out torches in my throat 
and scarlet thorns sinking in my livid brain 
 
I've come from the future 
from Dali's oracle  
and I sense it – shining xenophobic faces all around,  
screening me moving 
on carpet-covered angry grids  
moving like a spotlighted bitter black 
 in an unknown country 
 – country of the past. 
 
When did mother divorce me? 
when did natural clocks disappear? 
has the dust vomited all its bony seeds? 
have the skeletons guzzled all the dust? 
 
Hallo my personal exodus  
Hallo one-way pacing plane  
There should be found non-governed lands, 
happy language-free islands  
– devoid of dices and clocks 
that shake my hands 
in an eternal season of 
almond blooms  
and bridegrooms. 
 

Farzaneh Doosti 
English Literature MA   
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Monir Gholamzadeh, English Literature, MA, Allameh Tabatabaei University 
 
 
 
Find some unexpected dreams  
You`ll be a modernist  
Yelp loud clear sheer  
 
Dropping the Qs  
Oblivious volatile hues  
You fail Post-Modernism  
Yelp vague beneath oblique  
 
Certainly an order had  
The order less imposed  
The tainted taste faded  
Polar mind performed  
 
Few had known Crane  
For he was not Blake  
Saussure believed so  
Made them copy more  
 
You are no poet  
No easy ground enter  
You speak of truth  
Mindfully awake  
Intent in mope  
Round brown aim  
Die a TB-t‘s Breast Cancer now  
Woman enough to dream  
 
 Mingle Wyatt lope  
Spurs joust gawky blast  
 
Donne n pope the last John1  
Saint John Eliot Davie Undone  
One shall not end  
To end is to begin  

Weeded soul crash  
I will begin the end  
I will not consult  
Thou began the end.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

1 John Dryden 
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As we say hi and you pass me by 
Something sly hunts me down 
Some kind of insanity crawling deep inside 
Oh I have no doubt a sick serpent is poisoning my heart; 
 
The world is emptied to me 
Only you and I 
In this piece of land -or dystopia- 
Confused and confined 
Waiting eagerly for our doom that is not allowed to come; 
 
People and the streets are against us 
Either I have paranoia 
Or you have some mortal morals? 
Oh don‘t make me laugh tonight, 
 My laughter would sound like a bitter cry; 
 
Now I'm stilled where you passed me by 
-and wondering why 
My sardonic fate is playing violin with the veins of my 
heart 
- Such a violent tune is deafening my mind- 
Still I'm drowning in my dreams and wondering what 
Made you look back - as you passed me by- 
 With that black expectation in your eyes.  

 
 
The rose you gave me 
The other night, 
Scarlet 
Color of your blood 
And my nails, 
Oh cliché 
I can not appreciate; 
Forgive me, I‘m insane. 
 
I put it in my hand bag 
But still haven‘t taken it out, 
Can‘t even remember how it 
looked like, 
Like every other rose, I 
visualize. 
 
It‘s still in my bag I guess 
And I‘m wondering now, 
If it‘s still fresh and red 
Or withered and dead, 
Like my false passion; 
 
Any way I do pray, 
It hasn‘t soiled my leather 
bag, 
Which is my favorite brand.  
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Act 1 
[On the corner of the stage, there is a fruit shop. The shopkeeper is a man 
called Hassan, wearing a white, stripped shirt and gray pants. Ha has got 
red cloth round his neck. There are salvers of apple, peach, cucumber and 
nectarine. A wooden stool is on the corner of the shop. A bearded man 
wearing a white undershirt and gray pyjamas is sitting on that stool. 
Hassan is cleaning his nectarines with that cloth.] 
 
Hassan These nectarines are perfect. Usually our nectarines are 

not good and this red [pause] but this time [pause, 
think] I don‘t know what is going on in nature?! 
 

[Shouts, on the side of audience and also turning round] Come on! The 
best nectarines in this neighbourhood. Ripe and sweet, so buy and eat, 
no where can you find, its fresh and sweet meat. Gholam is playing jacks 
with his stones]  
 
Gholam [humorous intonation]    

Your effort and shouts are useless. No one is so mad to 
come here and buy your stinking fruits.  

 
Hassan [looks at his, then turns to the audience and shouts]  

The best nectarines in this neighbourhood, ripe and 
sweet, so buy and eat, no where can you find, its fresh and 
sweet meat. 

 
 [Gholam laughs loudly and at the same time Hassan 

shouts and repeats louder and louder than him] 
 

Gholam [while playing with his stones] come here Hassan. Do you 
remember? The time when we were both kids and you and 
Ali and Hamid came to our yard and we played.[stops 
playing and looks at Hassan]  although you all forget me , 
memories of our childhood would never be forgotten.  
[Hassan moves away and on the other side of the stage he 
again shouts]      
 

Hassan Ripe and sweet so buy and eat, no where can you find, its 
sweet and fresh meet. 
[Hassan returns take the cloth of his neck and puts some 
fruit in it, ties it and then gives it to Gholam] 
Here is your share for today, take it and just leave. 
 

Gholam Come on! It's full of fun. [Throws the stones up] 
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 [Hassan ignores him, moves away to his fruits and is busy 

with them] 
[from the other side of the stage walks in a fat woman 
wearing a veil, rubbing her sandals on the floor, carrying 
a big basket full of vegetables moving to the shop. looks at 
the fruits and tests them with her fingers]. 
 

Woman [thinks] His nectarines are really good 
 [pause]   

It has been a long time 
 

Hassan What can I do for you ma'am? 
 

Woman [picks up a nectarine and shows it to him] How much a 
kilo? 
 

Hassan [considering woman's face and remembering her] Hey! 
How are you doing? 
 

Woman Every thing is quite well. Thank you sir. 
[Woman shows the nectarine in her hand] 
 

Hassan      They are very cheap. Just 150 tomans. 
 

Woman [amazed] 150 tomans? Come on! The other shop on the 
corner sells each kilo just 100 tomans. 
 [Gholam, till now was playing with his stones. One of his 
stones drops on the floor and he bends to take it. He saw the 
woman talking. He gazes into woman's face and his stones 
one by one drop] 
 

Hassan Yes. Perhaps it's not true to talk against the other 
shopkeepers, but frankly speaking, of a kilo you buy there, half 
is useless, but what I bring here is perfect. 
 

Women So please give me a reduction. I don‘t have enough money. 
 

Hassan Ok, then. You take as much as you want. 
 

Gholam Saghar! Saghar! Why don‘t you look at me? Why are you this 
mush disloyal to me? 
 [The woman looks at him but soon turns her head]  
You turn your head? What's wrong with you? You forgot all 
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our good and joyful memories. You forget all the moments we 
walked side by side in the parkways of the town. You forget 
that we used to whistle together late at nights.  
[The woman plays with the nectarines] 
 

Hassan You like to buy apples? See! They are red and delicious. [Picks 
up an apple] it's like a beating heart.  
 

Woman No thanks. I told you I don‘t have enough money. I prefer to 
buy nectarines. 
 

Gholam Saghar! You don‘t see me every day coming to your house. I 
stay there for long hours, but you are not there. I try to find 
you every where, but you are no where. If suddenly I come 
across you, you just ignore my looks. What's wrong with my 
looks, you once said you like my looks. 
 

Woman [whisper angrily to Hassan] Why do you let him in? He just 
bothers your business. 
 

Hassan [whisper] I don‘t let him in. he himself comes here. Every so 
often his mother comes here and sobs and cries and begs me 
to help him. [Looks at Gholam, then turns to the woman] 
Don‘t you worry; I'll just relieve you of him. 
  [Hassan moves to Gholam] 
 

Hassan Gholam its time to go home. Mamma is waiting for you. 
 

Gholam [still gazing at the woman's face] No! Saghar must come. 
Mamma said if Saghar comes, she'll come between us. 
 

Hassan No, Saghar must go and feed Alireza. You like Alireza to be 
hungry and lonely? 
 

Gholam [looks at him] No I love Alireza. He is my only son. 
 

Hassan So let her go and feed your only son. Then she'll come and see 
you. 
 

Gholam [shouts] Hey! Saghar! Take care of my only son. Saghar I and 
mama are waiting for you two. Come home  
[pause, deeply thinking] Saghar! I remember you never eat 
even a single nectarine, but now I see you buy nectarines. If 
you and Alireza come home, I'll feel every corner of our house 
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with nectarines.  
 

Hassan [takes his shoulder and helps him stand up] You go, she'll 
come. 
[Gholam moves out of the stage looking at the woman.] 
 

Woman Blimey! I can remember the time when they where lovers. All 
the girls were jealous of her. Every one knew them and they 
were famous in this neighbourhood [pause] but when she left 
him [sighs]  
[pause]  
The hell came down into his life. Every one wished to be on 
their shoes. But [pause] alas! This is the law of the nature.  
[She picks up the pack of fruit, her face to Hassan] 
 

Woman Please weigh this. 
 
 

Curtains drop. 
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Act 2 
 
[On the stage there is a collection of dresses on both sides. In the middle is a 
very beautiful yellow dress.] 
[Gholam enters of the corner of the stage, looking around, walking steadily. 
He sees the dress, moves toward it and looks over it. He stopes in front of 
the dress, moves round it.] 
Gholam [whistles two times in calling mode] My little song bird, 

where are you? You see? This is the dress you always wished 
to wear. See, its here.  
[Walks on the stage looking at the dress]. I remember it was 
so expensive that I couldn‘t buy it for you. I told you if you 
wear this you would seem like a yellow rose. You said you like 
it in red. You liked red roses, don‘t you? I said if you wear the 
yellow one, I would be a little song bird who sings for you 
from down to dust.[pause] I don‘t like red roses, I don‘t know 
why, but you remember , I always bought you yellow rose 
and you red rose.  [pause, standing in front of the dress] I 
don‘t like red roses. [Shouts, as if he is talking to the dress] I 
don‘t like red roses. What the hell can I do? I don’t like red 
roses.  
[He hits the dress. It drops on the floor][He calms dawn and                                                             
sits down on the stage] 
[Says quietly] still I have a yellow rose in my room, I always 
water it and take care of it, but I don‘t know why it has been 
faded for along time. [pause] No problem, that‘s ok, you are 
my real yellow rose and you are still alive in the depth of my 
heart. Still I sing for you our love song, the song we loved. 
[Starts whistling “to ei saghare hasti"]. I'm still singing it for 
you all the time, but the difference is that you are not there to 
hear it. You are my saghar, give me some thing to drink, it‘s a 
long time since our drink together. I whistle and sing till the 
time I see you again looking at me and listening to my song. 
[Whistles "to ei saghare hasti"] 
 
[Of the other side of the stage enters the shopkeeper with 
tape measure round his neck and a ruler in his hand, 
looking for the whistler. He finds Gholam whistling with 
closed eyes.] 
 

Tailor [angrily] Hey! Hell boy, what are you doing out there? I told 
you a hundred times not to come to my shop? 

[Gholam keeps on whistling with closed eyes while walking                                                                                
hysterically] 
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Curtains drop. 

 

 

 

 
 
 

[Tailor hits him with his tape measure] 
[Gholam suddenly understands and moves one step back.] 
 
Tailor You don‘t understand. I told you before not to come to my 

shop. 
[Gholam moves back] 
[Tailor threatens him with his ruler] 
 

Tailor Go out! Damned boy leave my shop.  
[Gholam runs out of the stage] 
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Act 3 
 
[I'ts in the street. Gholam enters the stage with a cucumber in his hand and 
the cloth containing other fruits on his shoulder. His clothes are dirty.] 
[On the other side of the stage there is a school boy crying.] 
[Gholam sees the boy and moves to him. the boy looks at Gholam and 
suddenly stops crying. They look at each other; Gholam sits on the ground 
to be as tall as the boy] 
 
Gholam What‘s up boy? [Pause] Are you lost? 

 
Boy Yeah 

 
Gholam Ok then, where is your mother? 

 
Boy I don‘t know. 

 
Gholam Well. First of all, do you like nectarines? 

 
Boy Yeah. 

 
Gholam I have a little son, he loves nectarines, and when ever I 

bought nectarines he hurried to eat one unwashed. 
 

Boy His mum let him eat that unwashed? 
 

Gholam No she just hurried to hit him on his back. I was always on 
his side, because I love nectarines too, but Saghar hates 
nectarines. 
 

Boy Finally he bit the nectarine or not? 
 

Gholam Yes. I always grabbed one of them. We moved to the yard and 
he used to bit my nectarine. 
[The boy burst into laughter] 
[Gholam laughs too. He takes a nectarine out of his cloth 
and cleans it with his pajamas and gives it to the boy] 
[The boy starts biting the nectarine] 
 

Boy What‘s his name? 
 

Gholam Alireza. I think he goes to school. Do you go to school? 
 

Boy Yeah  
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Curtains drop. 

Gholam The last time I saw my Alireza was when he was 5. He was 
laughing , LOUDLY. I think the bird in the sky could hear his 
laughter. 
[Gholam takes a nectarine and starts biting it] 
[While eating with a full mouth] Boys should never cry, 
when in danger just know that some one would be found to 
guide you. If you are frightened just count down from 10 to 1, 
then try to find your way. 
[Of the other side of the stage enters a woman]  
 

Woman [Shouting worriedly and crying] Ali, Ali, Alireza, where are 
you? 

Boy [Hears his mother, but hurriedly says] If I found no one to 
guide me? 
 

Gholam [whispers] God is there, be sure. 
 
[The woman sees the boy, stops searching and looks at her boy] 

 
Woman  Where the hell are you? Don‘t you think I might be worried? 

Come over here? 
[The boy waves to Gholam with the hand containing the 
bitten nectarine and runs to his mother] 
[Gholam smiles and looks at them.] 
[Woman takes the boy's hand the walk fast, the mother 
looks back at Gholam with worried and frightened eyes] 
 

Woman I told you a hundred of times not to go that crazy man. He IS 
dangerous. 
[They move out, the boy waves Gholam again with the hand 
containing nectarine and they smile to each other.] 
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Ahmadreza Ahmadi 
 
 
 
 
Ahmadreza Ahmadi is an Iranian poet and screenwriter.The history of 
Persian modern poetry calls him as the founder of New Wave Poetry in Iran. 
Ahmadreza Ahmadi was born in 1940 in Kerman, Iran. He moved to Tehran 
in 1948. In Tehran he attended the Adab school and in 1954 entrered Dar ol-
Fonoun. Two inidviduals who according to him have been instrumental to 
his love for literature are his maternal nephew, the writer Abdolrahim 
Ahmadi, and his teacher at Dar ul-Fonoun, Mr Mohammad Shirvāni.[1] 
Ahmadreza Ahmadi's first book of poetry, Tarh (Sketch), was published in 
1962. His poetry has its roots in French Surrealism and the American 
Imagists specially in poets like Saint John Perse, Paul Eluard, Louis Aragon 
and Ezra Pound. 
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http://en.wikipedia.org/wiki/Poet
http://en.wikipedia.org/wiki/Screenwriter
http://en.wikipedia.org/wiki/Kerman
http://en.wikipedia.org/wiki/Iran
http://en.wikipedia.org/wiki/Tehran
http://en.wikipedia.org/wiki/Dar_ul-Funun
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http://en.wikipedia.org/wiki/Imagism
http://en.wikipedia.org/wiki/Saint_John_Perse
http://en.wikipedia.org/wiki/Paul_Eluard
http://en.wikipedia.org/wiki/Louis_Aragon
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From this old world I abstain 
In empty streets I call sunset by its  
First name  
The old world wants to deny me 
My eyes are set on the door for the 
moment that you 
Arrive after these long years in your 
patterned dress and tell 
 
Me the time of the flight erroneously 
Swift and frightened pigeons hurriedly 
awake  
 
us that it is morning 
 
Wake up 
Anemones have finished with blossoming  
 
Pigeon chicks aspire that you  
Feed them grain 
 
On my lips pigeon grains and sighs of 
bereaved mothers 
 
Swell 
 
I cast my head down so that death passes  
By my head 
Death passed at the young girl  
 
Leveled 
 
So I have still time to live. 
 
 
 
 

Translated by Farnaz Safdari 

اص ايي جْاى 
 

اص ايي جْاى پيش حزس هی کٌن 

ى ّای خلَت غشٍب سا بِ ًام کَچکش دس خيابا

صذا هی کٌن 

جْاى پيش هی خَاّذ هشا اًکاس کٌذ 

چشواى هي بِ دس است کِ تَ پس اص ايي 

سالياى با ّواى پيشّي گلذاس اص ساُ بشسی ٍ 

ساعت 

 

حشکت َّاپيوا سا بِ هي اشتباُ بگَيی 

کبَتشاى چابک ٍ ّشاساى سشاسيوِ ها سا اص 

 

خَاب بيذاس هی کٌٌذ کِ صبح است 

 

بشخيضيذ 

ُ اًذ  شقايق ّا اص گل دادى فاسغ شذ

 

ِ ّای کبَتشاى هشتاقٌذ کِ تَ بِ آًْا  جَج

داًِ بذّی 

 

ِ ّای کبَتش ٍ آُ هادساى داغذيذُ  بش لباًن داً

 

آهاس هی کٌذ 

 

سشم سا پاييي هی اًذاصم کِ هشگ اص فشاص 

سشم عبَس کٌذ 

هشگ عبَس کشد دختشک جَاى سا ًشاًِ  

 

گشفت 

 

 .پس هي ٌَّص فشصت صًذگی داسم
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This aged world I shun, 

In desolate streets the sinking sun 
By its first name  

I call upon. 
 

Me the aged world's to deny, 
Unto the door I've fixed an eye, 

Awaiting you to come by 
In the same floral dress 
After years of loneliness, 

And tell me the wrong time 
When bells o' flight departure chime. 

 
Doves nimble, panic-stricken 

Alarm us to awaken 
To the sun of dawn, 

To anemones whose buds are gone, 
To young doves yearning for 

Your grains outdoor. 
 

A swelling of dove's grain, 
And bereaved mothers' pain 

Weigh upon my lips  
In empathetic vein. 

 
Down my head I duck, 
Dodging death by luck. 

Death afflicted a girl 
Little and young, 

A new life chance, then, 
To me does belong. 

 

 

 

Translated by Mehdi Mirzaei 

Translation Studies, MA 

Allameh Tabataba'i University 
mk_mehdi2003@yahoo.com 
 

اص ايي جْاى 
 

اص ايي جْاى پيش حزس هی کٌن 

ى ّای خلَت غشٍب سا بِ ًام کَچکش دس خيابا

صذا هی کٌن 

جْاى پيش هی خَاّذ هشا اًکاس کٌذ 

چشواى هي بِ دس است کِ تَ پس اص ايي 

سالياى با ّواى پيشّي گلذاس اص ساُ بشسی ٍ 

ساعت 

 

حشکت َّاپيوا سا بِ هي اشتباُ بگَيی 

کبَتشاى چابک ٍ ّشاساى سشاسيوِ ها سا اص 

 

خَاب بيذاس هی کٌٌذ کِ صبح است 

 

بشخيضيذ 

ُ اًذ  شقايق ّا اص گل دادى فاسغ شذ

 

ِ ّای کبَتشاى هشتاقٌذ کِ تَ بِ آًْا  جَج

داًِ بذّی 

 

ِ ّای کبَتش ٍ آُ هادساى داغذيذُ  بش لباًن داً

 

آهاس هی کٌذ 

 

سشم سا پاييي هی اًذاصم کِ هشگ اص فشاص 

سشم عبَس کٌذ 

هشگ عبَس کشد دختشک جَاى سا ًشاًِ  

 

گشفت 

 

 .پس هي ٌَّص فشصت صًذگی داسم

 

 

mailto:mk_mehdi2003@yahoo.com
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I‘m abstaining the old universe, 
Calling Sundown  
by its first name in the solitude of streets 
The old universe is to deny me 
I‘m awaiting you to arrive at the door‘s threshold 
After all these years with the same flower-patterend dress and 
 
Tell me the time of the flight by mistake 
Doves, headlong, spry and frightened,  
 
Awaken us to say its morning 
 
Get up 
Windflowers are freed of blooming 
 
Little pipers are eager for you 
To pour them seeds  
 
Pigeon seeds and sighs of bereaved mothers on my lips 
Swollen 
 
I bend my head so that death 
Fly over my head 
Death flew over my head  
 
Aimed  
At the young girl 
So I‘m still giving the chance to live. 

 

Translated by Farzaneh Doosti 
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Next Issue translation challenge 
 

 

   سٍص هبادا

 
***   

   ٍقتی تَ ًيستی

   ّای ها ًِ ّست

   چًَاى کِ بايذًذ

   ّا ًِ بايذ

***   

  هثل ّويشِ آخش حشفن 

   ٍ حشف آخشم سا

   خَسم با بغض هی

   عوشی است

  لبخٌذّای الغش خَد سا 

   :کٌن دس دل رخيشُ هی

   باشذ بشای سٍص هبادا

   اها

   ّای تقَين دس صفحِ

 

 

 

   ًام سٍص هبادا ًيست سٍصی بِ

   آى سٍص ّشچِ باشذ

   سٍصی شبيِ ديشٍص

   سٍصی شبيِ فشدا

   سٍصی دسست هثل ّويي سٍصّای هاست

   داًذ اها کسی چِ هی

   شايذ

   اهشٍص ًيض سٍص هبادا باشذ

***   

  ٍقتی تَ ًيستی 

   ّای ها ًِ ّست

   کِ بايذًذ چًَاى

   ًِ بايذّا

***   

   ّش سٍص بی تَ

   سٍص هباداست

*** 
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Theatre Review 

 

 

 
 

Hamlet with Salad 
 

Mahboube Khalvati 

English Literature, MA 

Mahboubekhalvati@gmail.com 
 
Sangelaj Theater was one of the stages Akbar Radi wanted his plays to be 
performed on. Currently his Hamlet with Salad is being staged there at 19 
PM every evening. Hadi Marzban, the director, has chosen the following 
actors for his team: Behrouz Baghaee as Damagh, Farzaneh Kaboli as Mah-
Sima, Reza Fayazi as Uncle, Ferdows Kaviani as Mahsima's father, Bahare 
Rahnama as Pari, Sima Tirandaz as Dr. Moush, and Ayoub Agha khani as the 
Grandfather.  
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Marzban has made some modifications to the conversations and naming; 
however, on the whole, the performance is in accordance with the play itself. 
In addition to the naming changes, some mirrors are used as stage props in 
the last scene in order to highlight the lighting effects.  
 
The play begins at the point of Mah-Sima and Damagh's arrival to Tehran 
after a long trip as their honeymoon. Mah-Sima is wearing a white dress 
reminiscent of bridal dress while Damagh is totally worn out and exhausted, 
his suit and shoes torn apart. Mah-Sima nicknamed Masi belongs to an 
upper class, well-to-do family which stands for capitalism. Damagh is 
destitute scholar who is constantly looked down upon by Masi's wealthy 
family members. Therefore in order for Damagh to be accepted by Masi's 
father and uncle, not to mention his Grandfather, he has to make absolutely 
good impressions. An act which totally hard for him as far as his conduct in 
life diverges from those practices by Masi's family.  
 
There is a sharp contrast between the intellectual Damagh and Capitalist 
Uncle and Father. Damagh is well educated and knowledgeable; still he is 
not respected as far as what counts to Masi's wealthy family is money and 
nothing else. They even go to the extent of setting up a trial so long as 
Damagh cannot tell them who he is, where he is from, what he does.  
Masi's sister Pari is an example of an extravagant young lady enjoying the 
apparently beautiful joys of a luxurious life by constantly going to parties and 
having fun.  
 
His Excellency, the Grandfather, who finally appears must actually approve 
of Masi and Damagh's marriage. He appears only in the last scene and to all 
the spectators' astonishment is a young good-looking gentleman.  
 
The play revolves around Damagh's qualification to be accepted as Masi's 
husband which leads to his persecution in their family court where he is 
sentenced to death.    
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Novel Review 

 

 
 

The Kite Runner 
The First Afghan Novel in English by 

Khaled Hosseini 
 

Nahid Jamshidi Rad 

English literature, MA 
Nahidjamshidi49@yahoo.com 

 
 
Khaled Hosseini was born in Kabul, Afghanistan, in 1965. His father was a 
diplomat with the Afghan Foreign Ministry and his mother taught Farsi and 
History at a large high school in Kabul. In 1976, the Afghan Foreign Ministry 
relocated the Hosseini family to Paris. They were ready to return to Kabul in 
1980, but by then Afghanistan had already witnessed a bloody communist 
coup and the invasion of the Soviet army. The Hosseinis sought and were 
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granted political asylum in the United States. In September of 1980, 
Hosseini's family moved to San Jose, California. Hosseini graduated from 
high school in 1984 and enrolled at Santa Clara University where he earned a 
bachelor's degree in Biology in 1988. The following year, he entered the 
University of California-San Diego's School of Medicine, where he earned a 
Medical Degree in 1993. He completed his residency at Cedars-Sinai 
Hospital in Los Angeles. Hosseini was a practicing internist between 1996 
and 2004. While in being active in medical practice, Hosseini began writing 
his first novel, The Kite Runner, in March of 2001. In 2003, The Kite Runner 
was published, and has since become an international bestseller, published 
in 48 countries. In 2006 he was named a goodwill envoy to UNHCR, the 
United Nations Refugee Agency.  His second novel, A Thousand Splendid 
Suns was published in May of 2007. Currently, A Thousand Splendid Suns is 
published in 40 countries. Khaled has been working to provide humanitarian 
assistance in Afghanistan through The Khaled Hosseini Foundation. The 
concept for The Khaled Hosseini Foundation was inspired by a trip to 
Afghanistan Khaled made in 2007 with the UNHCR. Now He lives in 
northern California (From http://www.khaledhosseini.com/hosseini-
bio.html). 
 
Plot Summary 
 
This beautifully written, Khaled Hosseini‘s first novel presents a glimpse of 
life in Afghanistan before the Russian invasion and introduces richly drawn, 
memorable characters. In this book quiet, intellectual Amir craves the 
attention of his father, a wealthy Kabul businessman. Here, kind and self-
confident Hassan is the son of Amir's father's servant. These motherless boys 
play together daily, and when Amir wins the annual kite contest, Hassan 
offers to track down the opponent's runaway kite as a prize. When he finds it, 
the neighborhood bullies trap and rape him, as Amir stands by, too terrified 
to help. Their lives and their friendship are forever changed, and the memory 
of his cowardice haunts Amir as he grows into manhood. Hassan and his 
father return to the village of their ancestors, and later Amir and his father 
flee to Los Angeles to avoid political persecution. Amir attends college, 
marries, and fulfills his dream of becoming a writer. When Amir receives the 
word of his former friend's death under the Taliban, he returns to Kabul to 
learn about the fate of Hassan's son.  
 
A Glimpse on the Novel 
 
The Kite Runner presents a story of multiple themes; love, betrayal, 
redemption, war, ethnic bias, children world and other minor themes. The 
novel tries to handle all these themes through narrating the story of two boys 
of two different ethnic groups of Afghanistan. All the major themes especially 

http://www.khaledhosseinifoundation.org/
http://www.khaledhosseini.com/hosseini-bio.html
http://www.khaledhosseini.com/hosseini-bio.html
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love, betrayal, and redemption are revealed in the relationships of these two 
characters, Amir and Hassan. Amir, coming from a rich Pashtun Family 
which is one of the major and the powerful races of Afghans, and Hassan, a 
servant boy of Hazara People who are from a minor race of Afghans, are 
friends. Their love, though pure and sincere, is influenced by ethnic biases, 
and hence is hierarchal. The two friends keep their distance all the time, 
Hassan, in fact, is Amir‘s private servant. Amir loves Hassan, yet never, 
consciously or unconsciously, let Hassan be equal to him. Hassan is also 
aware of his situation as servant-friend of Amir and never fails to do his 
faithful duties as a servant to him. This is the ethnic bias that makes Amir to 
excuse his cowardice and betrayal of Hassan in the rape episode. Amir failing 
to overcome his fear and selfishness simply convinces himself, albeit 
momentarily, by saying that, after all, Hassan is a Hazara and does not 
deserve so much that Amir spoils his future for the sake of him. However, 
Amir never can forgive himself for betraying Hassan. In fact, his excuse can 
not satisfy him permanently. Very soon the twinge of conscience begins 
torturing him and he never can forgive himself for leaving Hassan in the 
mercy of the bullies. Only, when Amir adopts Hassan‘s son and takes him out 
of the horrors of Afghanistan, ruled by Taliban, that he can feel there is still 
some hope for being redeemed if Sohrab, Hassan‘s son, accepts his love. 
 
War is the major background of this novel. The breakdown of the friendship 
of the two boys in this story coincides with the breaking out of war in 
Afghanistan. War is the symbolic of the relation ship of these two boys, and 
at the same time provides a realistic ground for the whole story. In fact, The 
Kite Runner narrates the history of the modern Afghanistan through 
interweaving it into the story of Amir and Hassan. The Kite runner spans 
over three decades of great upheaval in Afghanistan. In this country first 
there was a monarchy, then a democracy, then the Soviets invaded, and then 
they were expelled, after this it witnessed the Northern Alliance and fighting 
among the Afghan tribes brought destruction to Kabul, the Taliban - 
punitive, oppressive order. Hundreds of thousands of Afghans fled 
Afghanistan after the Soviet invasion. Most travelled first to Pakistan., those 
who could, including in this novel Amir and his father, went to the U.S, and 
the rest remained there either killed as Hassan and his wife did or kept on 
living under the constant horror of being bombarded or shot in head by 
Taliban. The Afghans who fled to the U.S, where the immigrant story is so 
familiar – the former generals and the surgeons and those who work on the 
gas pumps to stay alive- all hope that one day war in Afghanistan will be over 
and they will be back to their country.  In the U.S Amir and his father do not 
spend a comfortable life, as they did in their big mansion in Kabul. They, like 
most of the other wealthy Afghans, have to do with a lowly life and wait for a 
better future. Of course, the novel, to give a relief, makes Amir to improve his 
condition through being a successful writer, the autobiographic aspect of the 
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story, making enough money to support his family and gaining respect and 
fame as a national writer. However, those who live in Afghanistan are not as 
hopeful as them and they not think highly of those who left the country. 
Hence when Amir is back to Afghanistan, he is not welcomed, as they 
consider him to be one of the well-to- do who has come back to change his 
properties to money and to leave the country and its poor people again. It is 
only when Amir reveals his intention to find Sohrab, Hassan‘s son, and to 
rescue him from the war that Farid, his guide, feels some respect for him. 
 
War, as the background of this novel, sometimes overwhelms the whole 
narrative and goes beyond, mere, giving a piece of documentary information 
of the different stages of war in Afghanistan; hence it provides 
propagandistic air all through the novel. Yet, the artistic rendering of the 
characters and the psychological representation of them compensates this 
shortcoming, if it is so. The relation of Amir with his father, which is very 
problematic, affects his relation with Hassan. Amir has a contradictory 
feeling toward Hassan, since his father seems to prefer Hassan to Amir; 
Baba, Amir‘s father, is very interested in the manly manner of Hassan and he 
desires Amir to be as him; therefore, Amir considers Hassan as his rival in 
winning his father‘s love. Yet, Hassan‘s loyalty and honesty makes Amir to 
love him and to respect him. However, in the raping episode Amir‘s desire to 
gain his father‘s respect and love along with his own fear motivates him to 
leave Hassan and to betray him. The novel‘s rendering of these events and 
relations is artistically spiced by the writer‘s psychologically penetrating into 
the characters‘ psyche and revealing their intentions, motivations and 
conflicts that make them to act as they do in the course of the novel. 
 
Apart from the different themes interweaving in the narrative, the novel can 
be classified as a Bildungsroman. The Kite Runner narrates the story of the 
narrator‘s life from his birth to the time when he masters his life in the U.S 
and comes back to Afghanistan to fulfill a promise and to gain redemption 
for his childhood sin of betraying his best friend and half brother, Hassan. In 
fact, the novel is the story of Amir‘s ever present internal conflicts and his 
effort to overcome them. The more he attempts to gain control over his fear, 
the source of which is his tension with his father and his contradictory 
feeling toward Hassan, the less he succeeds. The climax of his attempt is the 
raping episode where Amir, enfeebled by his fear, can not decide to act and 
to defend Hassan, who was courageously resisting the bullies for his sake. 
Amir here is entrapped in his own fear and his contradictory feelings and 
emotional conflicts. On the one hand, he is to defend Hassan as he owes him; 
on the other hand, he fears to death and thus can not act at all. All his love 
for Hassan encourages him to act, yet his fear intimidates him and he only 
can excuse his inaction by saying that if he loses the kite, he may lose his 
chance to gain his father‘s respect and love, hence he must sacarify Hassan 
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for a much worthier end. This is only an excuse that works only for the very 
moment there. Amir never can escape the haunting feeling of being guilty 
and traitorous. In the other episodes that Amir has with Hassan the memory 
of his own betrayal and Hassan‘s sacrifice and his own inability to confess his 
sin makes him to cut his relation with Hassan forever, therefore to be left 
hoping that by removing Hassan he can release himself from the torture. Yet 
he fails, because he does not know the real cause of his mental turmoil, 
which is his own fear. It is only at the end of novel that he finds the courage 
to confess his sin and to share the burden of his mental conflict with his wife. 
From that time on he can attempt to gain redemption and forgiveness 
through adopting Hassan‘s son and offering his love to him so that he can 
compensate his betrayal of Hassan. Only when Amir can bring smile to the 
face of Hassan‘s son, he can feel comfortable and hopeful of being redeemed 
and forgiven by Hassan.  
 
To sum up, one can say that the documentary, autobiographical, romantic, 
and, to some extent, melodramatic novel of Khaled Hosseini is, on the whole, 
a great work. It is a ―novel‖ in which for the first time he talks of people who 
have never been talked on, except in the political contracts or the 
newspapers‘ political event pages. The Kite Runner introduces the Afghan 
peoples with their fears and concerns, loves and enmities. It narrates the 
story of its characters in the bitter reality of their country. Though there are 
too much problems and misery in the novel, the narrator does not deprive 
the characters from the hope of redemption and ultimate happiness. The 
writer, who himself is an emigrant living in the U.S. hopes that some day his 
native country will experience happiness again. 
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Career Overview 

 

 
 

Reza Asadi 

English Teaching, MA [reza7asadi@gmail.com] 
 
 
 
 
Interpreters and translators make intercultural communication possible 
through language, idea, and concept translation. It is important that they 
understand the substance of translated material in order to do so effectively. 
They should also be sensitive and considerate to the cultures in which they 
work. 
 
Interpreters and translators have similar job profiles that involve having 
special language aptitude in two different languages. They usually translate 
into their best known, or ―active,‖ language from their secondary, or 
―passive,‖ language. 
 
Interpreters convert languages into others. They should have a good 
understanding of what is communicated and be able to make clear and 
accurate verbal expressions. Strong memory and research skills are also 
important. 
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Before an interpreter begins his work, he should research the material and 
language to be translated. Usually the interpreter will be present at the 
location where the translation will occur, but it is not uncommon for 
interpreters to do this over the telephone. 
 
Two types of interpretation include simultaneous and consecutive 
interpretations. When interpretation is performed simultaneously it takes 
place at the same time the speaker is talking. Interpreters should be 
extremely familiar with source language. These kinds of interpreters usually 
work with one or more other people in order to segment the interpreting 
process. Simultaneous interpretation is common at international 
conventions and in courts. 
 
As opposed to interpretation done simultaneously, consecutive 
interpretation occurs after the speaker has finished talking. Interpersonal 
communication often utilizes this form of interpretation. 
 
Translators write, analyze, and edit written material to convert it into 
another language. Translators undertake work that varies in style, subject 
matter, and length. This process usually entails making an initial pass-over 
to get a general understanding of the material, researching any unknown 
words, and doing additional research on the subject that may be unclear. 
They also correspond with original source providers or organizations that 
issue the documents. 
 
To translate effectively, both words and fluid concepts should adequately be 
replaced with the target language. Translators should also take into account 
cultural terms, expressions, and idioms that have bearing on the meaning of 
the content. Often, words, sentences, and expressions have several meanings 
in other languages, so translators work cautiously in revising final work. 
 
Technological changes have altered the way that translators work, re-
orienting focus onto computer and electronic use. Computers and the 
Internet allow translators mobility in their work as well as to access language 
and research sources with greater ease. Machine-assisted translation tools 
also help reduce time and effort by comparing past translations with current 
ones. 
 
Translators and interpreters are found in many different fields and will 
continue to specialize in needed areas of study. Common fields of interest 
include areas in social service, entertainment, and business. 
 
Conference interpreters work with non-English language speakers of many 
organizations. They typically work at international conventions and may be 
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required to know more than two different languages, a necessary 
requirement to work for such organizations as the United Nations. 
 
The most common type of interpretation at conferences and conventions is 
simultaneous, although consecutive-type interpreting is not uncommon. 
Interpreters listen through speakers in booths and then interpret the words 
into the targeted language through a microphone-headphone relay. When 
only a few people require interpretation, whispering methods are used where 
the interpreter simply positions him/herself behind the listener and 
whispers the translation. 
 
Guide or escort interpreters help foreign travelers to communicate with 
those of the host country. They work on both professional and casual levels, 
often working with other interpreters on a single assignment. Typical 
workdays are 8-hours and involve much travel. 
 
Judiciary interpreters and translators assist people in court who do not 
speak English. These interpreters should refrain from becoming emotionally 
involved without altering the substance of what is communicated. They 
should also understand general and specific legal procedures in both the U.S. 
and other countries. They work in many different settings, including 
preliminary hearings, client-attorney meetings, trials, arraignments, and 
depositions. They should generally have a working knowledge of legal and 
judicial terms and jargon, and be able to sight-translate written documents 
by verbally reading them. Literary translators convert literature between 
different languages. This includes translating books, journal articles, short 
stories, and poetry. In connection to creative writing, this kind of translation 
requires sufficiently reproducing the content of work in a certain language. 
To do this, translators often work with the actual authors to produce the 
most adequate content translation. 
 
University education professors are the most common workers in this field, 
although there exists some well-reputed literary translators. Literary 
translators seek publishing by submitting work samples—approved of by the 
author—to publishing companies. 
 
Localization translators have enjoyed increasingly large numbers of 
opportunities. Basically, they completely adapt a product into a different 
culture and language, whether it is software, Internet, or manufacturing 
products. 
 
Localization translators should have a strong understanding of the relevant 
language, technical terminology, and the audience that will receive the 
product. The chief aim of these translators is to have the product appear to 
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have been manufactured in the target selling country. Often, these workers 
will be computer savvy and have related scientific or software knowledge-
skills. 
 
Medical interpreters and translators offer language assistance to those 
receiving healthcare benefits by helping them communicate with medical 
staffs. They translate medical documents and brochures into targeted 
languages, and should thus have a good understanding of medical 
terminology and cultural awareness. They should express sympathy without 
becoming too emotionally attached to patients. 
 
Sign language interpreters help those who are deaf communicate with those 
who can hear. Interpreters should be fluent in both American Sign Language 
(ASL) and English. In similarity to any foreign language, this kind of 
interpreting requires both conceptual and substance fluidity along with 
single-word replacement. 
 
Sign language interpreting involves both regular communication and 
transliteration, which is based on more English word labels and order. Lip-
reading, or oral interpreting, is another common method, along with deaf-
blind, tactile, exact English signing, and cued speech interpretation methods. 
 
Cross-cultural communication is necessary in our society, thus requiring the 
use of interpreters and translators. These workers translate ideas, concepts, 
and words, to help people communicate effectively between cultures. 
Interpreters and translators have similar job profiles that involve having 
special language aptitude in two different languages. They usually translate 
into their best known, or ―active,‖ language from their secondary, or 
―passive,‖ language. 
 
Despite similarities within job profiles, translators and interpreters have 
many differences, requiring unique sets of aptitudes and skill levels. 
Translators, for instance, usually only work in a single source language while 
interpreters traverse many different languages. 
 
Interpreters convert languages into others. They should have a good 
understanding of what is communicated and be able to make clear and 
accurate verbal expressions. Strong memory and research skills are also 
important. 
 
Before an interpreter begins his work, he should research the material and 
language to be translated. Usually the interpreter will be present at the 
location where the translation will occur, but it is not uncommon for 
interpreters to do this over the telephone. 
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Two types of interpretation include simultaneous and consecutive 
interpretations. When interpretation is performed simultaneously it takes 
place at the same time the speaker is talking. Interpreters should be 
extremely familiar with source language. These kinds of interpreters usually 
work with one or more other people in order to segment the interpreting 
process. Simultaneous interpretation is common at international 
conventions and in courts. 
 
As opposed to interpretation done simultaneously, consecutive 
interpretation occurs after the speaker has finished talking. Interpersonal 
communication often utilizes this form of interpretation. 
 
Translators write, analyze, and edit written material to convert it into 
another language. Translators undertake work that varies in style, subject 
matter, and length. This process usually entails making an initial pass-over 
to get a general understanding of the material, researching any unknown 
words, and doing additional research on the subject that may be unclear. 
They also correspond with original source providers or organizations that 
issue the documents. 
 To translate effectively, both words and fluid concepts should adequately be 
replaced with the target language. Translators should also take into account 
cultural terms, expressions, and idioms that have bearing on the meaning of 
the content. Often, words, sentences, and expressions have several meanings 
in other languages, so translators work cautiously in revising final work. 
 
Technological changes have altered the way that translators work, re-
orienting focus onto computer and electronic use. Computers and the 
Internet allow translators mobility in their work as well as to access language 
and research sources with greater ease. Machine-assisted translation tools 
also help reduce time and effort by comparing past translations with current 
ones. 
 
Translators and interpreters are found in many different fields and will 
continue to specialize in needed areas of study. Common fields of interest 
include areas in social service, entertainment, and business. 
 
Conference interpreters work with non-English language speakers of many 
organizations. They typically work at international conventions and may be 
required to know more than two different languages, a necessary 
requirement to work for such organizations as the United Nations. 
 
The most common type of interpretation at conferences and conventions is 
simultaneous, although consecutive-type interpreting is not uncommon. 
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Interpreters listen through speakers in booths and then interpret the words 
into the targeted language through a microphone-headphone relay. When 
only a few people require interpretation, whispering methods are used where 
the interpreter simply positions him/herself behind the listener and 
whispers the translation. 
 
Guide or escort interpreters help foreign travelers to communicate with 
those of the host country. They work on both professional and casual levels, 
often working with other interpreters on a single assignment. Typical 
workdays are 8-hours and involve much travel. 
 
Judiciary interpreters and translators assist people in court who do not 
speak English. These interpreters should refrain from becoming emotionally           
involved without altering the substance of what is communicated. They 
should also understand general and specific legal procedures in both the U.S. 
and other countries. They work in many different settings, including 
preliminary hearings, client-attorney meetings, trials, arraignments, and 
depositions. They should generally have a working knowledge of legal and 
judicial terms and jargon, and be able to sight-translate written documents 
by verbally reading them. 
 
Literary translators convert literature between different languages. This 
includes translating books, journal articles, short stories, and poetry. In 
connection to creative writing, this kind of translation requires sufficiently 
reproducing the content of work in a certain language. To do this, translators 
often work with the actual authors to produce the most adequate content 
translation. 
 
University education professors are the most common workers in this field, 
although there exists some well-reputed literary translators. Literary 
translators seek publishing by submitting work samples—approved of by the 
author—to publishing companies. 
 
Localization translators have enjoyed increasingly large numbers of 
opportunities. Basically, they completely adapt a product into a different 
culture and language, whether it is software, Internet, or manufacturing 
products. 
 
Localization translators should have a strong understanding of the relevant 
language, technical terminology, and the audience that will receive the 
product. The chief aim of these translators is to have the product appear to 
have been manufactured in the target selling country. Often, these workers 
will be computer savvy and have related scientific or software knowledge-
skills. 
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Medical interpreters and translators offer language assistance to those 
receiving healthcare benefits by helping them communicate with medical 
staffs. They translate medical documents and brochures into targeted 
languages, and should thus have a good understanding of medical 
terminology and cultural awareness. They should express sympathy without 
becoming too emotionally attached to patients. 
 
Sign language interpreters help those who are deaf communicate with those 
who can hear. Interpreters should be fluent in both American Sign Language 
(ASL) and English. In similarity to any foreign language, this kind of 
interpreting requires both conceptual and substance fluidity along with 
single-word replacement. 
 
Sign language interpreting involves both regular communication and 
transliteration, which is based on more English word labels and order. Lip-
reading, or oral interpreting, is another common method, along with deaf-
blind, tactile, exact English signing, and cued speech interpretation methods. 
 

Language Translator and Interpreter Training and Job 

Qualifications 
 
Interpreters and translators have different educational and language 
backgrounds. While some may have grown up knowing two or more 
languages others have not. 
 
Proper high school preparation courses include those in English, foreign 
language, and computers. Other worthwhile directions include spending a 
prolonged time in a foreign country or having some form of regular contact 
with another culture. One should also spend considerable time reading and 
learning about other cultures and languages, including English. 
Many options exist outside of high school for training and education in 
foreign languages. Translators and interpreters may major in a foreign 
language although this is not always required. Instead, jobs require training 
in how to do the specialized translating or interpreting work; many colleges 
and institutions offer courses, seminars, and programs in these areas. 
Master‘s degree programs are available for those with desires to work in 
technical fields such as engineering, finance, or localization interpreting. 
Specialty training programs exist for those who wish to interpret in 
community courts or in health areas. 
 
No standard form of certification exists in the U.S. for translators or 
interpreters. However, The American Translators Association, The 
Translators and Interpreters Guild, and the national Association of Judiciary 
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Interpreters and Translaters are three organizations that offer different 
accreditation and certification programs. 
 
Passage of a three-phase test offered by the U.S. Department of State gives 
someone the recognition of having adequate skills levels to be successful in a 
particular field. This test covers simultaneous interpreting, consecutive 
interpreting, and conference-level interpreting sections. 
 
Recently, the Registry of Interpreters for the Deaf and the National 
Association of the Deaf have come together to produce an exam, and both 
associations offer sign interpreters with certification options. 
 
Successful agency workers will typically have three to five years of 
translation or interpreting experience. 
 
Practical learning experience for translating can be gained through 
internships, mentoring programs, company residency work, or any informal 
work available. Other options include escort interpreting when one works 
beside a more experienced worker. Services with greater demand for work 
are of course the easiest to enter into, such as health / medical and court 
interpretation. After gaining ample experience, interpreters typically are able 
to advance to performing assignments with greater pressure or 
responsibility, perhaps as an editor or manager. 
 

Language Translator and Interpreter Job and Employment 

Opportunities 
 
As a result of the growing industry, employment for translators and 
interpreters is expected to increase at rates faster than the overall 
occupational average through 2012. Greater numbers of bi-lingual and 
multi-lingual U.S. residents through expanding international relations will 
contribute to rapidly growing demand figures for these workers. 
 
Translating and interpreting work has become easier through advances in 
technology, but this is not expected to affect employment figures 
dramatically because of the value of productivity already performed by these 
workers. Translators who can speak Spanish, Portuguese, Italian, French, 
German, Japanese, Korean, or Chinese are in high demand. Changing 
political and world environments often shift the demand to other languages.  
The largest number of job opportunities exists in larger metropolitan areas, 
but this is likely to change as more people move into rural or smaller 
communities. 
 
Job competitiveness varies according to specialty. Jobs in localization, law, 
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and health will experience the highest demand due to the rise of technical 
Internet expansion and international trade. An increasing demand for 
interpreter and translator jobs will likely grow out of recent Federal Laws 
that require Federally assisted healthcare service providers to offer language 
services to those in need. The Civil Rights Act, The Americans with 
Disabilities Act, the Rehabilitation Act, and others require that interpreters 
be present in certain circumstances. Interpreters for the deaf will likely 
continue to have the most open job opportunities as not nearly enough 
qualified people can perform these jobs. Conference and literary interpreters 
and translators, however, face declining job opportunity outlooks in the 
future. 
 

Historical Earnings Information 
 
Approximate hourly wages for interpreters and translators range from $9.40 
for the bottom ten percent to $26.00 for the top ten percent. Average hourly 
earnings in 2002 were $15.70. Highly skilled and trained workers can earn 
an annual salary of over $100,000. 
 
Earnings and salaries vary depending on skill level, experience, certification, 
education, and many other character factors. Highest earnings are usually 
held by those practicing in a language field that is high in demand, such as in 
Japanese and Chinese which carried the highest average wage levels in 2001. 
Additionally, specialized jobs in areas such as localization typically enjoy 
higher wage earnings. In 2003, the Federal Government tabulated that an 
annual approximate salary of $64,234 went to language specialists. Wage 
earnings vary depending on work availability. Freelance interpreting differs 
from other kinds of translators in that freelancers are usually contracted out 
at an hourly rate as opposed to on word or hourly-based wages. 
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The Oxford Handbook of Linguistic Analysis  
 
Bernd Heine and Heiko Narrog  
1,048 pages | 246x171mm | 978-0-19-954400-4 |  
Hardback | December 2009 | Price:  £85.00                                                                                                                                                                                                 
Authors are a roll-call of leading linguists, including 
Jackendoff, Langacker, Givón, Biber, Rizzi, Cinque, and 
Fillmore || A comprehensive guide to contemporary 
linguistic theory || Shows which frameworks work best in 
which contexts 

 
This handbook compares the main analytic frameworks and methods of 
contemporary linguistics. It offers a unique overview of linguistic theory, 
revealing the common concerns of competing approaches. By showing their 
current and potential applications it provides the means by which linguists 
and others can judge what are the most useful models for the task in hand.  
Distinguished scholars from all over the world explain the rationale and aims 
of over thirty explanatory approaches to the description, analysis, and 
understanding of language. Each chapter considers the main goals of the 
model; the relation it proposes between lexicon, syntax, semantics, 
pragmatics, and phonology; the way it defines the interaction between 
cognition and grammar; what it counts as evidence; and how it explains 
linguistic change and structure. 
 
Readership: The Oxford Handbook of Linguistic Analysis offers an 
indispensible guide for everyone researching any aspect of language 
including those in linguistics, comparative philology, cognitive science, 
developmental psychology, computational science, and artificial intelligence. 
 
 

Discourse and Context 

A Sociocognitive Approach 

 
Teun A. Van Dijk - Universitat Pompeu Fabra, Barcelona 
Paperback | ISBN-13: 9780521130301 | Available from 
February 2010 | Price: £21.99 
 

How do social situations influence language use, 
discourse and conversation? This book is a monograph 
which presents a multidisciplinary theory of context 
and the way context influences language use and 
discourse. Unlike in earlier approaches, contexts are not defined as objective 
social ‗variables‘, such as gender or age. Rather, they are constructs of the 
participants themselves, that is, ‗subjective definitions of the communicative 
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situation‘ that are made explicit in the sociocognitive notion of context 
models. These models dynamically control all language use, make sure that 
discourses are appropriate in the communicative situation and hence are the 
basis of pragmatics. In this book, context models are studied especially from 
a (socio) linguistic and cognitive perspective. In another book published by 
Cambridge University Press, Society and Discourse, Teun A. van Dijk 
develops the social psychological, sociological and anthropological 
dimensions of the theory of context. 
Contents: Preface; Acknowledgements; 1. Towards a theory of context; 2. 
Context and language; 3. Context and cognition; 4. Context and discourse; 5. 
Conclusions; References; Subject index; Author index. 
 
 

 Constituent Structure  
 
Second Edition | Andrew Carnie  
Oxford Surveys in Syntax & Morphology  
320 pages | 246x171mm | 978-0-19-958346-1 | Paperback | 
December 2009 (estimated) | Price:  £24.99  
Addresses issues at the heart of contemporary syntactic 
theory || Compares the approaches of different theories and 
frameworks || Clearly and readably written for graduates and 
advanced undergraduates 
 

This book explores the empirical and theoretical aspects of constituent 
structure in natural language syntax. It surveys a wide variety of functionalist 
and formalist theoretical approaches, from dependency grammars and 
Relational Grammar to Lexical Functional Grammar, Head-driven Phrase 
Structure Grammar, and Minimalism. It describes the traditional tests for 
constituency and the formal means for representing them in phrase structure 
grammars, extended phrase structure grammars, X-bar theory, and set 
theoretic bare phrase structure. In doing so it provides a clear, thorough, and 
rigorous axiomatic description of the structural properties of constituent 
trees. Andrew Carnie considers the central controversies on constituent 
structure. Is it, for example, a primitive notion or should it be derived from 
relational or semantic form? Do sentences have a single constituency or 
multiple constituencies? Does constituency operate on single or multiple 
dimensions? And what exactly is the categorical content of constituent 
structure representations? He identifies points of commonality as well as 
important theoretical differences among the various approaches to 
constituency, and critically examines the strengths and limitations of 
competing frameworks.  
 
This new edition includes textual revisions as well as a new final chapter and 
ensures that Constituent Structure remains the definitive guide to 
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constituency for advanced undergraduates and graduate students, as well as 
theoretical linguists of all persuasions in departments of linguistics, cognitive 
science, computational science, and related fields.  
 
Readership: Scholars and advanced students of syntactic theory, 
mathematical linguistics, and computational linguistics in linguistics, 
computational science and related fields. It may be used as text in graduate 
and advanced undergraduate classes in syntactic theory. 
 
 
 

The Translation Studies Reader   
 
Lawrence Venuti | ISBN: 0415 31919 6 (hbk), 0415 31920 
X(pbk) | Category: Language Arts & Disciplines | Routledge 
Pages: 541 | Price: $148.50 
 
The Translation Studies Reader provides a definitive 
survey of the most important and influential 
approaches to translation theory and research, with an 
emphasis on the developments of the last thirty years. 
With introductory essays prefacing each section, the book places a wide 
range of seminal and innovative readings within their thematic, cultural and 
historical contexts. This already classic reader has been fully updated and 
revised. The second edition includes nine new readings, by authors such as 
Jerome, Dryden, Schleiermacher, Derrida, and Mason, some appearing in 
inventive retranslations · provides an historical dimension, with texts from 
antiquity to present · represents a wide range of languages, from Arabic to 
Bengali, Italian to Russian · explores the interdisciplinary nature of 
translation studies through readings in fields such as literary theory and 
linguistics, philosophy and film studies Contributors: Kwame Anthony 
Appiah, WalterBenjamin, Antoine Berman, Shoshana Blum-Kulka, Jorge 
Luis Borges, Annie Brisset, Lori Chamberlain, Jean Darbelnet, Jacques 
Derrida, John Dryden, Itamar Even-Zohar, Johann Wolfgang von Goethe, 
Keith Harvey, James S. Holmes, Roman Jakobson, Jerome, André Lefevere, 
Philip E. Lewis, Ian Mason, Vladimir Nabokov, Eugene Nida, Friedrich 
Nietzsche, Abé Mark Nornes, Nicolas Perrot D'Ablancourt, Ezra Pound, 
Katharina Reiss, Steven Rendall, Friedrich Schleiermacher, Gayatri Spivak,  
George Steiner, Gideon Toury, Hans J. Vermeer and Jean-Paul Vinay.  
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Reading the Nation in English Literature 

A Critical Reader 
 
Ed. Elizabeth Sauer, Julia M. Wright | Price: $34.95 
ISBN: 978-0-415-44524-5 | Paperback | Routledge |  
13th August 2009 | Pages: 272  

 
 
 
 
 
This volume contains primary materials and introductory essays on the 
historical, critical and theoretical study of "national literature", focusing on 
the years 1550 – 1850 and the impact of ideas of nationhood from this period 
on contemporary literature and culture. The book is helpfully divided into 
three comprehensive parts. Part One contains a selection of primary 
materials from various English-speaking nations, written between the early 
modern and the early Victorian eras. These include political essays, poetry, 
religious writing, and literary theory by major authors and thinkers ranging 
from Edmund Spenser, Anne Bradstreet and David Hume to Adam Kidd and 
Peter Du Ponceau. Parts Two and Three contain critical essays by leading 
scholars in the field: Part Two introduces and contextualizes the primary 
material and Part III brings the discussion up-to-date by discussing its 
impact on contemporary issues such as canon-formation and globalization.  
 
The volume is prefaced by an extensive introduction to and overview of 
recent studies in nationalism, the history and debates of nationalism through 
major literary periods and discussion of why the question of nationhood is 
important. Reading the Nation in English is a comprehensive resource, 
offering coherent, accessible readings on the ideologies, discourses and 
practices of nationhood. 
 
Table of Contents 
Selected Contents: Introduction - Elizabeth Sauer and Julia M. Wright Part 
1: Writing the Nation, c. 1550-1850 Part 2: Reading the Nation, c. 1550-1850 
Part 3: Modern Perspectives 
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The Oxford Book of Death 
 
D.J. Enright | ISBN: 9780199556526 | Paperback | Oxford 
University Press 
 

The inescapable reality of death has given rise to much 
of literature's most profound and moving work. D. J. 
Enright's wonderfully eclectic selection presents the 
words of poet and novelist, scientist and philosopher, 
mystic and sceptic. And alongside these 'professional' 
writers, he allows the voices of ordinary people to be 
heard; for this is a subject on which there are no real 
experts and wisdom lies in many unexpected places. 
 
Contents: Editor's Note; Introduction; Definitions; Views and Attitudes; 
The Hour of Death; Suicide; Mourning; Graveyards and Funerals; 
Resurrections and Immortalities; Hereafters; Revenants; War, Plague and 
Persecution; Love and Death; Children; Animals; Epitaphs, Requiems and 
Last Words; Acknowledgements; Indexes 
 

Global Television Formats: Circulating 

Culture, Producing Identity 
 
| 288 pages |Routledge | 
 1 edition (December 1, 2010) |English |  
ISBN-10: 0415965454 |ISBN-13: 978-0415965453 
 

For decades, television scholars have viewed global 
television through the lens of cultural imperialism, 
focusing primarily on programs produced in the US and UK markets and 
exported to foreign markets. This book explores how, thanks to recent 
technological innovation and globalization, television is now finally 
becoming truly global. Global Television Formats aims to revise the place of 
the global in television studies. The essays gathered here explore the 
diversity of global programming and approaches, and ask how to theorize 
contemporary global formats and thus re-shape our understanding of 
television as at once a shared global and specific local text, an economic 
system, a socio-political institution, and a popular practice. The 
contributors explore a wide array of television programming from the Middle 
East, Western and Eastern Europe, South Asia, North America, Latin 
America, and Brazil, and represent a broad range of methodological and 
theoretical approaches from production ethnographies to post-structuralist 
analysis.  
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 عالن کبيشی دس عالن صغيش: ادٍاسد آلبی

 ای اٍ پشدُ ّای تک تحليلی اص ًوايشٌاهِ
 هٌيش غالهضادُ

 
 سٍيبي آهشيىبيي ٍ  داػتبى ثبؽ ٍحؾّبي ًوبيـٌبهِ. اػت« يًَؼىَي آهشيىبيي»ادٍاسد آلجي ثِ تؼجيشي  

ِ ػٌَاى يه هؼٌب ثبختِ هغشح وشدًذ ٍ ثِ توبم هؼٌب اػتؼذاد ػٌت ؿىٌي اٍ سا ثِ ًوبيؾ گزاؿتٌذ . اٍ سا ث
دس ايي دٍ . وٌذ ثشاثشي هيچِ وؼي اص ٍيشجيٌيب ٍٍلف هي تشػذ هؼشٍفيت ايي دٍ اثش ثب اثش ديگش آلجي يؼٌي 

وٌذ وِ دچبس ثحشاى ؿذيذي دس آى صهبى  ًوبيـٌبهِ ًَيؼٌذُ ثش خالف جشيبى ثشادٍي آهشيىبيي حشوت هي
الؼبدُ ػبدُ هىتت  آلجي دس ايي دٍ اثش ثب ٍاسد وشدى يه هَضَع جٌجبل ثش اًگيض ٍ ػجه فَق. ؿذُ ثَد

اي ٍ  ي ته پشدُ ايي همبلِ ًگبّي اػت ووبثيؾ ػويك ثِ ايي دٍ ًوبيـٌبهِ. وـذ ثشادٍي سا ثِ چبلؾ هي
 .وٌذ تحليل ايي وِ آلجي چگًَِ دس ايي دٍ اثش خَد سا ثِ ػٌَاى يه ػٌت ؿىي هؼٌب ثبختِ هغشح هي

 هؼٌب ثبختگي، تئبتش ثشختي: وليذ ٍاطگبى
 

 ادثی
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 «کَبال خاى»ٍ « کشيستابل»: سٍيا ٍ ٍاقعيت
 هشتضی حاجی صادُ

 
ًَيؼٌذُ  .  هَسد ثحث لشاس هي گيشًذ" وشيؼتبثل" ٍ " وَثال خبى"دس ايي همبلِ دٍ ؿؼشهبٍساي عجيؼي 

دس ايي همبلِ ثش سٍي ػٌبصشي اص ايي دٍ ؿؼش وِ فضبي فبًتضي ٍ ػجيت ٍ غشيت آًْب سا خلك هي وٌٌذ ٍ 
ايي وبس دس دٍ ػغح اًجبم . وٌذ گشداًٌذ توشوض هي ّوضهبى خَاًٌذُ سا ثِ فضبي اؿٌب ٍ ٍالؼي ثبص هي

ؿًَذ ٍ ػٌبصش هـبثِ ٍ هخبلف دس دسٍى ّش دٍ ؿٌبػبيي  دس ػغح اٍل ايي دٍ ؿؼش همبيؼِ هي: گيشد هي
دس ايي . گيشًذ ؿًَذ ٍ دس ػغح دٍم اص عشيك دٍ هىتت وْي الگَ ٍ سٍاى تحليلي هَسد تحليل لشاس هي هي

. وٌذ ؿٌبػذ ٍ ايي دٍ سا ثب ّن تشويت هي اؿؼبس وبلشيج ثؼيبس خَة ًَاحي خَدآگبُ ٍ ًبخَدآگبُ رّي سا هي
 وشيؼتبثل ثِ هٌظَس ثِ دػت آٍسدى وبهليت سٍاى خَد ػفشي ًوبديي سا دس عَل ؿت " وشيؼتبثل"دس 

.                                                                          وٌذ تب ؿؼش ثؼشايذ  ؿبػش ًبخَدآگبُ ٍ خَدآگبُ خَد سا تشويت هي" وَثال خبى"وٌذ ٍ دس  آغبص هي
 وْي الگَ، خَدآگبُ، ًبخَدآگبُ، وبهليت سٍاى                                  : وليذ ٍاطگبى

 

 

 الکاى،  کالَيٌَ،  هاالهَ
  هاالهَ" پسش هي يک قاتل است" کالَيٌَ ٍ " آيٌِ، ّذف"بشسسی ًظشيات الکاى دس 

 سفاًِ هحقق ًيشابَسی
 

ي  گيشي ٍ سؿذ ؿخصيت فشد ٍ ػِ هشحلِ ايي همبلِ دس اثتذا ًگبّي داسد ثِ ًظشات الوبى پيشاهَى ؿىل
ًَيؼٌذُ ي همبلِ . اػبػي تصَيش، ًوبد ٍ ٍالؼيت وِ اص ديذگبُ الوبى ًمـي اػبػي دس سؿذ سٍاى فشد داسًذ

ؿىؼت، : هفبّين ديگشي سا ًيض وِ دس هىتت الوبى ًمؾ پشسًگي داسًذ هَسد ثشسػي لشاس دادُ اػت
ديگشي، وبهليت ٍ ؿىل گيشي خَدآگبُ اص جولِ ايي هفبّين ّؼتٌذ وِ دس ؿخصيت ّبي اصلي دٍ 

« ثشًبسد هبالهَ»ي  ًَؿتِ« پؼش هي يه لبتل اػت»اثش ايتبلَ وبلَيٌَ ٍ « آيٌِ ، ّذف»داػتبى وَتبُ 
ِ اي « آيٌِ، ّذف»، ؿخصيت اصلي داػتبى «فَلجٌضيَ». سدگيشي ؿذُ اًذ اٍلبت خَد سا دس همبثل آيٌ

، ؿخصيت اصلي داػتبى ثشًبسد هبالهَ، ايذُ «ّشي»ػپشي وشدُ ٍ دس جؼتجَي َّيت خَد اػت؛ اٍ ٍ 
 .                اي دس ثش گشفتِ ٍ ثِ تصَيش هي وـٌذ ّبي الوبى سا ثِ عَس لبثل هالحظِ

 
 پذيذُ ي ؿىؼت، ديگشي، خَدآگبُ، وبهليت: وليذٍاطگبى
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 جْاًی ساصی ٍ خبط تشجواى عاهذاًِ

 هْذی هيشصايی
 

تشجوِ ثِ ػٌَاى اثضاسدػتِ لذست ٍ ٍالؼيت تبسيخي عَالًي داسد ٍ هي تَاى اص ايي هٌظش ثِ تبثيش 
ِ اًذ . تشجوِ دس فشايٌذ جْبًي ػبصي پشداخت اص ًظش تبسيخي، فشٌّگ ّبي غبلت ّوَاسُ خَاػت

صثبى خَد سا ثش فشٌّگ ّبي هغلَة تحويل وٌٌذ ٍ ايي وبس سا دس ػشصهيي ّبي فتح ؿذُ ػولي 
ؿبيذ دليل ًخؼتييِ ايي وبس آػبى تش وشدىِ استجبعبت ثَدُ، اهب اًگيضُ ي پٌْبى آى سا . وشدُ اًذ

تشجوِ . صثبى اثضاس استجبط اػت ٍ استجبط ثِ لذست هي اًجبهذ. هي تَاى وٌتشلِ جَاهغ هغلَة داًؼت
جَاهغ هغلَة ثِ دليل آؿٌب ًجَدى ثب صثبى .  ػبصي اػتاص ايي لحبػ اثضاس هفيذي دس خذهت جْبًي

.  ّبي جْبى اٍل ثشخَسداس ؿًَذاًگليؼي ًبچبسًذ ثِ تشجوِ سٍ آٍسًذ تب اص دػتبٍسدّبي فشٌّگ
هتشجن ثب لحبػِ ايي ّذف ًِ تٌْب ساثظ فشٌّگي ثشاثش هي ؿَد، وِ دالل ّوبى لذست هي ؿَد ٍ ثِ 

حبل تشجوِ اص فشٌّگ غبلت ثِ هغلَة يب ثِ . ثيبًي ًوبيؾ دٌّذُ ي ػمبيذ لذستِ غبلت ًيض ّؼت
ايٌجب تشجوِ دس خذهت . ػىغ،  ثبػث ًضديىي فشٌّگ ّب هي ؿَد ٍ ايي راتِ جْبًي ػبصي اػت

 لشاس هي گيشد، ايي تشجوبًي اػت  ي صثبًي ٍ ػيٌيجْبًي ػبصي ٍ اثضاس وؼت لذست ٍ ػلغِ
 !هغلظ

جْبًي ػبصي، خجظ تشجوبى ػبهذاًِ، يه ػبًي فشٌّگ ّب، فشٌّگ غبلت ٍ فشٌّگ : وليذٍاطُ
 هغلَة، وبتبليضٍس، فشٌّگ پزيشي

 جًـّتز
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اّويت پژٍّش دس سشتِ هطالعات تشجوِ 
 فشًاص صفذسی

 
ثب تَجِ ثِ آًىِ پظٍّؾ ّبي اخيش دس سؿتِ هغبلؼبت تشجوِ ٍ گشايؾ ّبي جذيذ ايجبد ؿذُ دس 
آى همَلِ تشجوِ سا دس حىن اثضاس تؼبهل فشٌّگي ثشسػي هي وٌٌذ، همبلِ حبضش هي وَؿذ حَصُ 

ايي همبلِ، اثتذا ثِ ثشسػي هغبلؼبت تشجوِ ثِ ػٌَاى حَصُ . ّبي پظٍّـي هشتجظ سا ثشجؼتِ ػبصد
اي ثيٌب سؿتِ اي هي پشداصد وِ ثٌب ثش هبّيت خَد ثِ حَصُ ّبي ديگش ٍاسد هي ؿَد ٍ اص عشفي 

اص ايي هٌظش، تٌْب ثب ثِ سػويت ؿٌبختي اّويت .  هَجت ؿىَفبيي ّش چِ ثيـتش خَد هي گشدد
 . ايي سؿتِ ٍ پظٍّؾ ّبي آى هي تَاى ثِ چٌيي ّذفي دػت يبفت

 

 

 

 

 فشٍيذ ٍ تشجوِ
 ّذی صهاًی سشصًذُ

 
دس لؼوت ًخؼت همبلِ ثِ . همبلِ حبضش ثِ ثشسػي استجبط سٍيىشد سٍاًىبٍاًِ ٍ تشجوِ هي پشداصد

عجك ايي همبلِ تشجوِ ٍ سٍيىشد . اثضاس اًتمبل دس ّش يه اص ايي دٍ همَلِ پشداختِ ؿذُ اػت
ايي همبلِ سٍيىشد سٍاًىبٍاًِ سا دس چبسچَة ًظشيبت فشٍيذ . سٍاًىبٍاًِ هـتشوبت صيبدي داسًذ

ًظشيبت فشٍيذ دس هغبلؼبت تشجوِ اص اّويت خبصي ثشخَسداس اػت صيشا ٍي . ثشسػي هي وٌذ
ٍي ّوچٌيي ثِ ثشسػي استجبط ثيي . تفؼيش سٍاًىبٍ ٍ تؼجيش سؤيب سا گًَِ ّبيي اص تشجوِ هي داًذ

صثبى، ساثغِ ػليت ٍ تصَيش رٌّي هي پشداصد وِ سٍيىشد آى دس هغبلؼبت تشجوِ خبلي اص فبيذُ 
همبلِ حبضش ؿجبّت ّب ٍ تفبٍت ّبي ّش يه اص ايي حَصُ ّب ٍ هشاحل هتٌبظش آًْب سا ثِ . ًيؼت

 . تصَيش هي وـذ
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 : صهاى حال سادُ، حال استوشاسی، گزشتِ سادُ، ٍ گزشتِ بعيذ

  باصآهَصی دبيشاى صباى

 هْشداد يَسف پَسی

 

ّذف اص ايي همبلِ ػجبست اػت اص ثشسػي لَاػذ ٍ هفبّين ثٌيبديي حبل ػبدُ، حبل اػتوشاسي، گزؿتِ ػبدُ 
ٍ گزؿتِ ثؼيذ ثب ًگبّي تَصيفي ٍ تَجيْي ثش هَاسد وبسثشد ايي ػبختبسّبي صهبًي دس هَسد خبف وِ دس 

ِ ّبي آًْب . لؼوت دٍم همبلِ آهذُ اػت اهيذ اػت ايي همبلِ تفبٍت ّبي وبسثشدي ػبختبسّبي صهبًي ٍ جٌج
 .سا ثشاي آهَصگبساى غيشثَهي اًگليؼي ٍ ًيض داًؾ آهَصاى هـتبق سٍؿي ػبصد

 

 سثـبٌ
اَگهيسی  
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 اثش باصخَسد اهتحاًی

 هشين جضايشی

دس ؿيَُ ّبي آهَصؽ ٍ يبدگيشي داسًذ ػوَهب ثِ ػٌَاى  #وـَسي$اص تبثيشي وِ آصهَى ّبي ػشاػشي 

ّذف اص ايي همبلِ ثحث دس هَسد ايي پذيذُ آهَصؿي اص . يبد هي ؿَد #Washback$ثبصخَسد اهتحبًي 
پيـيٌِ تبسيخي ثبصخَسد، تؼشيف ٍ داهٌِ ٍ هَاسد اػتفبدُ ٍ ؿيَُ :  ّبي گًَبگَى اػت وِ ػجبستٌذ اصجٌجِ

هَسد ثحث ٍ ثشسػي لشاس گشفتِ « ثبصخَسد اهتحبًي»، ّوچٌيي چگًَگي وبّؾ آثبس هٌفي وبسوشد آى
اهتحبًبت دس هذاسع تبيَاى، يه « ثبصخَسد اهتحبًي»دس اداهِ، ًتبيج اٍليِ پظٍّؾ دساستجبط ثب اثش . اػت

 .  ثِ صثبى اًگليؼي دس ػشيالًىب روش ؿذُ اػت5آصهَى وٌىَس اًگليؼي دس تشويِ، ٍ اهتحبى ػغح 

 

ِ ی اعتباس دس هفاد شٌيذاسی  هسال

 ًذا ًفيسی

هْبست ؿٌيذاسي اص  #ؿٌيذاس، گفتبس، خَاًذى ٍ ًَؿتبس$اص چْبس هْبست استجبعي ٍ يبدگيشي صثبى 
هْبستي اػت وِ ًِ تٌْب ايي ٌّش يبدگيشي هحؼَة هي ؿَد وِ ثيـتشيي اػتفبدُ سا دس . اصلي تشيي ّب اػت

ثشلشاسي استجبط خَد سا ثِ " 40سًىيي هي گَيذ ثضسگؼبالى ثيؾ اص . والع دسع ٍ صًذگي سٍصهشُ داسد
وبيش ٍ گشيي ٍ . ثِ ًَؿتي اختصبف هي دٌّذ" 11ثِ خَاًذى ٍ " 15ثِ صحجت وشدى،  " 9/31ؿٌيذى، 

ثيىش ّن هؼتمذًذ تَاًبيي دسن هغلت داًؾ آهَصاى ٍ ًيض ثيبى گفتبسي ٍ ًَؿتبسي ؿبى هؼتميوب ثِ تىبهل 
ّويي عَس ؿٌيذى هْوتشيي وبًبل ثشلشاسي استجبط ثب صثبى ٍ . فبص ؿٌيذاسي يبدگيشي صثبى آًْب ثشهي گشدد

ثب ايي حبل والع ّبي آهَصؽ صثبى دس ثؼيبسي اص وـَسّب تٌْب ثش هْبست ّبي . فشٌّگ ّذف اػت

 وِ صثبى اًگليؼي داخل ٍ خبسج هحيظ والع EFLٍ ايي دس هَسد وـَسّبي . خَاًذى ٍ ًَؿتي تىيِ داسًذ
ثٌبثشايي ؿيَُ ي پشداختي ثِ هْبست ؿٌيذاسي ثبيذ هتفبٍت  ٍ جذي تش . ثِ يىؼبى وبسثشد ًذاسد حبدتش اػت

ِ ي هفبد ؿٌيذاسي ٍ اػتجبس آًْب دس يبدگيشي صثبى هي پشداصد.  ثبؿذESLاص هَاسد   .ايي همبلِ ثِ اّويت هؼبل
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 9 و 8پامپي  /  88 و بهار 87زمستان  / سال دوم، شماره ي چهارم و سال سىم، شماره ي اول              
 

گزِٔسثبٌٔادثيبتاَگهيسيصبحتايتيبس      

دكتر اييرعهي َجٕيياٌ    يديزيسئٕل        

 (کارشُاسي ارشذ زباٌ ٔ ادبيات اَگهيسي)يريى رحيًي    سزدثيز            

 (كارشُاسي ارشذ آيٕزش زباٌ)رضا اسذي : آيٕزش زباٌ        ْيأتتحزيزيّ

 (كارشُاسي ارشذ زباٌ ٔ ادبيات اَگهيسي) تأ َاصري ِ ش:    ادبيات اَگهيسي  

  (كارشُاسي ارشذ يطانعات ترجًّ)فرَاز صفذري :     يطانعات ترجًّ  



جهدگزافيکٔطزح

 جهدعکسرٔي       

 

        فرزاَّ دٔستی

ّ ی شيراز)        اييرعهی دٔستی    (حافظي

 تفاقی             گهُٕش َٕرپُاِ            سفاَّ يحقق  َيشابٕری   يُٓاز  ًْكبراٌايٍضًبرِ

  خهٕتی         َذا َفيسی                يريى جسايری             يحبٕبّ

 َظری             يُير غالو زادِ             ييُا شيخ سهيًاَی                 فاطًّ 

     يٓذی ييرزايي           َاْيذجًشيذی راد        يٓرداد يٕسف پٕری        

ٌ بيگی         ْذی زياَی   سرزَذِ            يرتضی حاجی زادِ      حُاَّ ديٕا

 

دكتر جالل سخُٕر، داَشگاِ شٓيذ بٓشتي  ْيأتيطبٔر        

 دكتر ابٕانقاسى فاطًي جٓريي، داَشگاِ شٓيذ بٓشتي 

 دكتر يحًذرضا عُاَي سراب، داَشگاِ شٓيذ بٓشتي 

  دكتر ساساٌ بانغي زادِ، داَشگاِ شٓيذ بٓشتي 

  دكتر شيذِ احًذزادِ، داَشگاِ شٓيذ بٓشتي 

   دکتر کياٌ سٓيم، داَشگاِ شٓيذ بٓشتي 

   دکتر سارا کاتريٍ ايهخاَي، داَشگاِ شٓيذ بٓشتي 

    دكتر حسيٍ يالَظر، داَشگاِ عاليّ طباطبايي 

    اَتشارات داَشگاِ شٓيذ بٓشتي چبپ                

    تحت حًايت يعأَت ايٕر داَشجٕيي ٔ فرُْگي 

      با َظارت كًيتّ َاظر بر َشريات داَشجٕيي

  ريال:     قيًت  

 تٓراٌ، أيٍ، داَشگاِ شٓيذ بٓشتي،  داَشكذِ ادبيات ٔ عهٕو اَساَي، : يجهّ َشاَي

 : گرِٔ زباٌ ٔ ادبيات اَگهيسي   تهفٍ


